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ABSTRACT 

 

This study investigates and describes the various opportunities and challenges the University of 

Central Florida (UCF) teacher education program (TEP) has in its attempt to infuse social and 

emotional wellness practices (or stress management ) for pre-service teachers (PSTs) as a part of 

the learning curriculum. This study examined the implementation of social and emotional 

wellness practices within the core teacher education courses. Little information exists on the 

subject, yet the topic’s interest grows for the need for a more holistic approach and for retention 

for educators in today’s 21st century classrooms. The researcher believes that teaching is a very 

emotionally labored profession that, over time, when unmanaged, can cause burnout and 

different symptoms of exhaustion. As such, studies have shown that new teachers leave the 

classroom within their first three to five years of teaching. One of the recurring findings that 

explain why new teachers leave is because of stress. This study interviewed four teacher 

educators to probe how courses might facilitate their PSTs to deal with stress by looking at the 

extent to which social and emotional wellness competencies align across and within the TEP 

curriculum. Themes from the interviews found were Policy, Time, Cost, and Mentorship. The 

study provides recommendations aligning with these themes.   
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CHAPTER ONE: INTRODUCTION 

 

   Teaching is an emotional practice, and teacher candidates should have exposure to a 

curriculum that emotionally prepares them for the stressors in the 21st-century classroom. 

According to Yusoff et al. (2013), stress management skills is an acquiring and learning skill by 

way of one’s awareness, experience, and conscious efforts that allow stressful transactions to be 

more effective and efficient handled in the future” (p. 24). Yusoff’s explanation shows that 

effectively managing stress is not a naturally occurring characteristic but a developed trait 

learned. Therefore, the teacher education preparation (TEP) core course design should include 

the distribution of emotional wellness practices that provide teacher candidates with the 

framework to develop stress management skills. 

   For this research, emotional wellness will include the definition of social and emotional 

wellness. There is scant research that focuses solely on the emotional wellness aspect of teachers 

or PST’s. Most of the research that exists combines the terms social and emotional to look at 

teachers’ wellness. However, this research will only be looking at the emotional aspect of social 

and emotional wellness related to stress management.  A variety of definitions of social and 

emotional wellness exist that group social and emotional wellness to be more student-centered or 

classroom-based where they teach to meet the classroom’s social and emotional needs and not so 

much of how teachers can use this knowledge to manage their stress.  

   This research defines social and emotional wellness from a teacher-centered focus. The 

terms well-being and wellness are not interchangeable in this research. Wellness is a set of habits 

and behaviors which this study is looking at, while well-being is a state of mind; the two go hand 
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in hand as wellness contributes to well-being.  The definition of social and wellness closely 

related to this research objective is in Waajid’s (2013) study. 

   According to Waajid (2013), Social and Emotional Well-being Practice (SEWP) “is a 

combination of knowledge and beliefs that assist with prevention, recognition, and management 

of emotional and or mental needs that may arise from time to time.” (p. 5) In other words, the 

ability to manage stress is through the exposure of the knowledge to generate emotional and 

social wellness competencies. Waajid (2013) further builds on this by saying, “social and 

emotional competence is the individual’s ability to understand, express and regulate the social 

and emotional aspect of life positively” (p. 2). Therefore, having the skills to deal with stress 

reduces the effect of stress. 

The teacher’s role has changed, and as it continues to change, the evolution of the 

classroom bears various complexities that TEP must address. The data shows that the role of a 

teacher now requires an immeasurable about of emotional labor. Gallup (2014), in its findings, 

reports that “46% of teachers reported high daily stress during the school year. The high level of 

daily stress among professions ties with nurses for the highest rate among all occupational 

groups” (p. 2). A recommendation is that PST has the tools to develop social and emotional 

learning skills to be ready for today’s complex classrooms. The role that TEP plays should adapt 

to meet the needs that come along with this change. Finley (2003) draws attention to the fact that 

“educational practice is reshaping as the call for reform is being influenced by the perceived 

problems of schools not meeting student’s needs.” Teachers now need to understand new 

theories of learning as well as new school approaches to SEL learning. 

Implementation of SEWP as a skill set would allow for better management of these 

challenges as PSTs would have learned how to cope during their formative years. Roger 
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Weissberg, the chief knowledge officer of the Collaborative for Academic, Social, and emotional 

Learning, or CASEL, said in an interview. “It is important for teachers to learn how to 

specifically identify social and emotional competencies… and learn how to systematically 

develop them,” as “This does not necessarily come naturally to people.” The need and demand 

for SEWP training for teachers are growing, so are the reasons behind it. However, most teacher 

education programs (TEP) have not found ways to make SEWP training an essential element of 

their four-year curriculum or professional development.   

Research on the extent to which PST education includes direct information and SEWP 

training is in an emerging stage. Reichl et al. (2017) complete the first-of-its-kind national scan 

of all 51 states’ TEPs and a social and emotional learning implementation review. Their key 

findings reveal that SEL’s integration of competencies given little to no emphasis on TEP’s state 

level. Not one state had standards that addressed all five Core SEL Competencies of Teacher 

domains in the data collected. “The vast majority of the states (71%) had standards that 

addressed between one and three of the five core SEL Competency of Teacher domains, whereas 

only 20% of states addressed four of the five core SEL Competency of Teacher domains. 

Furthermore, 10% of states had standards addressing SEL Competency of Teacher domains that 

were only applicable to PSTs in specific grade levels or subject areas.” 

This qualitative study explores the University of Central Florida’s (UCF) undergraduate 

Teacher Education Program’s (TEP’s) comprehensive approach to infusing emotional wellness 

into their education curriculum. 

Rationale 

The research intends to investigate the possible opportunities and barriers of UCF’s 

Teacher Education Program (TEP) to infuse emotional wellness into their Teacher Education 
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courses. This investigation also hopes to raise awareness of the various barriers that exist, thus 

influencing the policymakers and educational leaders to make the much-needed remediation. 

This research aims to call upon the TEP’s intervention to infuse emotional wellness in their 

curriculum. Past research fails to examine the extent to which any PST education programs cover 

subjects relevant to SEWP or include information about the limitations that TEP’s may be facing 

in applying direct training in emotional wellness to their plans. This research used qualitative 

measures to collect this information.
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CHAPTER TWO: LITERATURE REVIEW 

  

Teachers having effective stress management and wellness practices have arisen from the 

research literature debate regarding the growing concern for new teachers leaving the classroom 

after only a few years of their career. Thus, professionals see the need for intervention from the 

education policy decision-makers to implement a different system that induces positive teacher 

learning and development effects. The growing number of new teachers leaving the classroom 

contributes to the attrition rate; as defined by Merriam- Webster dictionary, “attrition is the 

gradual reduction of a workforce by employees’ leaving and not being replaced rather than there 

lay off.” After reviewing related literature to understand why new teachers in the first years of 

their service leave the classroom. Buchanan et al. (2013) provide insights about attrition by using 

smaller-scale studies whereby they found out that “New teachers by their second year of teaching 

29% of the teachers were thinking about leaving teaching and 10% indicated they had already 

decided to leave. Moreover, the primary factor for these teachers was burnout (p3). This study 

highlighted a series of issues that contributed to stress, which will be discussed further in the 

literature to depict how it relates to teachers leaving while compounding teachers’ need to learn 

coping strategies before entering the field.  

