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ABSTRACT 

Professional School Counselors (PSCs) have been called to be leaders for educational 

reform to support the academic, career, and personal/social development of all students through 

the coordination and facilitation of their comprehensive, developmental school counseling 

program (American School Counselor Association [ASCA], 2005; National Model©). The 

primary purpose of this study was to investigate the contributions of PSCs’ values and leadership 

practices to their programmatic service delivery (counseling, coordinating, consulting, and 

curriculum). The three constructs and instruments investigated in this study were: (a) Schwartz 

Value Theory (the Schwartz Value Survey [SVS]; Schwartz, 1992), (b) the Leadership Challenge 

Theory (the Leadership Practices Inventory [LPI]; Posner & Kouzes, 1988), and (c) school 

counselors’ programmatic service delivery (the School Counselors Activity Rating Scale 

[SCARS]; Scarborough, 2005). The findings of this study contribute to the school counseling, 

counselor education, and leadership literature. 

The sample size for this study was 249 certified, practicing school counselors 

(elementary school, n = 83; middle school, n = 76; high school, n = 74; multi-level, n = 8) in the 

state of Florida (35% response rate). The participants completed an on-line surveys including a 

general demographic questionnaire, the SVS (Schwartz, 1992), the LPI (Posner & Kouzes, 

1988), and the SCARS (Scarborough, 2005). The statistical procedures used to analyze the data 

included (a) structural equation modeling (path Analysis), (b) confirmatory factor analysis, (c) 

simultaneous multiple regression, (d) Pearson product-moment (2-tailed), and (e) Analysis of 

variance (ANOVA). 

 The primary research hypothesis for the study was that practicing school counselors’ 

values and leadership practice scores would contribute to their levels of programmatic service 
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delivery. The statistical analyses of these data identified several significant findings. The path 

analysis models testing the contribution of school counselors’ values and leadership practices on 

their service delivery did fit for these data. Specifically, the results indicated that values 

contributed minimally to the model fit (less than 1%); however, leadership practices made a 

significant contribution (39%) to the school counselors’ service delivery. Additionally, 31% of 

the participants reported that their current school counseling program was consistent with how 

they perceive a successful school counseling program should be implemented, yet only 29% of 

the school counselors reported feeling comfortable in challenging their involvement in non-

counseling related duties. Further, although these data indicated that the majority of the school 

counselors valued self-transcendence (accepting of rules and appreciating others); structural 

equation modification re-specification procedures revealed that the model fit supported the value 

type, self-enhancement (self-direction and personal success) as a more significant contributor in 

promoting leadership practices and effective service delivery. Implications for professional 

school counseling and counselor education are presented, along with areas for future 

investigation.   
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CHAPTER ONE: INTRODUCTION 

 

Professional School Counselors (PSCs) are important contributors to education and serve 

a vital role in the academic, social/personal, and career development of all students (American 

School Counselor Association, [ASCA], 2004). PSCs are asked to promote the comprehensive 

school counseling program as advocated by the ASCA (2005) National Model based on the 

following four categories: (a) Foundation (clear understanding of personal beliefs about meeting 

the needs of all students), (b) Delivery (providing services to all students through curriculum 

development, planning, and other services), (c) Management (development of tools and 

processes to ensure program is reflective of the needs of the school), and (d) Accountability 

(demonstration of the effectiveness of the comprehensive plan). Therefore, PSCs work to 

coordinate and deliver a comprehensive, developmental school counseling program that supports 

educational reform and systemic change.  

Education reform involves recognition of the quality of current educational systems in 

meeting the needs of students (Schlechty, 1997). Education reform also includes improving 

educational systems in order to bolster student outcomes (Levitt, 2008). Moreover, educational 

reform ensures high quality education that is fair, equal, and significant to the needs of a diverse 

population of students (U. S. Department of Education, 2004) and is based on systematic 

accountability by all educators.  The sustainability of education reform depends on leaders 

committed to systemic change (Fullan, 2006; Siu, 2008). Leadership entails taking risks and 

communicating and collaborating for systemic change and improvements. The need exists for 

PSCs as leaders (ASCA, 2005; Bemak, 2000; Dollarhide, 2003; Education Trust, 2007) to 

support educational reform through coordination of the comprehensive school counseling 
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program because of the numerous concerns encountered by students. Student educational 

concerns include, but are not limited to (a) absenteeism (Kearney & Bensaheb, 2006), (b) lower 

academic performance (Bemak, Chung, & Siroskey, 2005), (c) school drop-out (Stanard, 2003), 

(d) low graduation rates (Neild, Stoner-Eby, & Furstenberg, 2008), (e) school violence (Fein, 

Carlisle & Isaacson, 2008; Greene, 2008), (f) substance abuse, and (g) low career aspirations of 

minority students (Constantine, Kindaichi, & Miville, 2007). Therefore, in advancing education 

reform and systemic change, the varied needs and concerns of students and their families may be 

addressed.  

