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ABSTRACT

This study investigates and describes the various opportunities and challenges the University of
Central Florida (UCF) teacher education program (TEP) has in its attempt to infuse social and
emotional wellness practices (or stress management ) for pre-service teachers (PSTs) as a part of
the learning curriculum. This study examined the implementation of social and emotional
wellness practices within the core teacher education courses. Little information exists on the
subject, yet the topic’s interest grows for the need for a more holistic approach and for retention
for educators in today’s 21% century classrooms. The researcher believes that teaching is a very
emotionally labored profession that, over time, when unmanaged, can cause burnout and
different symptoms of exhaustion. As such, studies have shown that new teachers leave the
classroom within their first three to five years of teaching. One of the recurring findings that
explain why new teachers leave is because of stress. This study interviewed four teacher
educators to probe how courses might facilitate their PSTs to deal with stress by looking at the
extent to which social and emotional wellness competencies align across and within the TEP
curriculum. Themes from the interviews found were Policy, Time, Cost, and Mentorship. The

study provides recommendations aligning with these themes.
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CHAPTER ONE: INTRODUCTION

Teaching is an emotional practice, and teacher candidates should have exposure to a

curriculum that emotionally prepares them for the stressors in the 21%-century classroom.
According to Yusoff et al. (2013), stress management skills is an acquiring and learning skill by
way of one’s awareness, experience, and conscious efforts that allow stressful transactions to be
more effective and efficient handled in the future” (p. 24). Yusoff’s explanation shows that
effectively managing stress is not a naturally occurring characteristic but a developed trait
learned. Therefore, the teacher education preparation (TEP) core course design should include
the distribution of emotional wellness practices that provide teacher candidates with the
framework to develop stress management skills.

For this research, emotional wellness will include the definition of social and emotional
wellness. There is scant research that focuses solely on the emotional wellness aspect of teachers
or PST’s. Most of the research that exists combines the terms social and emotional to look at
teachers’ wellness. However, this research will only be looking at the emotional aspect of social
and emotional wellness related to stress management. A variety of definitions of social and
emotional wellness exist that group social and emotional wellness to be more student-centered or
classroom-based where they teach to meet the classroom’s social and emotional needs and not so
much of how teachers can use this knowledge to manage their stress.

This research defines social and emotional wellness from a teacher-centered focus. The
terms well-being and wellness are not interchangeable in this research. Wellness is a set of habits

and behaviors which this study is looking at, while well-being is a state of mind; the two go hand



in hand as wellness contributes to well-being. The definition of social and wellness closely
related to this research objective is in Waajid’s (2013) study.

According to Waajid (2013), Social and Emotional Well-being Practice (SEWP) “is a
combination of knowledge and beliefs that assist with prevention, recognition, and management
of emotional and or mental needs that may arise from time to time.” (p. 5) In other words, the
ability to manage stress is through the exposure of the knowledge to generate emotional and
social wellness competencies. Waajid (2013) further builds on this by saying, “social and
emotional competence is the individual’s ability to understand, express and regulate the social
and emotional aspect of life positively” (p. 2). Therefore, having the skills to deal with stress
reduces the effect of stress.

The teacher’s role has changed, and as it continues to change, the evolution of the
classroom bears various complexities that TEP must address. The data shows that the role of a
teacher now requires an immeasurable about of emotional labor. Gallup (2014), in its findings,
reports that “46% of teachers reported high daily stress during the school year. The high level of
daily stress among professions ties with nurses for the highest rate among all occupational
groups” (p. 2). A recommendation is that PST has the tools to develop social and emotional
learning skills to be ready for today’s complex classrooms. The role that TEP plays should adapt
to meet the needs that come along with this change. Finley (2003) draws attention to the fact that
“educational practice is reshaping as the call for reform is being influenced by the perceived
problems of schools not meeting student’s needs.” Teachers now need to understand new
theories of learning as well as new school approaches to SEL learning.

Implementation of SEWP as a skill set would allow for better management of these

challenges as PSTs would have learned how to cope during their formative years. Roger



Weissberg, the chief knowledge officer of the Collaborative for Academic, Social, and emotional
Learning, or CASEL, said in an interview. “It is important for teachers to learn how to
specifically identify social and emotional competencies... and learn how to systematically
develop them,” as “This does not necessarily come naturally to people.” The need and demand
for SEWP training for teachers are growing, so are the reasons behind it. However, most teacher
education programs (TEP) have not found ways to make SEWP training an essential element of
their four-year curriculum or professional development.

Research on the extent to which PST education includes direct information and SEWP
training is in an emerging stage. Reichl et al. (2017) complete the first-of-its-kind national scan
of all 51 states’ TEPs and a social and emotional learning implementation review. Their key
findings reveal that SEL’s integration of competencies given little to no emphasis on TEP’s state
level. Not one state had standards that addressed all five Core SEL Competencies of Teacher
domains in the data collected. “The vast majority of the states (71%) had standards that
addressed between one and three of the five core SEL Competency of Teacher domains, whereas
only 20% of states addressed four of the five core SEL Competency of Teacher domains.
Furthermore, 10% of states had standards addressing SEL Competency of Teacher domains that
were only applicable to PSTs in specific grade levels or subject areas.”

This qualitative study explores the University of Central Florida’s (UCF) undergraduate
Teacher Education Program’s (TEP’s) comprehensive approach to infusing emotional wellness
into their education curriculum.

Rationale
The research intends to investigate the possible opportunities and barriers of UCF’s

Teacher Education Program (TEP) to infuse emotional wellness into their Teacher Education



courses. This investigation also hopes to raise awareness of the various barriers that exist, thus
influencing the policymakers and educational leaders to make the much-needed remediation.
This research aims to call upon the TEP’s intervention to infuse emotional wellness in their
curriculum. Past research fails to examine the extent to which any PST education programs cover
subjects relevant to SEWP or include information about the limitations that TEP’s may be facing
in applying direct training in emotional wellness to their plans. This research used qualitative

measures to collect this information.



CHAPTER TWO: LITERATURE REVIEW

Teachers having effective stress management and wellness practices have arisen from the
research literature debate regarding the growing concern for new teachers leaving the classroom
after only a few years of their career. Thus, professionals see the need for intervention from the
education policy decision-makers to implement a different system that induces positive teacher
learning and development effects. The growing number of new teachers leaving the classroom
contributes to the attrition rate; as defined by Merriam- Webster dictionary, “attrition is the
gradual reduction of a workforce by employees’ leaving and not being replaced rather than there
lay off.” After reviewing related literature to understand why new teachers in the first years of
their service leave the classroom. Buchanan et al. (2013) provide insights about attrition by using
smaller-scale studies whereby they found out that “New teachers by their second year of teaching
29% of the teachers were thinking about leaving teaching and 10% indicated they had already
decided to leave. Moreover, the primary factor for these teachers was burnout (p3). This study
highlighted a series of issues that contributed to stress, which will be discussed further in the
literature to depict how it relates to teachers leaving while compounding teachers’ need to learn
coping strategies before entering the field.

Thus, the literature review revealed the need for initial TEPs to infuse social and
emotional wellness training to effectively deal with the higher stress levels within the 21st-
century classroom. This review will address research and definitions related to stressors,
classroom management, standardized testing connections, self-efficacy, social and emotional

learning, attrition, and TEPs.



Stressors in the classroom

Stress is a functional part of life. Stress is the body’s natural response to external
conditions that are challenging. The issue at hand is the role continuous unmanaged stress plays,
as it can severely interfere with a person’s job, health, and personal life. To date, teaching is
considered one of the most stressful occupations. According to the Jennings et al 2017 study that
surveyed various professions and their stress level, 46% of teachers in the U.S reported high
daily stress during the school year. That ties with nurses for the highest rate among all
occupational groups. Even though this is the reality for all teachers, new teachers’ situation is far
worse because of their level of expertise. Further examination of the challenges that new teachers
are needed to prepare PST’s better.