Thus, the literature review revealed the need for initial TEPs to infuse social and 

emotional wellness training to effectively deal with the higher stress levels within the 21st-

century classroom. This review will address research and definitions related to stressors, 

classroom management, standardized testing connections, self-efficacy, social and emotional 

learning, attrition, and TEPs. 
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Stressors in the classroom 

Stress is a functional part of life. Stress is the body’s natural response to external 

conditions that are challenging. The issue at hand is the role continuous unmanaged stress plays, 

as it can severely interfere with a person’s job, health, and personal life. To date, teaching is 

considered one of the most stressful occupations. According to the Jennings et al 2017 study that 

surveyed various professions and their stress level, 46% of teachers in the U.S reported high 

daily stress during the school year. That ties with nurses for the highest rate among all 

occupational groups. Even though this is the reality for all teachers, new teachers’ situation is far 

worse because of their level of expertise. Further examination of the challenges that new teachers 

are needed to prepare PST’s better.  

Classroom management: Reality vs. Expectation 

Teacher education programs are task with aligning content as much as possible to the 

realities of the classroom. However, it would be nearly impossible to give PST an overview of 

every scenario they may experience because of how revolving change is and prepare them to 

deal with the uncertainties. One of the main challenges that reappeared in the literature for new 

teachers is classroom management. Classroom management refers to the different strategies a 

teacher may use to maintain their classroom environments. These studies identify a high 

percentage of new teachers who feel unprepared to manage their classrooms. To get a better look 

at the extent to which they are affected. A public agenda survey found that 85% of teachers 

believed “new teachers are particularly unprepared for dealing with behavior problems in their
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classroom” (p. 3). This finding emphasizes the skills or strategies, but their behavior is beyond 

their breadth of experiences.  

A more in-depth look into classroom management’s issue follows Dias-Lacy and 

Guirguis, (2017), as their study highlighted the role the internship experience plays in forging 

this level of unpreparedness. To identify new teachers’ various perceived challenges, Lacey and 

Guirguis conducted a grounded theory qualitative research analysis of new teachers’ firsthand 

experiences with discipline issues. Where in their findings, the recurring theme of classroom 

management presented itself. The results claim that teachers do not have the opportunity to 

experience firsthand any discipline issues. The study provides in the field evidence of the issues 

at hand. However, one limitation of this past research is that there was no explanation of why 

PST did not have the opportunity. Maistre and Pare’s (2010) research was able to substantiate 

this claim. They explain that what happens during the internship is that “they are protected by 

their supervising teacher who can step in if the situation warrants. One neophyte described this as 

being in “the student bubble.” (p. 3). So, it is “This transition from support and dependence to 

sole responsibility and independence that makes a large contribution to the real shock they 

experience in their first year.” (p. 6). 

Future research could investigate the theory of behaviorism as this could be the key to 

understanding how internship limits the PST intern’s ability to function in the classroom. 

Behaviorism theory suggests that teachers can directly influence how their students behave. If 

this is true, then the intern is going into an already accumulated environment where the teacher’s 

presence acts as a stimulus that maintains the appropriate behavior. The students already have 

outlined rules and expectations and a flow that they achieve before the intern arrival. According 

to Zhou and Brown (2015), students generally avoid behaviors associated with unpleasantry and 
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develop habitual behaviors from repeated times. The application of behaviorist theory in the 

classroom can cause this limitation for interns. New teachers’ well-being is affected when they 

feel unprepared to handle diverse behavioral problems because when the new teacher internalizes 

these negatives experiences, it compounds their stress. Therefore, PST training should allow 

stable emotional disposition to learn to navigate these different behavioral problems. 

 

Standardized testing: Reality versus Expectations 

The infusion of emotional and social learning into TEPs can reduce the institutional causes of 

stress to help new teachers cope. The Florida Standard Assessment (FSA) is a suite of reading, 

writing, and math tests designed to measure annual student performance. The test ties to 

Florida’s Common Core-based Standards, which outline what students should know at the end of 

each grade. Legislation like the No Child Left Behind Act (NCLB, 2001) has raised the stakes 

for testing, potentially tying student performance to teachers’ salaries and job stability, thus 

dictating what and how teachers teach. According to the National Education Association (NEA) 

survey, most teachers reported feeling “considerable pressure to improve test scores. Seventy-

two percent replied that they felt “moderate to extreme” pressure from both schools and district 

administrators. Now more than ever, more time is placed on administrating and preparing 

students. According to Robelen (2016) “The average teacher now reports spending about 30 

percent working time on test-related task. This pressure is only worsening when teachers fear 

losing their job, as over 40% of surveyed members reported that their school placed “moderate” 

to “extreme” emphasis on student’s test scores to evaluate their performance” (Robelen, 2016, p. 

1)
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 Herman and Golan’s (1991) research were significant in reviewing why testing causes 

teacher stress. They put forward that one of the stressors is accountability pressure. The 

accountability pressure arises from the emphasis placed on test scores. Herman and Golan (1991) 

postulate that because test scores contribute to the “promotion of students and teachers as well as 

dictates which program receives funding” (p. 5). These are “great consequences attached to 

testing,” correlating the likelihood it would harm teachers. Not to mention that the literature 

observes that “relatively inexperienced teachers felt more significant anxiety and accountability 

pressure than experienced teachers.” The limitations of the past studies are on the focus of 

standardized testing and its influence on teacher planning and instruction and less on the mental 

health this may pose to teachers. The study’s use of survey methodology to address these 

concerns was valid regardless of the research date because standardizing testing gained more 

emphasis in the early 20th century.  

In a more recent 2008 qualitative study, Brady determined the relationship between high 

stakes testing and teachers’ emotions. The findings indicate that high stakes testing positively 

and negatively impacts teachers’ emotions, but further study into the teacher’s emotions related 

to their professional life is needed. Bradley shared “teachers experience many emotional events 

throughout their day and their response to stress may depend on their years of teaching, as well 

as the severity of the disruption in the classroom” (p. 6). The study outlines “the importance of 

realizing that displaying emotions even minute emotions requires a certain amount of emotional 

energy or emotional labor.” (p. 6). They put forward that teachers should learn to regulate their 

emotions by using preventative and responsive strategies that include deep breathing and self-

talking activities. In support, “the majority of teachers surveyed acknowledge that emotion 

regulations were significant in achieving their daily teaching goals” (p. 6). However, the study 
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was redundant on the physiological dimension of emotions without correlating it to the 

classroom or teaching preparation program. 