In order to further the advancement of educational reform, PSCs should be proactive in 

identifying and promoting their roles as leaders (Studer, Oberman, & Womack 2006). However, 

the roles and activities of the PSC have been inconsistent and ambiguous (Lambie & 

Williamson, 2004), with school administrators (Zalaquett, 2005), teachers (Amatea, Bringman, 

& Daniels, 2004), and even school counselors themselves (Lambie & Williamson) unsure of the 

appropriate school counseling activities. 

There is a need for self-actualization and self-awareness (Rokeach, 1973) among PSCs in 

understanding their role as agents of change (Kouzes & Posner, 1995). In essence, PSCs need to 

become aware of their values and the influence they have on their school counseling behaviors 

(Schwartz, 1996). Values, which are beliefs that guide actions, attitudes, and behaviors 

(Rokeach, 1972; Schwartz & Boehnke, 2004), are influential in identifying roles, activities, and 

objectives of organizational systems (Kouzes & Posner, 1999) and in promoting effective 

leadership practices. Therefore, it is important to determine how an amalgamation of the PSCs’ 

values and leadership practices may influence the effective implementation of school counseling 
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services in order to advance educational reform and increase student outcomes.  

 

Background of the Study 

 Leadership roles of PSCs are paramount to their effective engagement not only in 

facilitating the increase in student outcomes, but also in addressing the myriad of student 

concerns and crises which potentially affects the school community. School crises, including 

shootings, stabbings, bullying, and physical altercations (National School Safety Center, 

[NSSC], 2006), remain an enduring concern for school professionals (Schellenberg, Parks-

Savage, & Rehfuss, 2007). The NSSC reported that in 2005, 28% of students between 12 and 18 

years old described being bullied at school; 24% of these victimized students expressed being 

physically injured as a result of bullying. School shootings such as the Columbine High School 

massacre in 1999, the 2005 Redlake High School shootings, and the Amish Schoolhouse 

shooting in 2006 (NSSC, 2008) have outraged and troubled educators and the general population 

over the past decade. In fact, acts of violence by students have not only doubled over the past 

two decades but have become more dangerous (McAdams, 2002; McAdams & Keener, 2008; 

McAdams & Lambie, 2003). Also alarming is students’ involvement in gang-related activities 

and substance abuse. The NSSC (2006) reported that in 2005, 43% of students were engaged in 

substance abuse. At-risk student behaviors affirm the need for assessing the training and 

preparation of PSCs in providing positive counseling support to at-risk students. 

Furthermore, ongoing crises in schools warrant reviewing the preparation of PSCs’ for 

leadership roles in mediating school crisis. However, a review of recent research published in the 

Professional School Counseling journal, the Journal of Counseling and Development, and the 
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Education Leadership journal, indicated a gap in the literature on the preparation of PSCs for 

leadership roles.  

Leadership in the school counseling profession is needed not only in addressing critical 

student concerns but also in focusing on the impact of the history of the profession on role 

function and service delivery. School counseling has a long history of growth and change (Dahir, 

2004). From the onset of vocational guidance (Gysbers, 2001), several societal events have 

influenced the process of change in the school counseling profession (Burnham & Jackson, 

2000). Examples of influential events include: (a) the launching of Sputnik in 1957 (Lambie & 

Williamson, 2004), which created a demand for school counselors to focus their services in 

identifying and preparing Math and Science gifted students for scientific careers; (b) an increase 

in social concerns such as substance abuse and violence in schools (Gysbers & Henderson, 

2001); and (c) an increase in diversity in schools (Davis, 2006). As each shift in educational 

events occurred (Jarvis & Keeley, 2003), additional roles were designated to school counselors 

with none being eliminated (Lambie & Williamson, 2004). The significant and influential 

education events contributed to role confusion for PSCs.  