Classroom management: Reality vs. Expectation

Teacher education programs are task with aligning content as much as possible to the
realities of the classroom. However, it would be nearly impossible to give PST an overview of
every scenario they may experience because of how revolving change is and prepare them to
deal with the uncertainties. One of the main challenges that reappeared in the literature for new
teachers is classroom management. Classroom management refers to the different strategies a
teacher may use to maintain their classroom environments. These studies identify a high
percentage of new teachers who feel unprepared to manage their classrooms. To get a better look
at the extent to which they are affected. A public agenda survey found that 85% of teachers

believed “new teachers are particularly unprepared for dealing with behavior problems in their



classroom” (p. 3). This finding emphasizes the skills or strategies, but their behavior is beyond
their breadth of experiences.

A more in-depth look into classroom management’s issue follows Dias-Lacy and
Guirguis, (2017), as their study highlighted the role the internship experience plays in forging
this level of unpreparedness. To identify new teachers’ various perceived challenges, Lacey and
Guirguis conducted a grounded theory qualitative research analysis of new teachers’ firsthand
experiences with discipline issues. Where in their findings, the recurring theme of classroom
management presented itself. The results claim that teachers do not have the opportunity to
experience firsthand any discipline issues. The study provides in the field evidence of the issues
at hand. However, one limitation of this past research is that there was no explanation of why
PST did not have the opportunity. Maistre and Pare’s (2010) research was able to substantiate
this claim. They explain that what happens during the internship is that “they are protected by
their supervising teacher who can step in if the situation warrants. One neophyte described this as
being in “the student bubble.” (p. 3). So, it is “This transition from support and dependence to
sole responsibility and independence that makes a large contribution to the real shock they
experience in their first year.” (p. 6).

Future research could investigate the theory of behaviorism as this could be the key to
understanding how internship limits the PST intern’s ability to function in the classroom.
Behaviorism theory suggests that teachers can directly influence how their students behave. If
this is true, then the intern is going into an already accumulated environment where the teacher’s
presence acts as a stimulus that maintains the appropriate behavior. The students already have
outlined rules and expectations and a flow that they achieve before the intern arrival. According

to Zhou and Brown (2015), students generally avoid behaviors associated with unpleasantry and



develop habitual behaviors from repeated times. The application of behaviorist theory in the
classroom can cause this limitation for interns. New teachers’ well-being is affected when they
feel unprepared to handle diverse behavioral problems because when the new teacher internalizes
these negatives experiences, it compounds their stress. Therefore, PST training should allow

stable emotional disposition to learn to navigate these different behavioral problems.

Standardized testing: Reality versus Expectations

The infusion of emotional and social learning into TEPs can reduce the institutional causes of
stress to help new teachers cope. The Florida Standard Assessment (FSA) is a suite of reading,
writing, and math tests designed to measure annual student performance. The test ties to
Florida’s Common Core-based Standards, which outline what students should know at the end of
each grade. Legislation like the No Child Left Behind Act (NCLB, 2001) has raised the stakes
for testing, potentially tying student performance to teachers’ salaries and job stability, thus
dictating what and how teachers teach. According to the National Education Association (NEA)
survey, most teachers reported feeling “considerable pressure to improve test scores. Seventy-
two percent replied that they felt “moderate to extreme” pressure from both schools and district
administrators. Now more than ever, more time is placed on administrating and preparing
students. According to Robelen (2016) “The average teacher now reports spending about 30
percent working time on test-related task. This pressure is only worsening when teachers fear
losing their job, as over 40% of surveyed members reported that their school placed “moderate”
to “extreme” emphasis on student’s test scores to evaluate their performance” (Robelen, 2016, p.

1)



Herman and Golan’s (1991) research were significant in reviewing why testing causes
teacher stress. They put forward that one of the stressors is accountability pressure. The
accountability pressure arises from the emphasis placed on test scores. Herman and Golan (1991)
postulate that because test scores contribute to the “promotion of students and teachers as well as
dictates which program receives funding” (p. 5). These are “great consequences attached to
testing,” correlating the likelihood it would harm teachers. Not to mention that the literature
observes that “relatively inexperienced teachers felt more significant anxiety and accountability
pressure than experienced teachers.” The limitations of the past studies are on the focus of
standardized testing and its influence on teacher planning and instruction and less on the mental
health this may pose to teachers. The study’s use of survey methodology to address these
concerns was valid regardless of the research date because standardizing testing gained more
emphasis in the early 20th century.

In a more recent 2008 qualitative study, Brady determined the relationship between high
stakes testing and teachers’ emotions. The findings indicate that high stakes testing positively
and negatively impacts teachers’ emotions, but further study into the teacher’s emotions related
to their professional life is needed. Bradley shared “teachers experience many emotional events
throughout their day and their response to stress may depend on their years of teaching, as well
as the severity of the disruption in the classroom” (p. 6). The study outlines “the importance of
realizing that displaying emotions even minute emotions requires a certain amount of emotional
energy or emotional labor.” (p. 6). They put forward that teachers should learn to regulate their
emotions by using preventative and responsive strategies that include deep breathing and self-
talking activities. In support, “the majority of teachers surveyed acknowledge that emotion

regulations were significant in achieving their daily teaching goals” (p. 6). However, the study



was redundant on the physiological dimension of emotions without correlating it to the
classroom or teaching preparation program.

Self-efficacy: Reality vs. Expectations

According to the American Psychological Association (n.d) , self-efficacy refers to an
“individual’s beliefs in his or her capacity to execute behaviors necessary to produce specific
performance attainments.” (p. 1). Inadvertently it is the confidence to control one’s behavior,
motivation, and social-environmental. New teachers develop a skewed disposition about what it
means to be a teacher. The existing literature places emphasis on student teacher’s inability to
accept less than perfection from themselves. To illustrate, Maistre and Pare (2010) shared that
“beginner teachers find it hard to realize that they cannot please every student in the classroom
and are very hard on themselves when something does not pan out” (p. 4). The study put forward
that new teachers need to use the strategy of satisficing: “which is the ability to live with less
than perfect solutions; in sum, it is the struggle to meet their expectations, which causes distress
according to Maistre and Pare (2010).

Moreover, Redmon (2007) shares that beginning teachers are often assigned the least
desirable courses and the most challenging students. These contribute to a weak perception of
efficacy when these new teachers enter the classroom. Hence, self-efficacy can either allow
teachers to be more persistent or pushed to leave the classroom. He recommends TEP design a
way to administer teacher in training strong feelings of self-efficacy. It is integral that these are
feelings to maintain throughout preparation to set the tone for their first teaching assignment.

The study uses qualitative research to determine how TEP influence teacher self-efficacy of PST

10



candidates. The findings demonstrate how teacher education programs traditionally offer
coursework that provides pre-service candidates with the knowledge and skills needed to
succeed. Yet failing “to address the critical disposition that defines teacher’s performance in a
classroom, for teacher self-efficacy is more than a frame of mind” (Redmon, 2007, p. 14). This
study is limited because it was a part one of a part two study, which is still pending completion
(Redmon, 2007). In further research, Bacon (2020) uses a mixed methods action research study
to assess beginning teachers’ self-efficacy levels. The research findings establish that “when
positive teachers’ self-efficacy starts in the early years of teaching, it will remain relatively
stable—thus reconfirming the need for infusing of social and emotional learning.” (Bacon, 2020,
p. 28). The study provides strong evidence that self-efficacy is attainable through professional
development, which can greatly increase efficacy by providing “modeling, information-rich task,
reflective experiences, and job-embedded practices” (Bacon, 2020, p. 34). Specifically, because
beginning teachers lack the experience to reflect on, professional development must provide
novice teachers with opportunities to practice new skills and experience gratification in moments
of success.