Self-efficacy: Reality vs. Expectations 

According to the American Psychological Association (n.d) , self-efficacy refers to an 

“individual’s beliefs in his or her capacity to execute behaviors necessary to produce specific 

performance attainments.” (p. 1). Inadvertently it is the confidence to control one’s behavior, 

motivation, and social-environmental. New teachers develop a skewed disposition about what it 

means to be a teacher. The existing literature places emphasis on student teacher’s inability to 

accept less than perfection from themselves. To illustrate, Maistre and Pare (2010) shared that 

“beginner teachers find it hard to realize that they cannot please every student in the classroom 

and are very hard on themselves when something does not pan out” (p. 4). The study put forward 

that new teachers need to use the strategy of satisficing: “which is the ability to live with less 

than perfect solutions; in sum, it is the struggle to meet their expectations, which causes distress 

according to Maistre and Pare (2010). 

Moreover, Redmon (2007) shares that beginning teachers are often assigned the least 

desirable courses and the most challenging students. These contribute to a weak perception of 

efficacy when these new teachers enter the classroom. Hence, self-efficacy can either allow 

teachers to be more persistent or pushed to leave the classroom. He recommends TEP design a 

way to administer teacher in training strong feelings of self-efficacy. It is integral that these are 

feelings to maintain throughout preparation to set the tone for their first teaching assignment. 

The study uses qualitative research to determine how TEP influence teacher self-efficacy of PST 
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candidates. The findings demonstrate how teacher education programs traditionally offer 

coursework that provides pre-service candidates with the knowledge and skills needed to 

succeed. Yet failing “to address the critical disposition that defines teacher’s performance in a 

classroom, for teacher self-efficacy is more than a frame of mind” (Redmon, 2007, p. 14). This 

study is limited because it was a part one of a part two study, which is still pending completion 

(Redmon, 2007). In further research, Bacon (2020) uses a mixed methods action research study 

to assess beginning teachers’ self-efficacy levels. The research findings establish that “when 

positive teachers’ self-efficacy starts in the early years of teaching, it will remain relatively 

stable—thus reconfirming the need for infusing of social and emotional learning.” (Bacon, 2020, 

p. 28). The study provides strong evidence that self-efficacy is attainable through professional 

development, which can greatly increase efficacy by providing “modeling, information-rich task, 

reflective experiences, and job-embedded practices” (Bacon, 2020, p. 34). Specifically, because 

beginning teachers lack the experience to reflect on, professional development must provide 

novice teachers with opportunities to practice new skills and experience gratification in moments 

of success. 

The benefits of social and emotional learning 

The literature supports adding a mindfulness approach to teacher training. Almerico’s 

(2018) study contextualize Social Emotional Learning (SEL) as “the process of implementing 

policies and practices to teach individuals competencies and skills to assist in the development of 

self-awareness, self-management, social awareness, making reasoned choices and developing 

and maintaining healthy relationships’ (p. 2). The results from the study show that teachers with 

social and emotional competencies (SEC) are “better able to create nurturing, safe, and healthy 

classroom environments which lead to higher academic achievement” (p. 3). The benefits of 
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bringing SEL into teacher training are well established when grounded in theory and empirical 

evidence. The discoveries explore how well-established benefits of bringing SEL into teacher 

training are offered when incorporating SEL and the SEC’s development into teacher education 

training. The study discusses several evidence-based contemplative practice strategies that are 

available for future teachers. It regurgitates that teachers need to possess more than a conceptual 

map of the classroom procedures and have additional knowledge of their development and the 

role their health plays in being an efficient teacher.     

 Similarly, Waajid’s (2013) research looks explicitly at infusing social, emotional learning 

into the teacher education curriculum. The research utilizes a qualitative case study method to 

examine the experiences of candidates enrolled in the undergraduate teacher education 

curriculum and instruction course when infused with social-emotional literacy. The course 

adopts a practitioner-researcher approach. An overall description of the course was shared. This 

research capitalized on the opportunity provided by a teacher education curriculum and 

instruction course to facilitate social emotional wellness of teachers. 

 

Social and emotional wellness competencies in teacher education programs 

This section presents a review of related literature to explore the extent to which TEPs 

are incorporating theory, research, and practical application of social and emotional wellness into 

the teacher’s pre-service education. A review of the literature brought about the idea of social, 

emotional learning. The opinions of social-emotional learning surfaced across two perspectives: 

preparing teachers to support young children’s social and emotional readiness for classroom 
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learning and developing these skills for teachers to be more prepared to support their own 

social and emotional readiness for the classroom.  

In one related study, Waajid et al., (2013) used a grounded theory method to examine 

SEL concepts infused in an undergraduate course on curriculum and instruction. Waajid agreed 

that “the present focus of teacher certification standards in the United States is on developing the 

cognitive components associated with teaching, with very little attention being given to social, 

emotional development of teachers” (p. 2). However, his study focused on the emotions of 

students as he reported that “of the teacher surveyed 66% acknowledged being either moderately 

or poorly prepared to deal with student’s emotions”. His study did not link that helping PST’s 

acquire an awareness and understanding of their emotions would impact their teaching and 

indirectly their students. The infusion of social and emotional learning was along the lines of 

“developing SEL curriculum that focused on the issues that students face in the classroom”. 

(Waajid, 2013, p. 3).   

Similarly, Sugishita and Dresser (2019) in their action research study, examined social-

emotional learning (SEL) strategies taught during a yearlong elementary teaching credential field 

course. They defined social and emotional- learning as “the process of developing social and 

emotional competencies in children,” (Sugishita & Dresser , 2019, p. 2) as they see SEL 

implementation as “how teachers receive training to integrate SEL – supportive strategies and 

disciplinary  methods into their daily interactions and practices with students” (Sugishita & 

Dresser , 2019, p. 4). The article focuses solely on the SEL instruction and strategies offered 

through teacher-led instruction as “suggested that SEL infuses into each component of an 

instructional lesson, including the content input, procedural strategies, and classroom 

management” (Sugishita & Dresser , 2019, p. 6). For example, teachers might open the day with 
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a structured “gathering” or morning routine wherein children would be given opportunities to 

interact with and get to know their peers while also practicing specific SEL-targeted social, 

communication, and listening skills during the meeting and throughout the school day.” 

(Sugishita &Dresser , 2019, p. 41).  

On the other hand, Katz et al., (2020) refute the previous research concept by sharing that 

“teachers need social and emotional competencies (SEC’s) so they can manage their stress.” 