 As educational policies and overall change occurred, much emphasis was placed on the 

position of the counselor and not on the program of school counseling, thus creating a negative 

view of the PSC as providing nominal support to education (Gysbers & Henderson, 2001). 

According to Gysbers and Henderson, PSCs’ minuscule practices reinforced the pattern of 

school counselors providing clerical and other non-counseling related duties. Additionally, the 

PSC role was further encumbered by the decrease in school enrollment in the 1970’s, which 

created budgetary constraints and consequently decreased the number of school counselors in 

schools (Lambie & Williamson, 2004). The remaining counselors were obligated to take on 
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Statement of the Problem 

 The literature suggests that l  primarily because they are 

d by 

sner, 

ely, 

additional administrative tasks. Role confusion within the school counseling profession was 

further increased by these inappropriate administrative duties. 

As the guidance movement shifted from vocational awareness (1913 – 1950’s) to a more 

comprehensive program (1950’s to present), a need arose for PSCs to undertake roles parallel to 

today’s social concerns (Lambie & Williamson, 2004). Additionally, the need for PSCs to 

promote their leadership roles in order to appropriate their professional identity arose. Further 

examination of the preparation and training of PSCs for their numerous roles may provide insight 

as to the necessity for enhancement and utilization of effective leadership skills and practices. 

The ASCA (2008) position statement on school counselor preparation suggested the need for 

PSCs to be adequately prepared for leadership roles in order to significantly contribute to an 

increase in student outcomes. Additionally, the Education Trust (2007) has suggested that PSCs 

develop effective leadership practices in order to disambiguate their roles in schools. Therefore, 

it appears that PSCs engagement in more operational leadership practices may be beneficial in 

(a) delivering appropriate services to meet the needs of the students, (b) addressing school 

community concerns (e.g., school crises), (c) demystify their roles, and (d) promote their 

professional identity. 
 

eaders are deemed as such,

recognized by others as leaders (Fiedlers & Chemers, 1974). Effective leaders are supporte

others towards meeting organizational goals (Howard, 2005). The organizational goals are 

clearly stated and understood by the leader in order to enable others to follow (Kouzes & Po

1995). Furthermore, role clarity contributes significantly to the attainment of the goals and 

function of the organization (Lieberman, 2004). Therefore, for a system to function effectiv
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ions on 

sion. 

e been 

he 

 
Justification of the Study 

One of the primary factors identified in the research which influences behavior choices is 

the personal value that the individua  and functions (Brown, 2002; 

Feather

an organizational leader needs clear and consistent goals, as well as established roles in order to 

foster productivity. In light of the tenets of leadership mentioned, several problems have 

emerged in aligning the PSC as a leader. Some may argue that there are no clear expectat

the role of the PSC which of itself is a barrier to effective leadership. According to the ASCA 

(2005) National Model © however, the roles of the PSC have been identified and clarified and 

clear expectations do exist. Therefore, it appears that although current guidelines have been 

implemented by ASCA to assist PSCs in understanding their roles in delivering effective 

services, internal and external barriers subsist that have hindered the progress of the profes

Subsequently, several problematic issues have emerged: (a) role ambiguity has interfered with 

PSCs efficient service delivery (e.g., counseling, coordinating, consulting, and curriculum), (b) 

extraneous demands made on the PSC by systemic paradigms (e.g., ASCA and school 

administrators) have interfered with PSCs effective service delivery, (c) some PSCs hav

unsuccessful in challenging work paradigms which influence their service delivery, and (d) 

implementation of leadership practices in improving service delivery have been stagnant in t

school counseling profession. To address these four problematic concerns, this study sought to 

explore the contributions of PSCs’ internal motivation (values) and leadership practices to their 

programmatic service delivery in hopes of providing implications for progression of the 

profession.  

l places on his or her roles

s, 1999; Fiedler & Chemers, 1974). The findings from this study contribute to the 

research on the influences of PSCs values and leadership practices to their service delivery. 
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 to 

 experiential aspects of 

counse

eir 

sors 

m and 

s, (c) 

lignment with the mission of the organization as well as, satisfaction and 

motiva

 in 

Increased understanding of values and leadership may facilitate the evaluation of school 

counselors’ current practice as well as the graduate preparation for leadership made available

PSCs by counselor educators and related graduate programs.  