The benefits of social and emotional learning

The literature supports adding a mindfulness approach to teacher training. Almerico’s
(2018) study contextualize Social Emotional Learning (SEL) as “the process of implementing
policies and practices to teach individuals competencies and skills to assist in the development of
self-awareness, self-management, social awareness, making reasoned choices and developing
and maintaining healthy relationships’ (p. 2). The results from the study show that teachers with
social and emotional competencies (SEC) are “better able to create nurturing, safe, and healthy

classroom environments which lead to higher academic achievement” (p. 3). The benefits of
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bringing SEL into teacher training are well established when grounded in theory and empirical
evidence. The discoveries explore how well-established benefits of bringing SEL into teacher
training are offered when incorporating SEL and the SEC’s development into teacher education
training. The study discusses several evidence-based contemplative practice strategies that are
available for future teachers. It regurgitates that teachers need to possess more than a conceptual
map of the classroom procedures and have additional knowledge of their development and the
role their health plays in being an efficient teacher.

Similarly, Waajid’s (2013) research looks explicitly at infusing social, emotional learning
into the teacher education curriculum. The research utilizes a qualitative case study method to
examine the experiences of candidates enrolled in the undergraduate teacher education
curriculum and instruction course when infused with social-emotional literacy. The course
adopts a practitioner-researcher approach. An overall description of the course was shared. This
research capitalized on the opportunity provided by a teacher education curriculum and

instruction course to facilitate social emotional wellness of teachers.

Social and emotional wellness competencies in teacher education programs

This section presents a review of related literature to explore the extent to which TEPs
are incorporating theory, research, and practical application of social and emotional wellness into
the teacher’s pre-service education. A review of the literature brought about the idea of social,
emotional learning. The opinions of social-emotional learning surfaced across two perspectives:

preparing teachers to support young children’s social and emotional readiness for classroom

12



learning and developing these skills for teachers to be more prepared to support their own
social and emotional readiness for the classroom.

In one related study, Waajid et al., (2013) used a grounded theory method to examine
SEL concepts infused in an undergraduate course on curriculum and instruction. Waajid agreed
that “the present focus of teacher certification standards in the United States is on developing the
cognitive components associated with teaching, with very little attention being given to social,
emotional development of teachers” (p. 2). However, his study focused on the emotions of
students as he reported that ““of the teacher surveyed 66% acknowledged being either moderately
or poorly prepared to deal with student’s emotions”. His study did not link that helping PST’s
acquire an awareness and understanding of their emotions would impact their teaching and
indirectly their students. The infusion of social and emotional learning was along the lines of
“developing SEL curriculum that focused on the issues that students face in the classroom”.
(Waajid, 2013, p. 3).

Similarly, Sugishita and Dresser (2019) in their action research study, examined social-
emotional learning (SEL) strategies taught during a yearlong elementary teaching credential field
course. They defined social and emotional- learning as “the process of developing social and
emotional competencies in children,” (Sugishita & Dresser , 2019, p. 2) as they see SEL
implementation as “how teachers receive training to integrate SEL — supportive strategies and
disciplinary methods into their daily interactions and practices with students” (Sugishita &
Dresser , 2019, p. 4). The article focuses solely on the SEL instruction and strategies offered
through teacher-led instruction as “suggested that SEL infuses into each component of an
instructional lesson, including the content input, procedural strategies, and classroom

management” (Sugishita & Dresser , 2019, p. 6). For example, teachers might open the day with
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a structured “gathering” or morning routine wherein children would be given opportunities to
interact with and get to know their peers while also practicing specific SEL-targeted social,
communication, and listening skills during the meeting and throughout the school day.”
(Sugishita &Dresser , 2019, p. 41).

On the other hand, Katz et al., (2020) refute the previous research concept by sharing that
“teachers need social and emotional competencies (SEC’s) so they can manage their stress.”
Katz et al., kept the definition of SEL to be “the acquiring of personal and interpersonal skills
needed to establish caring, positive relationships, make responsible decisions, handle challenging
situations effectively and ethically”. The study was a proposal on creating a multifaceted
approach to teacher education by weaving in the knowledge and practices of SEL throughout the
preparation courses. The study outlined the different ways in which the components of
Collaborative for Academic, Social, and Emotional Learning (CASEL) can incorporatE within

the pre-service education as SEL is not a stand-alone program but an approach.

Reichl et al. did the first study of its kind that thoroughly looked at SEL from a teacher’s
perspective and what the TEPs were doing. The recent scan of Canadian and U.S. TEPs showed
that very few PSTs are receiving training in SEL. The study found out that very few states
required PST’s to learn to identify their feelings, strengths, and weaknesses or control and
appropriately express their feelings. The study analyzed 3916 courses needed in TEPs offered
by 304 US colleges of education, representing 30% of all U.S. colleges that provide teacher
education coursework. They found that out of the 50 U.S. states, only 10 states address some of
SEL’s core competencies. Moreover, very few states require PSTs to learn these skills. The
scan’s limitation is that they only looked at the curriculum available on the school’s website and

failed to connect the missing curriculum further, which may not accurately measure if the college

14



curriculum was indeed using SEL throughout their program. Research on the extent to which
pre-service education includes direct information and or training in SEL is still in the beginning
stages.

In an earlier decade, Almerico (2018) reported that teacher training programs failed to
provide candidates with the knowledge and skills needed to promote their students’ social and
emotional skills. Buchanan et al. ( 2013) Stress that “the preparation of PSTs for the rigors of
teaching can be more realistic. Being able to incorporate discussion about the challenges of early
years of teaching and how to survive those challenges is an essential component of teacher
education” (p. 4). However, research cannot yet adequately explain why today’s TEPs fail to
appropriately equip future teachers with these skills. This thesis research contributes by assessing
the opportunities and limitations within one TEP to pave the way to infuse social and emotional

learning within their teacher education curriculum.

15



CHAPTER THREE: METHODOLOGY

This chapter includes the different methods and procedures used in conducting the study.
This chapter describes the research design, data collection procedures, data analysis procedures,
and ethical considerations used to gain the needed insights into the barriers to infusing social and
emotional wellness practices (SEWP) for PSTs. The researcher explored UCF’s Teacher
Education Program’s (TEP) comprehensive approach to infusing social emotional wellness
practices (SEWP) into their university curriculum.

Research Design

According to Islamia (2016), a research design acts as a blueprint as it specifies the
methods and procedures for collecting and analyzing the needed information. This study adopts a
descriptive quantitative design to determine the different opportunities and barriers the
University of Central Florida’s TEP faces regarding implementing SEWP within the core
curriculum. Descriptive research involves gathering data that describe events and then
organizing, depicting, and describing the data collected (Glass & Hopkins,1984). Nassaji (2015)
suggests that the descriptive research method aims to describe a phenomenon and its
characteristics. This descriptive approach enables the researcher to assess the course shepherds’
opinions concerning emotional wellness practices and course implementation.

Sample selection

This is study used the expert sampling method to develop the sample selection. This
method, which belongs to the purposive sampling technique, involves identifying and selecting
proficient and well-informed individuals with the research subject’s knowledge and experience

(Etikan et al., 2016). In this current study, the sample chosen members were University of
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Central Florida (UCF) teacher education faculty who serve as course leaders or shepherds. The
course shepherds’ solicitation was primarily due to their participation, input, and ideas regarding
module design, content, and issues. They are responsible for making final decisions and
recommendations concerning the goals and curriculum of their respective courses.

......... According to Johnson (2003), snowball sampling is a networking referral system to
locate participants that information is not readily available and hard to find. The researcher used
snowballing to identify the course shepherds in the UCF TEP. Snowball sampling occurs when
participants refer to other participants based on the shared characteristic needed for the research.
The researcher reached out to a professor at UCF, who provided the contact information of a

possible participant that matched the research objective.

Location of the study

In observation of the Centers for Disease Control and Prevention (CDC) guidelines for
COVID-19 19, all meetings and interactions occurred virtually via email and zoom. The zoom
interviews were in a private space, free from noise and other distractions to maintain privacy.
The participants also maintained this by being in a quiet location free from distractions. The
researcher operated from Orlando, Florida.