Katz et al., kept the definition of SEL to be “the acquiring of personal and interpersonal skills 

needed to establish caring, positive relationships, make responsible decisions, handle challenging 

situations effectively and ethically”. The study was a proposal on creating a multifaceted 

approach to teacher education by weaving in the knowledge and practices of SEL throughout the 

preparation courses. The study outlined the different ways in which the components of 

Collaborative for Academic, Social, and Emotional Learning (CASEL) can incorporatE within 

the pre-service education as SEL is not a stand-alone program but an approach.  

Reichl et al. did the first study of its kind that thoroughly looked at SEL from a teacher’s 

perspective and what the TEPs were doing. The recent scan of Canadian and U.S. TEPs showed 

that very few PSTs are receiving training in SEL. The study found out that very few states 

required PST’s to learn to identify their feelings, strengths, and weaknesses or control and 

appropriately express their feelings.  The study analyzed 3916 courses needed in TEPs offered 

by 304 US colleges of education, representing 30% of all U.S. colleges that provide teacher 

education coursework. They found that out of the 50 U.S. states, only 10 states address some of 

SEL’s core competencies. Moreover, very few states require PSTs to learn these skills. The 

scan’s limitation is that they only looked at the curriculum available on the school’s website and 

failed to connect the missing curriculum further, which may not accurately measure if the college 
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curriculum was indeed using SEL throughout their program. Research on the extent to which 

pre-service education includes direct information and or training in SEL is still in the beginning 

stages.  

In an earlier decade, Almerico (2018) reported that teacher training programs failed to 

provide candidates with the knowledge and skills needed to promote their students’ social and 

emotional skills. Buchanan et al. ( 2013) Stress that “the preparation of PSTs for the rigors of 

teaching can be more realistic. Being able to incorporate discussion about the challenges of early 

years of teaching and how to survive those challenges is an essential component of teacher 

education” (p. 4). However, research cannot yet adequately explain why today’s TEPs fail to 

appropriately equip future teachers with these skills. This thesis research contributes by assessing 

the opportunities and limitations within one TEP to pave the way to infuse social and emotional 

learning within their teacher education curriculum.
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CHAPTER THREE: METHODOLOGY 

 

This chapter includes the different methods and procedures used in conducting the study. 

This chapter describes the research design, data collection procedures, data analysis procedures, 

and ethical considerations used to gain the needed insights into the barriers to infusing social and 

emotional wellness practices (SEWP) for PSTs. The researcher explored UCF’s Teacher 

Education Program’s (TEP) comprehensive approach to infusing social emotional wellness 

practices (SEWP) into their university curriculum.  

Research Design 

According to Islamia (2016), a research design acts as a blueprint as it specifies the 

methods and procedures for collecting and analyzing the needed information. This study adopts a 

descriptive quantitative design to determine the different opportunities and barriers the 

University of Central Florida’s TEP faces regarding implementing SEWP within the core 

curriculum. Descriptive research involves gathering data that describe events and then 

organizing, depicting, and describing the data collected (Glass & Hopkins,1984). Nassaji (2015) 

suggests that the descriptive research method aims to describe a phenomenon and its 

characteristics. This descriptive approach enables the researcher to assess the course shepherds’ 

opinions concerning emotional wellness practices and course implementation.  

Sample selection 

This is study used the expert sampling method to develop the sample selection. This 

method, which belongs to the purposive sampling technique, involves identifying and selecting 

proficient and well-informed individuals with the research subject’s knowledge and experience 

(Etikan et al., 2016). In this current study, the sample chosen members were University of 
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Central Florida (UCF) teacher education faculty who serve as course leaders or shepherds. The 

course shepherds’ solicitation was primarily due to their participation, input, and ideas regarding 

module design, content, and issues. They are responsible for making final decisions and 

recommendations concerning the goals and curriculum of their respective courses.  

……… According to Johnson (2003), snowball sampling is a networking referral system to 

locate participants that information is not readily available and hard to find. The researcher used 

snowballing to identify the course shepherds in the UCF TEP. Snowball sampling occurs when 

participants refer to other participants based on the shared characteristic needed for the research. 

The researcher reached out to a professor at UCF, who provided the contact information of a 

possible participant that matched the research objective. 

Location of the study 

In observation of the Centers for Disease Control and Prevention (CDC) guidelines for 

COVID-19 19, all meetings and interactions occurred virtually via email and zoom. The zoom 

interviews were in a private space, free from noise and other distractions to maintain privacy. 

The participants also maintained this by being in a quiet location free from distractions. The 

researcher operated from Orlando, Florida.  

Data collection 

The researcher implemented a semi-structured interview model with open-ended 

questions. According to Allen (2017), “Qualitative studies that utilize open-ended questions 

allow researchers to take a comprehensive look at issues that are studied. Open-ended responses 

permit respondents to provide more options and opinions, giving the data more diversity that 

would not be possible with a closed-question.” (Allen, 2017, p. 3). The semi-structured interview 



 

 18 

was conducted conversationally with one respondent at a time. The open-ended questions were 

accompanied by follow up why or how questions. The semi-structured interview lasted between 

30 to 60 minutes. The remote interview was through the Zoom platform. The researcher 

formulated open-ended questions that attempted to uncover the opportunities and barriers to 

incorporating SEWP in the teacher education curriculum. Evans (2017) supports that qualitative 

semi-structured interviews are valuable because they allow researchers to explore subjective 

viewpoints and gather in-depth accounts of people’s experiences.   

The following open-ended questions guided the interview: 

 

1. What are social and emotional wellness practices? 

2. What are your thoughts about pre-service teachers’ exposure to the science of SEWP in 

their coursework and the time to apply this knowledge in schools and classrooms during 

their pre-service teaching experiences?  

3. What elements of social and emotional wellness practices do you think are most effective 

for pre-service teachers? 

4.  how are various aspects of social and emotional wellness implemented in the educational 

courses?  

5.  how do you incorporate the promotion of teacher SEWP into your course content? 

6.  How is your course curricula designed to combine course content on SEWP with the 

practical application of SEWP concepts into classroom teaching?  

 

These questions are created to assess the participant’s knowledge about emotional wellness 

and investigate how they implement it if the research models these questions using descriptive 
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research questions to describe the situation. The research questions were created and reviewed by 

experts in the field to ensure that they were in line with the investigations. 

Overall description of the course shepherds 

The course shepherds who were selected were from courses that would have had the best 

opportunities for preparing PSTs with social emotional learning competencies. These courses are 

Introduction to the Teaching Profession, Teaching Strategies and Classroom Management, 

Internship 1 Exceptional Education, Internship II Exceptional Education, Internship II 

(Elementary), and Internship I (Elementary).  

Sample Size 

This study’s in-depth interviews are limited to at least four course shepherds. These respondents 

have control over the course syllabus and will have direct knowledge of whether SEWP is 

incorporated in some way within their course, informally or formally. After the one-on-one 

interviews were conducted and videotaped. The transcripts were examined for possible themes as 

well as challenges and obstacles for incorporating SEL using content analysis methodology. 