Data collection

The researcher implemented a semi-structured interview model with open-ended
questions. According to Allen (2017), “Qualitative studies that utilize open-ended questions
allow researchers to take a comprehensive look at issues that are studied. Open-ended responses
permit respondents to provide more options and opinions, giving the data more diversity that

would not be possible with a closed-question.” (Allen, 2017, p. 3). The semi-structured interview
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was conducted conversationally with one respondent at a time. The open-ended questions were
accompanied by follow up why or how questions. The semi-structured interview lasted between
30 to 60 minutes. The remote interview was through the Zoom platform. The researcher
formulated open-ended questions that attempted to uncover the opportunities and barriers to
incorporating SEWP in the teacher education curriculum. Evans (2017) supports that qualitative
semi-structured interviews are valuable because they allow researchers to explore subjective
viewpoints and gather in-depth accounts of people’s experiences.

The following open-ended questions guided the interview:

1. What are social and emotional wellness practices?

2. What are your thoughts about pre-service teachers’ exposure to the science of SEWP in
their coursework and the time to apply this knowledge in schools and classrooms during
their pre-service teaching experiences?

3. What elements of social and emotional wellness practices do you think are most effective
for pre-service teachers?

4. how are various aspects of social and emotional wellness implemented in the educational
courses?

5. how do you incorporate the promotion of teacher SEWP into your course content?

6. How is your course curricula designed to combine course content on SEWP with the

practical application of SEWP concepts into classroom teaching?

These questions are created to assess the participant’s knowledge about emotional wellness

and investigate how they implement it if the research models these questions using descriptive
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research questions to describe the situation. The research questions were created and reviewed by
experts in the field to ensure that they were in line with the investigations.

Overall description of the course shepherds

The course shepherds who were selected were from courses that would have had the best
opportunities for preparing PSTs with social emotional learning competencies. These courses are
Introduction to the Teaching Profession, Teaching Strategies and Classroom Management,
Internship 1 Exceptional Education, Internship Il Exceptional Education, Internship 11
(Elementary), and Internship | (Elementary).

Sample Size
This study’s in-depth interviews are limited to at least four course shepherds. These respondents
have control over the course syllabus and will have direct knowledge of whether SEWP is
incorporated in some way within their course, informally or formally. After the one-on-one
interviews were conducted and videotaped. The transcripts were examined for possible themes as
well as challenges and obstacles for incorporating SEL using content analysis methodology.
Content analysis is a research tool used to determine the presence of certain words, themes.
According to Shannon and Hseih (2005), content analysis allows the researcher to quantify and
analyze certain concepts’ presences, meanings, and relationships. The data collected in this study
observed the rules of the content analysis approach. According to Moore and McCabe (2005),
this is the type of research whereby data gathered is categorized in themes and sub-themes so
that the data can be comparable. The researcher grouped the data based on re-occurring themes

and presents them in categorical order.
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Ethical considerations

This study followed observed ethical guidelines, such as observing the rights to
anonymity, confidentiality, and informed consent.

To fulfill the federal mandate, the researcher completed the Research with Human
Subjects Training Course offered by the Collaborative Institutional Training Initiative (CITI
Program). Before the researcher could conduct interviews with the participants, the researcher
submitted the HRP — 255 and HRP — 254 to the IRB. According to federal regulations, the HRP
255 was used to determine if the research can be determined to be “human research” exempted
from IRB review. Form HRB 254 was an explanation of the research provided electronically to
participants’ email. Copies of both documents can be found in the Appendices sections.

All participants were fully informed regarding the study’s objectives and reassured that their
responses were treated as confidential and used only for academic purposes and only for this

research.

The researcher authenticated all Zoom meetings, and each participant received their
unique link with meeting code and password. The interview was audio-recorded after obtaining
consent from the participants. Random unifiers labeled the audio recording, for example,
participants 1 and 2, to protect the identities. The Zoom sessions were locked after each
participant joined the meeting.

None of the participants were paid or offered any incentives. Their participation was
solely voluntary. Data was transcribed using Otter. Otter is a technology company that develops
speech to text transcription applications using artificial intelligence and machine learning. The

data once transcribed was deleted.
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Research Limitations

As it is for every study, the research had the following limitation. The size of the sample
was relatively small. A larger sample would probably enhance the reliability of the research.
In hindsight, the teacher educators’ responses were more student-centered than teacher-centered.
Their answers were framed on understanding emotional wellness to identify the sign in their
classroom and how to design a classroom around emotional well-being.

Reliability and validity

According to Heale and Twycross (2015), reliability relates to the consistency of a
measure. To ensure the study’s reliability, the researcher checks the reliability of the data
analyzed through the inter-rater reliability method. According to Lavrakas (2008), inter-rater
reliability refers to the relative consistency of the judgment made of the same stimulus by two or
more raters. Both the principal investigator and the researcher needed to have the same result as
possible when analyzing the data to prevent researcher bias and ensure validity. Joppe (2000)
states that validity determines whether the research truly how truthful the research results are.

A copy of the participants’ audio was sent to the principal investigator through encrypted email.
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CHAPTER FOUR: FINDINGS

The purpose of this study was to identify any challenges and opportunities that the TEP
may experience in integrating emotional wellness into the core curriculum for PST’s. Before |
could begin the interview, | posed the question of defining social and emotional learning to each
teacher educator to know their familiarity with the concept and which concept they were
speaking on. Question 1 asked While researching; | found different ways of defining social and
emotional wellness practices; how would you define social and emotional wellness practices
(SEWP) for pre-service teachers?

Of the four, two of the four teacher educators mentioned that it was about tending to
students’ social and emotional learning in the classroom. At the same time, the other two
respondents agreed that it was about how individuals manage stress. After each response, | went
ahead to define how this study defines social and emotional learning and the objective of this

research that everyone understood so that we could move forward.

The two primary research questions that guided this study were:
1. 1 would like to know about any challenge you experience in infusing SEWP into your
course for pre-service teachers?
2. Could you share some of the opportunities you have been provided within introducing

and expanding the different elements of SEWP in your course for pre-service teachers?
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From these interviews, four distinct themes emerged from the research data for question.

The major themes identified from the results of this study included

1. Policy
2. Time
3. Cost

4. Mentorship

Policy

All participants shared that rules and regulations from either the school or the state dictate
what could be included within the curriculum. School legislation consists of any federal, state
regulation that an administration, teachers, and staff must follow. The teacher educator
elaborated that because they are mandated to provide a certain amount of content within a course
in a specified amount of time, it limits their freedom in implementing any specific changes.

Participant 1, one of the course shepherds who was interviewed, was able to explain by
saying “the issue is these are the standards that we have to meet... this is sad because these are
things we need and we try to figure it out , we would all agree that this is a hot topic, an
important topic along with diversity, inclusion and all of that needs to be in the coursework, but
with all the state mandates and all the different things we had to do within the parameters we
were given, we couldn’t fit it all in.”

Similarly, Participant 2 shared that it is the lack of awareness from policymakers on the
importance of SEWP, that legislators are far removed from the subject, and so their decisions

reflect this. Participant 2 in the interview shared the following “I remember one time; it was
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couple years ago we were talking about self-awareness and social-emotional learning , and |
remembered somebody in policy saying “oh all that is fluff, all that social stuff who cares about
that and | looked at her and said that is who we are, How can you not care about that? This is
about us, about who we are as people”.

Time

All participants shared that they are experiencing time constraints and timing regarding
infusing social and emotional learning; this is because choosing when it is more effective to
introduce is integral to how well the PST’s can relate and apply the knowledge
For example, Participant 1 shared that “we know we need to do this, but it’s a time thing; I think
the other thing is not just time constraints, but timing when they are out there doing their
internships. That is the best time to really relate to the stress that they see their students’
experiences and how the profession can affect your own social and emotional wellness and you
do not know that until your actually out there working day in and day out”.

Similarly, Participant 2 shared that “there is always a challenge of time; there is never
enough time. we want to put more social and emotional learning, but we do not want to
overwhelm folks but, where is that balance between supporting me as a person and all my needs
with the pedagogy and content work that is also needed.”