Content analysis is a research tool used to determine the presence of certain words, themes. 

According to Shannon and Hseih (2005), content analysis allows the researcher to quantify and 

analyze certain concepts’ presences, meanings, and relationships. The data collected in this study 

observed the rules of the content analysis approach. According to Moore and McCabe (2005), 

this is the type of research whereby data gathered is categorized in themes and sub-themes so 

that the data can be comparable. The researcher grouped the data based on re-occurring themes 

and presents them in categorical order.  
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Ethical considerations 

This study followed observed ethical guidelines, such as observing the rights to 

anonymity, confidentiality, and informed consent. 

 To fulfill the federal mandate, the researcher completed the Research with Human 

Subjects Training Course offered by the Collaborative Institutional Training Initiative (CITI 

Program). Before the researcher could conduct interviews with the participants, the researcher 

submitted the HRP – 255 and HRP – 254 to the IRB. According to federal regulations, the HRP 

255 was used to determine if the research can be determined to be “human research” exempted 

from IRB review. Form HRB 254 was an explanation of the research provided electronically to 

participants’ email. Copies of both documents can be found in the Appendices sections.  

All participants were fully informed regarding the study’s objectives and reassured that their 

responses were treated as confidential and used only for academic purposes and only for this 

research. 

 The researcher authenticated all Zoom meetings, and each participant received their 

unique link with meeting code and password. The interview was audio-recorded after obtaining 

consent from the participants. Random unifiers labeled the audio recording, for example, 

participants 1 and 2, to protect the identities. The Zoom sessions were locked after each 

participant joined the meeting.  

 None of the participants were paid or offered any incentives. Their participation was 

solely voluntary. Data was transcribed using Otter. Otter is a technology company that develops 

speech to text transcription applications using artificial intelligence and machine learning. The 

data once transcribed was deleted.  
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Research Limitations 

As it is for every study, the research had the following limitation. The size of the sample 

was relatively small. A larger sample would probably enhance the reliability of the research. 

In hindsight, the teacher educators’ responses were more student-centered than teacher-centered. 

Their answers were framed on understanding emotional wellness to identify the sign in their 

classroom and how to design a classroom around emotional well-being. 

Reliability and validity 

According to Heale and Twycross (2015), reliability relates to the consistency of a 

measure. To ensure the study’s reliability, the researcher checks the reliability of the data 

analyzed through the inter-rater reliability method. According to Lavrakas (2008), inter-rater 

reliability refers to the relative consistency of the judgment made of the same stimulus by two or 

more raters. Both the principal investigator and the researcher needed to have the same result as 

possible when analyzing the data to prevent researcher bias and ensure validity. Joppe (2000) 

states that validity determines whether the research truly how truthful the research results are. 

A copy of the participants’ audio was sent to the principal investigator through encrypted email. 
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CHAPTER FOUR: FINDINGS 

 

  The purpose of this study was to identify any challenges and opportunities that the TEP 

may experience in integrating emotional wellness into the core curriculum for PST’s. Before I 

could begin the interview, I posed the question of defining social and emotional learning to each 

teacher educator to know their familiarity with the concept and which concept they were 

speaking on. Question 1 asked While researching; I found different ways of defining social and 

emotional wellness practices; how would you define social and emotional wellness practices 

(SEWP) for pre-service teachers?   

 Of the four, two of the four teacher educators mentioned that it was about tending to 

students’ social and emotional learning in the classroom. At the same time, the other two 

respondents agreed that it was about how individuals manage stress. After each response, I went 

ahead to define how this study defines social and emotional learning and the objective of this 

research that everyone understood so that we could move forward.  

The two primary research questions that guided this study were:  

1.  I would like to know about any challenge you experience in infusing SEWP into your 

course for pre-service teachers?   

2. Could you share some of the opportunities you have been provided within introducing 

and expanding the different elements of SEWP in your course for pre-service teachers? 
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From these interviews, four distinct themes emerged from the research data for question. 

The major themes identified from the results of this study included 

 

1. Policy  

2. Time  

3. Cost  

4. Mentorship  

 

Policy 

  All participants shared that rules and regulations from either the school or the state dictate 

what could be included within the curriculum. School legislation consists of any federal, state 

regulation that an administration, teachers, and staff must follow. The teacher educator 

elaborated that because they are mandated to provide a certain amount of content within a course 

in a specified amount of time, it limits their freedom in implementing any specific changes.   

  Participant 1, one of the course shepherds who was interviewed, was able to explain by 

saying “the issue is these are the standards that we have to meet… this is sad because these are 

things we need and we try to figure it out , we would all agree that this is a hot topic, an 

important topic along with diversity, inclusion and all of that needs to be in the coursework, but 

with all the state mandates and all the different things we had to do within the parameters we 

were given, we couldn’t fit it all in.” 

  Similarly, Participant 2 shared that it is the lack of awareness from policymakers on the 

importance of SEWP, that legislators are far removed from the subject, and so their decisions 

reflect this. Participant 2 in the interview shared the following “I remember one time; it was 
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couple years ago we were talking about self-awareness and social-emotional learning , and I 

remembered somebody in policy saying “oh all that is fluff, all that social stuff who cares about 

that and I looked at her and said that is who we are, How can you not care about that? This is 

about us, about who we are as people”.  

Time 

  All participants shared that they are experiencing time constraints and timing regarding 

infusing social and emotional learning; this is because choosing when it is more effective to 

introduce is integral to how well the PST’s can relate and apply the knowledge  

For example, Participant 1 shared that “we know we need to do this, but it’s a time thing; I think 

the other thing is not just time constraints, but timing when they are out there doing their 

internships. That is the best time to really relate to the stress that they see their students’ 

experiences and how the profession can affect your own social and emotional wellness and you 

do not know that until your actually out there working day in and day out”.  

  Similarly, Participant 2 shared that “there is always a challenge of time; there is never 

enough time. we want to put more social and emotional learning, but we do not want to 

overwhelm folks but, where is that balance between supporting me as a person and all my needs 

with the pedagogy and content work that is also needed.”  

  Also, Participant 3 points out that the implementation of social and emotional learning 

can be time-consuming as the discussion can go on longer than plan. In their own words, “It can 

be time-consuming. Sometimes these discussions can go on too long, and students think that we 

are going off-topic. But we still have students on occasion who just want to put the time in and 

get out, and that’s not what really what our career entails.  
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  Notably, when the interview questions guided participants toward opportunities for a 

stand-alone SEWP course, the consensus from all participants was that this solution is too costly 

to implement stand-alone programs  

  Participant 1 described having a mental health stand-alone program that staff and students 

would take and after completing the course. “They would all become mental health first aiders; 

however, this was removed from the program,” Participant 1 explained the reason why in the 

interview: “I hate to say that it is a money thing also, but they came back and normally it was 

free. They would provide all the resources it was from a nonprofit, but they started saying we 

want to start charging out students $ 30. Another $30 as they are graduating and taking all their 

certification exams is not something we wanted to add to their plate, so we have to think about 

the finances.”  

Mentorship 

  Mentorship is the mentor’s guidance, especially an experienced person in an educational 

institution. A mentor serves as a role model to help the mentee. Unfortunately, the data shows 

that the mentors are not reflective of this definition as the lack of support displayed is negative 

comments to dismay their mentees from the profession and improper or ineffective use of stress 

management skills.  

  Participant 1 explained that mentorship provides PST with real-life modeling of social 

and emotional learning during their internship period. However, at times this is not the case, “I 

think it’s hit or miss as to whether they’re seeing this modeled appropriately, by supervising 

teachers, because while I’m sure in clinical supervision coursework, they talk about you know, 

mentoring the teacher and being a positive role model, I wouldn’t think that supervising teachers 
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would strive to be a negative role model, but at the same time, it’s very emotional, and 

sometimes their emotions get the best of them, so they may not be modeling that.”  

  Likewise, Participant 3 added, “veteran teachers out in the system are alarming PST’s. I 

am hoping you did not have this experience. But many of my students are saying they do. People 

are telling them to run, do not do it. Get out of the profession. What are you thinking? Um, so I 

think that is a huge detriment. When you are in the position you are, for example, and you are 

paying this kind of money, you are working on getting these grades at a top institution. The 

people you want to emulate and you’re going out with great respect and want to learn from to 

model for you are putting their hand out saying, “Oh my gosh, well, the other direction.” 

Opportunities to infuse SEL 

  

  Regarding question 2,  all participants were asked:  Could you share some of the 

opportunities you have been provided within introducing and expanding the different elements of 

SEWP in your course for pre-service teachers? All responses provided were how they implement 

SEL in their course work and not so much talking about external factors that allow them to do so. 

I would have liked to learn more about the different factors that influence course development. I 

did not get a clear response from the four respondents, and it may be because the question was 

not straightforward for them to arrive at an answer or that they might not be infusing SEL to give 

a response.  

  For example, Participant 1 said, “And during Capstone, we have chat and chew. So we 

actually have lunch, where it’s extremely informal, but that’s most often the time when the 

students really need to decompress and talk about some of the things, and most of them are 

emotional, right? And there has been tears and everything else. But I think when you when, you 
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unload, and you unload on someone who understands and has a background, that it really helps, 

so the chat and choose for them work really well”.  

  Similarly, Participant 2 shared “that one of her doctoral students has created modules for 

our PST’s in counseling and stress management, and trauma-informed care and they actually go 

out to the schools and meet with our interns and talk about and work through some of the social, 

emotional learning strategies.”  

  These were all descriptions of different activities that they do that are SEL based, but it 

was not specific to let me know if there was someone or a policy that outlined that this needs to 

be done or something needs to be added. 
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CHAPTER FIVE: RECOMMENDATIONS 

 

  This research investigated the barriers and opportunities in implementing social and 

emotional wellness within a teacher education program. Semi-structured, recorded interviews 

collected primary data from four respondents. The purpose of this study was to identify the 

various limitations of infusing social and emotional learning and identify the multiple 

opportunities in infusing social and emotional learning. 

  As I reflect on the four themes uncovered from the interviews, I found out that each 

course had different ways of approaching and implementing what they understood to be SEL 

components. They did not follow a specific standard to align their approach. All courses should 

align with the CASEL Five self-management framework to become more SEWP inclusive. All 

courses following one outline would ensure that not just some, but every PST would have similar 

experiences regardless of their education major.   

  According to Casel.org, The CASEL Five addresses five broad and interrelated areas of 

competence and highlights illustrative examples for each: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision-making. The competence Self-

management relates closely to this research focus, which as defined by CASEL: “The ability to 

manage one’s emotions, thoughts, and behaviors effectively in different situations and achieve 

goals and aspirations. This includes the capacities to delay gratification, manage stress, and feel 

motivation and agency to accomplish personal and collective goals.” (CASEL, 2020, p. 1). 

  The data reveals that there can be two definitions of what social and emotional learning 

is. Both definitions are acceptable. However, the data indicates a contrast in its use, whereby its 

primary use is to address the SEL needs of children, with the focus being class management and 
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behavior management. There needs to be a consensus and a distinction where an agreed-upon 

definition includes a focus on teacher’s SEL needs.  

  Regarding how TEP can begin infusing SEWP into the core curriculum, the researcher 

suggests moving away from a stand-alone approach to represent SEL’s intertwining’s can be 

interlinked with core content when lesson plans designs around SEL—for example, using a unit 

plan concept to weave key ideas and learning goals together between components of SEL. In 

addition to this, you cannot teach what you do not know; therefore, all course shepherds and or 

facilitators that teach core education classes should develop their own SEL practices, so they can 

understand what it looks like, what it means, and how they can add to reflecting it for their PST 

  Today, the data that new teachers are leaving at a faster rate than expected will increase if 

we do not meet our PST SEL needs. PST are new teachers, and the climate of what they are 

getting into is getting worse. COVID-19 has changed the face of teaching. Teachers are doing 

two jobs at once where they are teaching virtual and face to face students synchronously while 

navigating how to be a distant teacher with the hopes of not getting sick. The stressor list went 

up by the different challenges COVID-19 has brought, and teachers have left since the onset 

because they cannot cope. Many new teachers did not enter the field because of their fear of 

catching COVID-19 . Most new teachers did not choose to continue as a virtual teacher because 

adjusting to the virtual environment is unique.     

   This study indicates that infusing social and emotional learning within the curriculum is 

still in its initial stage. More studies are needed to review other university education programs. 

Future studies could use a larger sample size of more course shepherds to identify the gaps that 

exist. Further research is needed to determine the various components of SEL that exist within 

the core curriculum. The data that should have identified the course shepherds’ multiple 
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opportunities to implement SEL was scant. The results from this research would have allowed 

the researcher to pinpoint what classes had it, to what extent they were infusing SEL to get an 

understanding of the gaps in implementing it.  

 

Recommendations for the profession of teacher education 

 

 Recommendation One: Teachers should become more aware of their triggers, teaching is 

reflective practice and as such teachers needs to spend time to reflect on how they are feeling 

after a hard day and why they are feeling this way to better handle their feelings before it goes 

out of hand.  

 

 Recommendation Two: Teachers should allow themselves permission to take a break or step 

back if they need time to from a stressful event during the day. They do not need to feel that they 

have to continue on if they are stressed out, ask for an extra 15 mins , takes a 5 mins breather 

outside of the classroom. Teachers should be allowed to acknowledge that it is okay to have 

feeling and it is okay to deal with them during the workday if they need to and not after.  