Also, Participant 3 points out that the implementation of social and emotional learning
can be time-consuming as the discussion can go on longer than plan. In their own words, “It can
be time-consuming. Sometimes these discussions can go on too long, and students think that we
are going off-topic. But we still have students on occasion who just want to put the time in and

get out, and that’s not what really what our career entails.
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Notably, when the interview questions guided participants toward opportunities for a
stand-alone SEWP course, the consensus from all participants was that this solution is too costly
to implement stand-alone programs

Participant 1 described having a mental health stand-alone program that staff and students
would take and after completing the course. “They would all become mental health first aiders;
however, this was removed from the program,” Participant 1 explained the reason why in the
interview: “I hate to say that it is a money thing also, but they came back and normally it was
free. They would provide all the resources it was from a nonprofit, but they started saying we
want to start charging out students $ 30. Another $30 as they are graduating and taking all their
certification exams is not something we wanted to add to their plate, so we have to think about
the finances.”

Mentorship

Mentorship is the mentor’s guidance, especially an experienced person in an educational
institution. A mentor serves as a role model to help the mentee. Unfortunately, the data shows
that the mentors are not reflective of this definition as the lack of support displayed is negative
comments to dismay their mentees from the profession and improper or ineffective use of stress
management skills.

Participant 1 explained that mentorship provides PST with real-life modeling of social
and emotional learning during their internship period. However, at times this is not the case, “I
think it’s hit or miss as to whether they’re seeing this modeled appropriately, by supervising
teachers, because while 1’m sure in clinical supervision coursework, they talk about you know,

mentoring the teacher and being a positive role model, | wouldn’t think that supervising teachers
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would strive to be a negative role model, but at the same time, it’s very emotional, and
sometimes their emotions get the best of them, so they may not be modeling that.”

Likewise, Participant 3 added, “veteran teachers out in the system are alarming PST’s. |
am hoping you did not have this experience. But many of my students are saying they do. People
are telling them to run, do not do it. Get out of the profession. What are you thinking? Um, so |
think that is a huge detriment. When you are in the position you are, for example, and you are
paying this kind of money, you are working on getting these grades at a top institution. The
people you want to emulate and you’re going out with great respect and want to learn from to
model for you are putting their hand out saying, “Oh my gosh, well, the other direction.”

Opportunities to infuse SEL

Regarding question 2, all participants were asked: Could you share some of the
opportunities you have been provided within introducing and expanding the different elements of
SEWP in your course for pre-service teachers? All responses provided were how they implement
SEL in their course work and not so much talking about external factors that allow them to do so.
| would have liked to learn more about the different factors that influence course development. |
did not get a clear response from the four respondents, and it may be because the question was
not straightforward for them to arrive at an answer or that they might not be infusing SEL to give
a response.

For example, Participant 1 said, “And during Capstone, we have chat and chew. So we
actually have lunch, where it’s extremely informal, but that’s most often the time when the
students really need to decompress and talk about some of the things, and most of them are

emotional, right? And there has been tears and everything else. But | think when you when, you
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unload, and you unload on someone who understands and has a background, that it really helps,
so the chat and choose for them work really well”.

Similarly, Participant 2 shared “that one of her doctoral students has created modules for
our PST’s in counseling and stress management, and trauma-informed care and they actually go
out to the schools and meet with our interns and talk about and work through some of the social,
emotional learning strategies.”

These were all descriptions of different activities that they do that are SEL based, but it
was not specific to let me know if there was someone or a policy that outlined that this needs to

be done or something needs to be added.
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CHAPTER FIVE: RECOMMENDATIONS

This research investigated the barriers and opportunities in implementing social and
emotional wellness within a teacher education program. Semi-structured, recorded interviews
collected primary data from four respondents. The purpose of this study was to identify the
various limitations of infusing social and emotional learning and identify the multiple
opportunities in infusing social and emotional learning.

As | reflect on the four themes uncovered from the interviews, | found out that each
course had different ways of approaching and implementing what they understood to be SEL
components. They did not follow a specific standard to align their approach. All courses should
align with the CASEL Five self-management framework to become more SEWP inclusive. All
courses following one outline would ensure that not just some, but every PST would have similar
experiences regardless of their education major.

According to Casel.org, The CASEL Five addresses five broad and interrelated areas of
competence and highlights illustrative examples for each: self-awareness, self-management,
social awareness, relationship skills, and responsible decision-making. The competence Self-
management relates closely to this research focus, which as defined by CASEL.: “The ability to
manage one’s emotions, thoughts, and behaviors effectively in different situations and achieve
goals and aspirations. This includes the capacities to delay gratification, manage stress, and feel
motivation and agency to accomplish personal and collective goals.” (CASEL, 2020, p. 1).

The data reveals that there can be two definitions of what social and emotional learning
is. Both definitions are acceptable. However, the data indicates a contrast in its use, whereby its

primary use is to address the SEL needs of children, with the focus being class management and
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behavior management. There needs to be a consensus and a distinction where an agreed-upon
definition includes a focus on teacher’s SEL needs.

Regarding how TEP can begin infusing SEWP into the core curriculum, the researcher
suggests moving away from a stand-alone approach to represent SEL’s intertwining’s can be
interlinked with core content when lesson plans designs around SEL—for example, using a unit
plan concept to weave key ideas and learning goals together between components of SEL. In
addition to this, you cannot teach what you do not know; therefore, all course shepherds and or
facilitators that teach core education classes should develop their own SEL practices, so they can
understand what it looks like, what it means, and how they can add to reflecting it for their PST

Today, the data that new teachers are leaving at a faster rate than expected will increase if
we do not meet our PST SEL needs. PST are new teachers, and the climate of what they are
getting into is getting worse. COVID-19 has changed the face of teaching. Teachers are doing
two jobs at once where they are teaching virtual and face to face students synchronously while
navigating how to be a distant teacher with the hopes of not getting sick. The stressor list went
up by the different challenges COVID-19 has brought, and teachers have left since the onset
because they cannot cope. Many new teachers did not enter the field because of their fear of
catching COVID-19 . Most new teachers did not choose to continue as a virtual teacher because
adjusting to the virtual environment is unique.

This study indicates that infusing social and emotional learning within the curriculum is
still in its initial stage. More studies are needed to review other university education programs.
Future studies could use a larger sample size of more course shepherds to identify the gaps that
exist. Further research is needed to determine the various components of SEL that exist within

the core curriculum. The data that should have identified the course shepherds’ multiple
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opportunities to implement SEL was scant. The results from this research would have allowed
the researcher to pinpoint what classes had it, to what extent they were infusing SEL to get an

understanding of the gaps in implementing it.

Recommendations for the profession of teacher education

Recommendation One: Teachers should become more aware of their triggers, teaching is
reflective practice and as such teachers needs to spend time to reflect on how they are feeling
after a hard day and why they are feeling this way to better handle their feelings before it goes

out of hand.

Recommendation Two: Teachers should allow themselves permission to take a break or step
back if they need time to from a stressful event during the day. They do not need to feel that they
have to continue on if they are stressed out, ask for an extra 15 mins , takes a 5 mins breather
outside of the classroom. Teachers should be allowed to acknowledge that it is okay to have

feeling and it is okay to deal with them during the workday if they need to and not after.

Recommendations for my classroom: A pedagogical perspective

During this thesis process, | discovered that there are three different types of SEL and
that the primary focus has been on student SEL. I have learnt that | would balances these three in

my future classroom as there are interconnected.
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Recommendation One: As a new teacher. | will be open about my feelings and share them to
my class for them to understand that apart of being human is knowing how you feeling,
accepting how you feel and sharing about it.

Recommendation Two: Infusing SEL does not have be a standalone implementation where
there is a lesson plan but implementing different SEL procedures during routines and classroom
procedures, | can statement as well as when doing a science or reading lesson the focus can be

shifted on different SEL components.
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physical or psycholegical harm that is nomualy encountered in the daily Bves, or in e rowtine medical,

dental. or psychological examination of healthy persons. 450FR4E6.303 (d).

&l | Yes, this resesrch invobves MO more than minimal risk

01 | Mo, fis resesrch imvolies GREATER than minimal Azk. 3TOR, your submission does not qualify fior an

exemption defermination. D&card this form and complete 2 Protocol using Form HRP-5E3 for submission o

the IRB.

B. This study fits mto at least one of the following 6 Exempton categones. Pleass indicate which of the

fellowing categories you think most clearly represenss your research

1. Resesech conducted in esisizlished or commanly accepiad sducsfonsl settings that specifically mwchoes noma

educetionsl prcices thal s not Beely b adversely mpact shudents' oppounity 1o leam required sducaBoral

conterd o Bre mezenzment of educalom who provide instruction. This includies mast ressarch on regqular and specia
educetion instruchional skabegies, and research on e effecivensss of orthe compari=on among instruciional
techniques, urricul, or classmom management methods.

2. Research that only indudes intemchions involving educational tests (cogritive, diagrosiic, apliude, achievement)

survey procedures, infesview procedures or ob==rsfion of public behavior (including visual o sudilory reconding) F

ol l=a=t one of the following criena = met:

O/ (1) Tre isformation cbfained & recorded-sven ismpomeily— by e nvesigaior in such 8 marner et the idenkty
of the Human Subjects carnol ke readiy azcedsined, dircty orindiseclly theough identfiers Inked fo e
subjechs; OR

O3 [ii] Ary disdosure of Human Zubjech' responses outside the sesech would nof reasonably place e mubjecs
st sk of criminal or Gvil E=biily or be damaging fo the subjects’ francial =ianding, employabilty, =ducafonal
sduancement, or reputation; OR
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O (i) The information obmined = recorded-even iempomnly- by e invesfigabor in such & manner fat the ideniity
of the Human Subjects can be readily azcedsined, direclly or indireclly frrough idenfifiers Inked fo the subjects,
AMND Brere are sdequale provisions b peolect Be privecy of subject= and bz mainisin the corhdenbialfy of dels.
Mote: B your research includes surveys or interviews with minors, this study will not qualfy for an
Exemiption.
L] Ethe rezearch imsobes chidren and = conduced, funded, or subjec] fo reguintion by OHHE, Depl. of Deferme
(20D, Dept. of Educabion [ED], Envirenmeninl Proledion Sgency (EPA], or WYeizmns Administsfion (W], the
procedures aps [mied io 1) e obeepesfion of public bekavior wher the invesigeios{s) do nol pardicipaie s the
aciwilies being observed or [Z) the use of educational be=& and of least ore: of fue following oilera 5 met
(i) The information obirined i= recomded by the invesiigator in =uch 8 manner thak the idenfiby of the
Human Subjects camnol readiy be sscedained, direcly or indirecly through idenbifers linksd to the
subjects; OR
1 {1} Ary disclosues of Human Sulbjecs’ rezponzes gulzide the rezearch would nod reasonably place the
subjects =t =k of criminal o cii abilly or be damaging fo e zubjecls’ fnancial sianding, employabiiy,
educsticnal schievement, or repulsbon.

3{i}. Research involving Eenign behavioral inlessentione’ in conjunchics with the collechion of informaBon from an

adull =shjeci Brrough werbal or writlen resporses (ncuding dafn entry) or sudiovissl reconding i the subject

prospecively agrees fo e intervention and informafion colleciion and ot leastone of the folowing crbena = met

Ol (&) The irformation obésined @ recorded by the irestigaios im such & manner et the idestity of e Human
Zubjecls cannot readily be azcersined, direcly or indirecly, fcugh dendfers inked o e =ubjects; OR

& (B} Any disclosure of fae Human Subjecls' resporses pulside the resesrch would nofl ressonably place the
=ushjects ol risk of criminal or Gl Ezblily or b= damaging fo the subjeds’ fnancisl sianding, employability,
educaional adsancement, or repufabicn; OR

[T [T] The information oblsined i= recorded—ewen iempomly- by the imve=Sgalor in such a manner Bhat e idenily

of the Human Subjecs can be readily azcedained, dirscly or indireclly Barcugh idenhers Bnked o the =ubjecs,

AMND frere are sdequale proveions b profest e priveey of subjeds and o meintsin the comfidentialiy of dais.

4, Eecondary reseapch for which consent is nof pequired: Secondary research uses of idenifable privele informestion

or idenliisble binspecimens, i of lesst one of the following oiers i= met

L1 ii) The idenbfable privste mformabion oridenifisble biospecimens are publichy svnilable; OR

1 i} irioemation, which may inchade sfomadon aboul biospecimens, is peooeded by the invesfigstor in suck a
manner that the dendly of the buman subject cannol readily be azcedsined diredly or through identifers ki
{o the mshjects, the imvesfigatior does not confac] the subjects, snd the invesSgafor will nof re-id enfify subjects;
JR

I The res=arch imaoles only informaBion collection ard anslysis inwolving the nvesigaiors use of identfisble
health information when Bet use & egulsted under 45 CFR part= 160 and 164 [HIPAS], subpari= & =nd E, for
the purpozes of Sheslth care opersfiors” or "resesech® Bs thoze =me are defined st 45 CFR 164 501 orfor
‘public heslth actiities snd purposes" as descrited under 45 CFR 164.512{b]; OR

I The research is conducied by, or on behalf of, & Fedeml depsdment e sgency using govemment-genemsisd or

govemmenk-collecled imformaiion obisined for nonrezearch acikities, if e rezearch genemies identfisble pevake

infiormakion that iz or wil be maintsined on isformation fechnology that i subjed: fo and in compliance with sechion

20 D] of e E-Govemment Act of 2002, 44 WE.C. 3501

3. Research and demonstesfon projects which are conducied or supported by & Fedem| depariment or sgency, o
otherwize subjed b Be appeowal of depadment or agency hesds |or the approval of hesds of bureaus or other
=mibordinate sgences thal kave been delegaied authorty bo conduct the resesech and demonsiesfion peojects], and
thad are desigred b shudy, susiumie impeove, or ofherise examine: pubfic bensfl or senice progmme, ircluding
procedures for obisining berefis or sepvices under those eogeams, possible charges in or sHermnsfioes bo those
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progmame or procadures, or possible changes i mefhods or leyels of payment for benefils or seavices under Bose
programs!

[1{i) Emch Federsl depafment or sgency condudiing or supparing the research and demonsbation projeds mausl
e=fabi=h, on & publicy scoessible Federal wela@ie or in such other manner as the depadment or agency hesd may
defermine, & It of the resesrch and demonsiesfion projecls that e Federml depadment or sgency conducts or
=upports under this provision. The research or demonstrebon project must be published o this k= price o
commencing the resesrch nvobiing human sulbjeck

1 | 6% Taste and food qually evabstion and corsumer scceplance shidies, [i] § wholesome foods withoul sddifves are
consumed o (1) if & food i= consumed that conleins & food ingeedient ot or below fe leyel and fior 8 uze found o be
safe, or sgecutturl chemical or emvironmentsl conlaminant at o below e level found bo ke safe, by the Food and
Orug Admirisiration or appecved by the Ervronmental Profeciion Agency or the Food Safely and lespeclion Zarvice
of the Depl. of Agriculbure.

Saction 2 — Study Daetalia
Complste sach section

1. Protecel Synopsi/Summary | 1he scope of the stady will explore the oppormumities and
[Evinfly descrbe hars e apome | DRamers facing the University of Central Florida undergraduats
“and hypofsesisiresesech | t2acher preparation program o infusing preservice teachers
question[=] of iz shudy, along | s0Cial and emotiomal wellbeing in their core cummcubim. The
with & summary of how e | research questions will be answered by condwoting sen
rezearch question(s] will be | struchmred interviews which will be andio recorded through
tested] | z00m sessions.