 

Recommendations for my classroom: A pedagogical perspective  

  During this thesis process, I discovered that there are three different types of SEL and 

that the primary focus has been on student SEL. I have learnt that I would balances these three in 

my future classroom as there are interconnected. 
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 Recommendation One: As a new teacher. I will be open about my feelings and share them to 

my class for them to understand that apart of being human is knowing how you feeling, 

accepting how you feel and sharing about it.  

 Recommendation Two: Infusing SEL does not have be a standalone implementation where 

there is a lesson plan but implementing different SEL procedures during routines and classroom 

procedures, I can statement as well as when doing a science or reading lesson the focus can be 

shifted on different SEL components.  



 

32 

REFERENCES 

American Psychological Association. (n.d.). Teaching tip sheet: Self-efficacy. Retrieved from 

https://www.apa.org/pi/aids/resources/education/self-efficacy 

Allen, M. (2017). The sage encyclopedia of communication research methods(Vols. 1-4). 

Thousand Oaks, CA: SAGE Publications, Inc doi: 10.4135/9781483381411 

Almerico, G. (2018).  Social emotional learning in teacher education. Research in Higher 

Education Journal,31,1-8. 

Attrition. 2020. In Merriam-Webster.com.Retrieved August,03,2020 from https://www.merriam-

webster.com/dictionary/attrition            

Bacon, W. (2020). New teacher induction: Improving teacher self-efficacy. Thesis and 

Dissertations-Educational Leadership Studies,29. https://doi.org/10.13023/etd.2020.109 

Bharti, R. (2013). Effect of institutional stress on academic achievement of 

adolescents. International Journal of Educational Science and Research, 3(5), 53-58. 

Buchanan, J., Prescott, A., Schuck, S., Aubusson, P., Burke, P., and Louviere, J., (2013). Teacher 

retention and attrition: Views of early career teachers. Australian Journal of Teacher 

Education: 38(3), 5-12. http://ro.ecu.edu.au/ajte/vol38/iss3/8 

Carey, M., & Forsyth, A. (2009). Self-efficacy teaching tip sheet. https://www.apa.org. Retrieved 

July 26, 2020, from https://www.apa.org/pi/aids/resources/education/self-efficacy. 

Carver-Thomas, D., & Darling-Hammond, L. (2017). Teacher turnover: Why it matters and what 

we can do about it (brief). Palo Alto, CA: Learning Policy Institute. 

Collaborative for Academic, Social, and Emotional Learning. (2003). Safe and sound: An   

educational leader’s guide to evidence-based social and emotional learning 

programs. Chicago, IL: Author.  

https://doi.org/10.13023/etd.2020.109


 

  

                                                                                33 

 

Collaborative for Academic, Social, and Emotional Learning. (2013). Implementing systemic 

district and school social and emotional learning. Chicago, IL: Author. 

Dias-Lacy, S., & Guirguis, R. (2017). Challenges for new teachers and ways of coping with 

them. Journal of Education and Learning, 6(3), 265.https://doi.org/10.5539/jel.v6n3p265 

Fantilli, R., & McDougall, D. (2009). A study of novice teachers: Challenges and supports in the 

first years. Teaching and Teacher Education, 25(6), 814-825. 

https://doi.org/10.1016/j.tate.2009.02.021 

Gallup (2014). State of American Schools. Retrieved from http://www.gallup.com/ 

services/178709/state-america-schools-report.aspx. 

Greenberg, M. T., Brown J. L., & Abenavoli, R.M. (2016). Teacher Stress and Health Effects on 

Teachers, Students, and Schools. Edna Bennett Pierce Prevention Research Center, 

Pennsylvania State University. 

Hammond, L., Sutcher, L., & Carver-Thomas, D. (2017, November). Why addressing teacher 

turnover matters. Retrieved August 01, 2020, from 

https://learningpolicyinstitute.org/blog/why-addressing-teacher-turnover-matters 

Hammond, L., & Snowden, J. (2005).  A good teacher in every classroom: Preparing the highly 

qualified teachers our children deserve. The National Academy of Education Committee 

on Teacher Education. 

Herman, J., & Golan, S. (1991). Effects of standardized testing on teachers and learning another 

look. National Center for Research on Evaluation, Standards and Student  Testing, 

UCLA. 

Jennings, P. A., Brown, J. L., Frank, J. L., Doyle, S., Oh, Y., Davis, R., Rasheed, D., DeWeese, 

A.,DeMauro, A. A., Cham, H., & Greenberg, M. T. (2017, February 13). Impacts of the

http://www.gallup.com/


 

34 

 CARE for Teachers Program on Teachers’ Social and Emotional Competence and Classroom 

Interactions. Journal of Educational Psychology. Advance online 

publication.http://dx.doi.org/10.1037/edu0000187 

Korte, D., & Simonsen, J. (2018). Influence of Social Support on Teacher Self-Efficacy in 

Novice Agricultural Education Teachers. Journal of Agricultural Education, 59(3), 100-

123. https://doi.org/10.5032/jae.2018.03100 

Maistre, C., & Paré, A. (2010). Whatever it takes: How beginning teachers learn to 

survive. Teaching and Teacher Education, 26(3), 559-564. 

https://doi.org/10.1016/j.tate.2009.06.016 

Maher, M., & Macallister, H. (2013).   Retention and attrition of students in higher education: 

challenges in modern times to what works, 3 (2), 1- 12. 

http://dx.doi.org/10.5539/hes.v3n2p62 

Mathis, E., Lever, N., & Mayworm, A. (2019). School mental health is not just for students: 

Why teacher and school staff. Wellness Matters. Health Research Alliance .  

Meister, D., & Melnick, S. (2003). National new teacher study: Beginning teachers’ 

concerns. Action in Teacher Education, 24(4), 87-94. 

https://doi.org/10.1080/01626620.2003.10463283   

     Patti, J. & Tobin, J. (2003). Smart school leaders: Leading with emotional intelligence. 

Dubuque, Iowa: Kendall/Hunt Publishing Company.Teaching Interrupted: Do Discipline 

policies in today’s public school foster the common good?   

Public Agenda. (2004)                                                                                      

Redmon, R. (2007). Impact of Teacher Preparation upon Teacher Efficacy. Online Submission. 

Retrieved from https://files.eric.ed.gov/fulltext/ED500013.pdf 

https://files.eric.ed.gov/fulltext/ED500013.pdf


 

  

                                                                                38 

 

Robelen, K. (2016, June 3). Testing and Test Prep: How Much Is Too Much? Education  Writers 

Association. https://www.ewa.org/blog-educated-reporter/testing-and-test-prep-how-much-

too-much.  

Schonert-Reichl, K. A., Kitil, M. J., & Hanson-Peterson, J. (2017). To reach the students, teach 

the teachers: A national scan of teacher preparation and social and emotional learning. A 

report prepared for the Collaborative for Academic, Social, and Emotional Learning 

(CASEL).  