Dray and Gu m their 2013 study presented that there has besn
little ressarch which has investigated the ways in which
teachers” capacity to be resilient may be mutured, sustained or
eroded over fime as they experience different conditions m their
waork and lives. Bearing this in mind the research is interested in
bridging the zap to add to this data on how colleges may
prepare presamvice t=acher on bow to managzs the stress they wall
gxparience as classooom teachers.
1. Objectve/Background [Frovide

= short summary of the =cientfic | wparinay 2015 shares that teaching is an emotional practice and

F:“";’li':{;:x;ﬂ::x;f: teachers need support in strengthening their social and

o = shucly, mlong with how thin emotsonal skills to manage the stress that comes with teaching

chiscive wil 204 o sxisteg and s@aying inf he pm_t'easmn. nn:lremmmen:le-:lﬂma] and
inowiedge) | EMOtional competencies (SEC) are critical to avoid burnoat and

increase teacher well-being as these are not generally tanght m
tha preparation prozrams and the skills do not come nanmally to
everyone This ressarch suggzests that infusing social and
emotional wellbeing practices n the ommoabm will better
prepare new teachers to effectively manage and reduce thel
siress lewels. The data generated from this research will be used
to Inform other researchers oo how to supplement the gap n the
stndies.
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The research will be conducted remotely. The sessions will be
i Study Procedure [Sxplein here | held ysing the zoom platform where the session can be recordad
Fow resrarh achiies, after the participant has agreed to the terms of being audio
apeciically ony recorded. The research participant will be contacted be email
mﬁbﬂmﬁ"*ﬁ‘:‘iﬂzﬂf"m whereby an invitation letter and description of research will be
. % appbeable, dsingusn | icluded 23 a formal leter of participatory request. Each
hebween ackvilies Inking place participant will have a zoom mldz ﬁardlemaehn;. I‘I:e
seley for resmmce purpazes wit researcher will have an authenticated profile which will allow
thoz= taking place for other the researcher to restrict meeting participants and webinar
purpazas): attendees to legged-in users only and even further restrict if to
Zoom wsers whose email address uses 3 certain domaim
4 Study Documents: [List 2l

research materisls by fle name.
Examples of messarch makerials
include, b are nol limited to: &l
iemss Bt the paricipant will view
or kear, dsta colleclion sheels
thal show or list the varisbles
recarded for secondary dein
research; and in the caze of
educabional resesech, 8 copy of
the course sylabus that shows
whal scbifies are faking place:
&= part of the nomal cercdlum
Thiz list must maich the
doument rames sfached in the
Local Eile Domuments in the
Huron IRB system.):

Infepview prolocol- 4 a2 of the severml questions fat quides the inlesviow

Imuitation bn parficipade - An emal sent i polenial padiciants mviting them
{o pariicipate in the reseams

5 Maximam number of
participants:

13

i Stdy Population:
(g B all that apply]

(& UCF Faculty or Shaff

[ Children or Young Adults LUnder the age of 15
L Adults gwer 65

L] Pregrant Women

L Prisoners

L Adults b Linable bn Corsent

L] Cfher [specify):
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7. Recruibmens Mathods:

[Unleas the confent i exncy e same for

all version=, upioad & copy of each hype
sefecied)

L1 Fiyer

@ Email

L] SONA

] Soscaal kbadis Poesd

L] Céher [specsy):

L] The dozument comfest is the same for sl mathods

Dieccribe the recruitment process. Esch polental participant wees insied
because fey am ful tme profes=ors who kesch fcundsfionsl courses for
prezenvice ieachers.

B. Languages Inchuded:

[ English
L] Céher [specsy):

Nicde, fve MRS wall requiest transisded versions of the study mafenals aferthe
Engitsh versiors ave spomoved.

9, FResearch Locations:
[chack b all that apply]

1 UCF Cawned o Operied Location=d=) (specify sll applicable lozatinns)

& Cwaline
_] Amazon M-Tuk
L] Clualirics
Ol Peycha Py Paviovia
L] Ot [ =pecify)

L1 Imi=rnafonsl |speciy all applicabls locations):
L1 Multi-=de |=pecify all Ne-UICF lboations):

L] Ciker [specify):
10, berwolves Decephion:
Moke: F e reseamch involves deceiing
he: susjects reqanding the nature or | 2 g0
purpozes of the pesesech, this exemptlion (1 Yes
fﬁgﬁ:‘:‘”"“’r "’;:ﬂfﬁ: 1 HRE.25 - Explanion of Research sifes uae of decashion.
prozzecive sgmemand b parbcizabe in OO0 HRP-5IF — Detriefing Sistement upladed in Consent Document
resesrch in circumstances in which e Secton.
susjech in informed that ke or she will e i Yes, dezcribe the nature of the deceplion:
ureware of or mizled reganding the rature
of purposes of the resmsh,
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11. llegal activitpsencitive | [ No
mformation [Drug ese, | L] Yes

underage alcohol use, raps,
suicidal thowghis, eic.):

H Yes, descrice the nature of the zensive infiormabion and sl 2ary memnial
hizshth resource s thal will be peovided fo Be pedicpants:

12 Compersation:

& No
O Yes
H Yes, speciy te form of compensaiion (check all thel spplyl:

L] Courme Credi [skudenk] {if offering required course credit. “ARkermate
Acsapnment” below must alko be seleced]

[ Atemat= A=signment [shode =)

Descrbe the noturee of the course credil and type of aliernele s=signment

] Maon=tary |cashichedeigift cand)
Despsbe the monefary compenzabion bype and process in distebuls
compeerssionm

[ Ofser [specify)c

Descrbe conditicns that would peevent a parbicizant from receiving ful
compeersstion jor ype M

L] Lotery [Mole: I geneeal, dus o Florda's sisc sixie lawes regarding
loberies snd the appesrsmce of ccercicn in research shudies, the IRE do=s
rict aliow lob=ries unless the shudy i imvestigating the lofery process ce
paychiogica eFechs of lolleres a= e purpose of the shady.

11 Type of Interacton|sjoo Tae
Place for Research Purposes:
[heck B all thet epply]

L] Crline sursey, el task

L InpersoniFaceto-Face sunsey, be=t, b=k

[ Voig= Cal

[ Voicaideo Call (L. Skype]

_"! Woice Recordings [complele idenifable dols reberbon 2edion)
[ ¥ideo Recordings (complefe identfisble daln relenfion sscbon)
L[] Cesersmbion |[dezcrie the nature of the obsemmbon -

L] Cher [specify):

1d. |dentifable Data Collection:
[check B all thet apply snd upload the
shudy dabs colleclion sheei]

L[] Mone

] Mo

L[] Conlec! lrformation [email, phore numiser, addeess, =)

L] HID

[ ¥deo Recording— Face or another ideniifying personal abribste
_"fl Waoice Recording
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| Prodecled Heal Irdoemstion [PHI) [inchudes any of the 18 HPAL

ientfiers associated with medical reconds, biclogical specimens, biometrics,
date ma

| Bin=pecmens [descrbe):

| Cirer [speciy):

15 Data Retention:

{check B ol that apply for both e
dentfiable and die-idenffied sechons, =
spplicable Mode: Af less] ome sejechion for
de-sientfied dels muss be madz]

A. E'You are Collecting entifiable Data:
] |denifisble dely slored for 8 minimum of 5 years afber shudy cosure (per
LICF policy]

| Idenifables duis slored for 8 cefiain amoust of fme or speciic imepoint
ionger then 5 years (=pecily)

B. Delddemtified Data:
 De-identiied datn =iored for & mizimum of 3 years afer shudy cosure [per
LICF policy]

| De-identiied datn =inred for & cedsin smount of bme or =pecific Bmepoint
ionger than 5 veses (apeciy
fion 3 - Ethical Conslderations

Complsete sach section

1. Describe how subject
selection is equitable [descrite

niclusioni=xdusion criterial:

Mo compensabion will be provided bo padicpanis

2

Thiks: stady imrwoknes the

collection of idemtifiable data:

] e

HYes, describe the provisions in place fo probed! e confdenfalily of fe
dats, including how dals will be Randied, slored, and who will have accees o
dusa:

The datn will be =iored by & rendom idenfifier that kas & padicigent isted by
rumber for example paricipant 1 snd 50 on. The mcemation will b= siored R
a secured fie Batonly the Pl and co-researcher wil have scoess o, The raw
daks will b= deleied sfter & has besn benscribed.

47




s
UCF

UNIVERSITY OF FORM: Request for Exempt Determination

CENMTRAL FLORIDA MULEER FOSA WEREIDH DATE FAZE
FRF-252 SN/ Bof 5

3. Theoe am intevactives with | = '

: A Yes

participants [including suseys):

i Yes, question ramber 4 is reguared.