Schonert-Reichl, K. (2017). Social and emotional learning and teachers. The Future of 

Children, 27(1), 137-155. https://doi.org/10.1353/foc.2017.0007 

Sugishita, J., & Dresser, R. (2019). Social-Emotional Learning (SEL) in a Field Course: 

Preservice Teachers Practice SEL-Supportive Instructional Strategies. Journal of Inquiry 

& Action in Education, 10(1).   

Soloway, G. (2016). Preparing teacher candidates for the present: Investigating the value of 

mindfulness-training in teacher education. Handbook of Mindfulness In Education, 

Mindfulness In Behavioral Health, 3. https://doi.org/DOI 10.1007/978-1-4939-3506-2_12  

Veenman, S. (1984). Perceived problems of beginning teachers. Review of Educational 

Research, 54(2), 143-178. https://doi.org/10.3102/0034654305400214 

Vesely, A., Saklofske, D., & Nordstokke, D. (2014). E.I. training and pre-service teacher well-

being. Personality And Individual Differences, 65, 81-85. 

https://doi.org/10.1016/j.paid.2014.01.052 

Waajid, B., Garner, P., & Owen, J. (2013). Infusing Social Emotional Learning into the Teacher 

Education Curriculum . The International Journal of Emotional Education , 5(2), 31–48.  

https://www.ewa.org/blog-educated-reporter/testing-and-test-prep-
https://doi.org/10.1353/foc.2017.0007


 

  

                                                                                38 

 

Walker, T. (2020). NEA Survey: Nearly half of teachers consider leaving profession due to 

standardized testing. NEA Today. Retrieved July 26, 2020, from 

http://neatoday.org/2014/11/02/nea-survey-nearly-half-of-teachers-consider-leaving-

profession-due-to-standardized-testing-2/. 

Yusoff, M., & Yaacob, M & Naing, Nyi Nyi & Esa, Ab. (2013). A conceptual framework of 

stress management intervention for medical students Innovative Idea. Education in 

Medicine Journal. 5. e-93. 10.5959/eimj.v5i3.154.  

Zhou, M., & Brown, D. (2015). Educational Learning theories: 2nd Edition. Galileo Open 

Learning Materials. Retrieved July 26, 2020, 

https://oer.galileo.usg.edu/cgi/viewcontent.cgi?article=1000&context=education- 

 

  

http://neatoday.org/2014/11/02/nea-survey-nearly-half-of-teachers-consider-leaving-profession-due-to-standardized-testing-2/
http://neatoday.org/2014/11/02/nea-survey-nearly-half-of-teachers-consider-leaving-profession-due-to-standardized-testing-2/
https://oer.galileo.usg.edu/cgi/viewcontent.cgi?article=1000&context=education-


 

  

                                                                                38 

 

 

         

 

 

 

 

 

APPENDIX A 

 

 

 

 

 

 

 



 

  

                                                                                38 

 

 



 

39 

 

 

 



 

  

40 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX B 

 

 

 

 

 

 



 

41 



 

  

42 



 

43 



 

  

44 



 

45 



 

  

46 



 

47 



 

48 



 

  

49 

 

 

              

          



 

50 

               

 

 

 

 

 

 

 

 

APPENDIX  C 

 

 

 

 



 

  

51 

Email to participant  

 

You have been selected to speak with me today because you have been identified as someone 

who has a great deal to share about teaching and learning on this campus. This research project is 

interested in understanding how faculty in the various academic programs are engaged in 

preparing PST how to manage their stress in the undergraduate teacher education program. The 

study does not aim to evaluate your techniques. Rather, I am trying to learn more about faculty 

practices towards infusing social and emotional wellness practices in the core curricula.   

  

   

I went ahead and attached the invitation to participate and an explanation of the research to this 

email alongside the interview protocols for your review. Please let me know a good date or time 

between Nov 5 - Nov 14 that may be most convenient for you to schedule a zoom session. This 

session will take no more than 30 minutes.   

  

To facilitate the notetaking, I would like to record our conversations today. For your information, 

only the researchers on the project will have access to the recordings which will be eventually 

destroyed after they are transcribed. Your participation is voluntary, and you may stop at any 

time if you feel uncomfortable. Thank you for your agreeing to participate. We have planned this 

interview to last no longer than thirty minutes to one hour. During this time, I have several 

questions that I would like to cover.   
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Location: Remote Zoom    

Researcher conducting session: Kris Ann Higgins   

  

Research Questions 

 

1. While researching I found different ways of defining social and emotional wellness 

practices, how would you define social and emotional wellness practices ( SEWP) for 

pre-service teachers ?   

 

   

 

2.    I think learning to cope and knowing how to manage your stress is a valuable part of 

being a teacher especially for new teachers.  How important do you think it is for our pre-

service teachers to be taught SEWP in their coursework?    

 

   

 

3.     A lot of information exist that states that new teachers face several challenges and at 

times they leave during their first few years of teaching because of those challenges. I am 

curious on how this relates to our pre-service teachers. Is it possible for you to describe 

any challenges pre-service teachers may face that are unique to them?   

 

4.      Thank you for sharing that with me. How do you think then that SEWP will help 

pre-service teachers overcome these challenges?   

 

5.    UCF provides mental health services for all enrolled students who need the service. I 

was thinking that a two-folded approach would be more beneficial. I think SEWP should 

be embedded in their coursework. Could you share with me the various reasons why pre-

service teachers should have the time to apply this knowledge in core classes and 

internship during their pre-service teaching experiences?    

 

   

 

****Do you wish for us to take a 5-minute break before moving on to the other questions 

******  

 

   

 

6.      The Collaborative for Academic, Social, and Emotional Learning organized social 

and emotional wellness into five categories which are self-awareness, self-management, 

responsible decision making, relationship skills and social awareness. What would you 
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say are some elements of social and emotional wellness practices that are most effective 

for pre-service teachers and why?   

 

   

 

7.     I know your classroom is looking a little different because of covid 19 would it be 

possible to share with me the various elements of social and emotional wellness practices 

that are present in your course, this could be prior to COVID-19 19, currently or a 

combination of both if you can?    

 

   

 

8.      Could you describe the ways in which you implement these elements for your pre-

service teachers to apply these skills?   

 

   

 

   

 

10.  Could you share some of the opportunities you have been provided with in 

introducing and expanding the different elements of SEWP in your course for pre-service 

teachers?  

 

   

 

11. I would like to know about any challenge you experience in infusing SEWP into your 

course for pre-service teachers?   

 

     

 

12. If possible, what are some suggestion to improve the combination of SEWP for pre-

service teachers in their courses?  

 

   

 

   

 

Thank you so much for taking the time to meet with me today. If there is anything you 

may want to add that you think would be beneficial please let me know? 
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