4. Informed Consent Process
{required for all sfudies imolving
subject int=racion|

Deacribe the informed consent procass. This description should
include information about how you are using the HRP-254 -
Summary of Research Explanation and any other documents

uzad fo faciiitate the consent proceaa.

tip emsi will b= sent o the paricipant et expleins the purpoze of skudy snd
sinles that ther parficipalion i= voluniery, sed they can wihdrw their consert
sf any fime. The paficipants wil hewe an infial con=enl o padticipaie in the
shudy through witlen response through en email and sddBonally ey wil
have srother opportuniy fo respond werbally bo opt in or cpt out for the audic
fo be recoadied.

The paricipant wil ke fully mformed or how Be dafa will k= uzed and the
purpose of the resesch,

Nodz: The Consent Process Must

Disclose that the activities mvoive ressarch;

Disclose the procedures o be peromed;

Disclose that paricipation is voluntary,

Disciose the name and contact informatian for the investigator.
Disclose what identifiable data will be coliected and the confidentialty
proisions in place 1o protect hal data.

H the study involves dacaption, the consem process must include
infarmition about the debriefing process.

5. Subject Privacy

Deacribe the provigions to maintain privacy inferests (s, ia this
taking place online in a locabion of the participants choosing? 13
this taking place in a private roam whers only the ressarchers and
participarts are present. stc )

The rezesrch wil b= conducted vichually, and the padicipants wil kawe
chioize where they will be buf f mu=t be & pewvse loafion Sal s fee of noize
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srd distraciion. The res=archer wil slso be o1 & prvalz location where only

the ressarcher will be present. The ressarch will use an authenficated Zoom

profie a5 well s share & unique zoom log in Ld. Only the particigant ard the

rezearcher will have scce=s jo e zoom login

UHIVERSITY OF FORM: Request for Exempt Determination
WCF

Saction 4 — Certification and Investigator Sign-OdT
Plezse be aware Tiat the diffierent activites listed under the categanies for exsmption do nol automatically deem
these activities as exempt fom IRE review. Exampt determination does not designate that research is
autoenatically excused foom IRE submission or review, But rather ane exsmpt only from certsin ssderal
reguistions. The activiies presenied here only indicate that a significant porbion of these fypes of research
acthities could e eligible for exemp@ion procedures. In addifion, Tis eigibiity also depends on whether or not
thie specific circumstances sumsunding ™ proposed ressarch acivities imioives no more TEn minimal sk 1o the
participanis. Decisions regarding eligibdity for sxempBon will b= mads on 3 cass-by-case basis by the IRE
Office. The IRB Office may reguest addifonal documsntztion, including the full pretocol (HRP-503 —
Frotecol Template). in order to maks the appropriate determination.

Ell; ml:anrhq I|Il:lLrII'II'tI.II-H t-elmrl.rmm'hh tmtﬂ-la information l.r-:-u hava pmu:led mmmulata- and

ﬁra.th-a ml]mrttadt-:ulm IFlEl as u:-aﬂaln rrhu-:iﬁu:ah-:ﬂa. a'.rlnnna rnl: bo p.irtu:lpmta uru:ha'lua-lm )

Eviaw category.

Investigator bnitials Date
ZK 10-20/20H)

' For the popess of S pronision, benign belondom] mearreetions ars brief i dirardion, barwilass, painlzes, not phrpuicalky
nasive, ot rbo b 3 slgnihcaed advane beting Impact on the mibjects, and the imestigetor ks no mason o Sk the
wohject: will find the infenentice: ofemchw or ensharmasung. Provided all sach oo am met, eemples of mch hamps
lbakonicral Imberrentions waould inchids haring e soljects plzy 2n onling pame, heving tham wolve puzslss undar wamions
moise comdtions, or having Som decide how to allocabe & nooimal amoest of receved cash betaean thamssbves axd somoeons
alsa
& Such projects inchwio, bt ars not Erodied o, oomal stadics by Fedaral aryplmyess, and emdics emdor coniracts or
comsiting FTansemants, CONSEIATYS: AIReOEnt, of Fraals. Exames project: alo mcinds wamvars, of othermdize mandytary
MegliRoants TN arhorites such s sections 1115 and 1115A of the Sodal Seamity Act. 2 amended
"-Futn-d:.a:ﬁrmﬁ.-:mhnd.mmchmml:ﬁ‘unm&mﬂﬂmumm]lﬂgﬁhﬂmﬂum
regulations is not an exareption froen FIM reqmimemaents fior comacet 30 21 CFE 550 B an orgaedvation’s pelicy i o grame
examptiners bo FLLA-megelaied ressarch m caiegory (£, thon ad&tomal aiters for sach exenpticen: wrald be that consant
will be chizined in accondamce with 11 CFR 530020 and 530025, aml the consant wall be cithor be doomnanted inwriting in
acoartnre with 21 CFREF0C2T or uaived in acoordencs with 21 CFR. 556 10801 )
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Email to participant

You have been selected to speak with me today because you have been identified as someone
who has a great deal to share about teaching and learning on this campus. This research project is
interested in understanding how faculty in the various academic programs are engaged in
preparing PST how to manage their stress in the undergraduate teacher education program. The
study does not aim to evaluate your techniques. Rather, | am trying to learn more about faculty

practices towards infusing social and emotional wellness practices in the core curricula.

| went ahead and attached the invitation to participate and an explanation of the research to this
email alongside the interview protocols for your review. Please let me know a good date or time
between Nov 5 - Nov 14 that may be most convenient for you to schedule a zoom session. This

session will take no more than 30 minutes.

To facilitate the notetaking, | would like to record our conversations today. For your information,
only the researchers on the project will have access to the recordings which will be eventually
destroyed after they are transcribed. Your participation is voluntary, and you may stop at any
time if you feel uncomfortable. Thank you for your agreeing to participate. We have planned this
interview to last no longer than thirty minutes to one hour. During this time, | have several

questions that | would like to cover.
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Location: Remote Zoom

Researcher conducting session: Kris Ann Higgins

Research Questions

1. While researching | found different ways of defining social and emotional wellness
practices, how would you define social and emotional wellness practices ( SEWP) for
pre-service teachers ?

2. | think learning to cope and knowing how to manage your stress is a valuable part of
being a teacher especially for new teachers. How important do you think it is for our pre-
service teachers to be taught SEWP in their coursework?

3. Aot of information exist that states that new teachers face several challenges and at
times they leave during their first few years of teaching because of those challenges. | am
curious on how this relates to our pre-service teachers. Is it possible for you to describe
any challenges pre-service teachers may face that are unique to them?

4.  Thank you for sharing that with me. How do you think then that SEWP will help
pre-service teachers overcome these challenges?

5. UCF provides mental health services for all enrolled students who need the service. |
was thinking that a two-folded approach would be more beneficial. | think SEWP should
be embedded in their coursework. Could you share with me the various reasons why pre-
service teachers should have the time to apply this knowledge in core classes and
internship during their pre-service teaching experiences?

****Do you wish for us to take a 5-minute break before moving on to the other questions

*khkkkkik

6.  The Collaborative for Academic, Social, and Emotional Learning organized social
and emotional wellness into five categories which are self-awareness, self-management,
responsible decision making, relationship skills and social awareness. What would you
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say are some elements of social and emotional wellness practices that are most effective
for pre-service teachers and why?

7. 1 know your classroom is looking a little different because of covid 19 would it be
possible to share with me the various elements of social and emotional wellness practices
that are present in your course, this could be prior to COVID-19 19, currently or a
combination of both if you can?

8.  Could you describe the ways in which you implement these elements for your pre-
service teachers to apply these skills?

10. Could you share some of the opportunities you have been provided with in
introducing and expanding the different elements of SEWP in your course for pre-service
teachers?

11. I would like to know about any challenge you experience in infusing SEWP into your
course for pre-service teachers?

12. If possible, what are some suggestion to improve the combination of SEWP for pre-
service teachers in their courses?

Thank you so much for taking the time to meet with me today. If there is anything you
may want to add that you think would be beneficial please let me know?
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