Counselor educators and supervisors may be encouraged to prepare PSCs for effective 

leadership by ensuring that their curricula include practical and

ling, coordinating, consulting, and curriculum development. Counselor educators may 

also be instrumental in exploring students’ values and the influence of their values on th

school counseling activities. These explorations may be via individual values awareness 

assessments and class discussions. It may also be important for counselor education supervi

to observe the leadership practices and values awareness of students during their practicu

internship experiences and assist students in channeling their internal locus of control towards 

role efficiency. Additionally, the results of the study are beneficial to counselor education 

supervisors in placing school counseling interns with practicing PSCs who (a) are aware of the 

influence of their values-laden practices, (b) maintain unambiguous school counseling role

advance towards appropriate school counseling visions and goals, (d) are effectively 

implementing the comprehensive school counseling program, and (e) are exhibiting successful 

leadership practices.  

Leadership in school cultivates determination, motivation, and persistence. Values 

awareness promotes a

tion (Mok, 2002). PSCs can benefit from further understanding of the value of their 

position as agents of change in schools in an era of educational reform (Lieberman, 2004). 

Leadership leads to the development of collaborative partnership with school administrators

refining their appropriate counseling roles (Fitch & Marshall, 2004). Thus, an empirical 
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 grounded in the leader attributes model of Zaccaro (2007) and an 

integration of Schwartz’s Value Theory (Schwartz, 1992) and the Leadership Challenge Model 

(Kouzes & Posner, 1995). Zaccaro d s possess particular traits which are 

ccaro 

ated 

 

l skills. He contended that the 

ader’

 

investigation of the contributions of values and leadership practices of PSCs’ to their effective 

service delivery may provide PSCs, administrators, counselor educators, and other related

professionals a clearer understanding of the importance of the PSC role, and their involvement  

in promoting systemic change and ultimately implementation of the comprehensive school 

counseling program.  
 

Theoretical Framework 

 This study was

etermined that individual

foundational in nature. Primary traits include personality, cognitive ability, and values. Za

contended that each of these traits contributes to the other in such a way to influence leader 

performance. Thus, in evaluating leadership, an understanding of the influence of values is 

important in capturing the totality of the leadership practice.  

 Zaccaro (2007) also included a second aspect to the leadership model which incorpor

the skills that the leader possesses in order to be effective. Effective leadership skills include

expertise and knowledge, problem solving, and social appraisa

le s traits serve as a platform for the development and utilization of skills in different 

situations. Zaccaro’s leadership model supports the notion of Fiedler and Chemer (1974) that 

affective leaders are flexible and adaptive and recognize their individual values as well as the 

values of others. An integration of distal traits and professional skills produces leader 

effectiveness, leader performance, and leadership advancement (Zaccaro, 2007). Thus, in 

translating Zaccaro’s leadership model to the school environment, it may be fitting to conclude
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ills 

on 

nship 

n 

l 

Petrie, Lindauer, and Tountasakis (2000) contended that self-awareness leads to values 

awareness. Values are fundamental to one’s b d guide such aspects as decision-making 

 to 

med 

that the individual values of the PSC and the appropriate facilitation of their counseling sk

should result in more operational leadership practices and school counseling activities. 

 This study focused on the contributions of values and leadership practices of the PSCs 

the successful execution of appropriate school counseling activities as well as the relatio

between values and professional school activities. Values comprise both personal values and 

work values (Brown, 2002), whereas school counseling activities examined the role activities 

performed by the PSC (Scarborough, 2005). The expected outcome of the investigation was a

effective portrayal of how values and appropriate role implementation influences the successfu

leadership practice of challenging, inspiring, enabling, modeling, and encouraging others in 

order to promote the comprehensive school counseling program for systemic change.  

 

Values 

 

eliefs an

(Zaccaro, 2005). Values also influence individuals’ feeling, thinking, and behaving (Rokeach, 

1972) and are thought to impact work performance and satisfaction (Feathers, 1999). Values 

impact the importance that individuals place on work demands and the interpretation one gives

particular life experiences (Brown, 2002). Life experiences may include overwhelming 

workloads and anxiety due to unclear organizational goals (Culbreth et al., 2005). Furthermore, 

an individual who is aware of his or her values is in a better position to make more infor

decisions about life choices (Mosconi & Emmett, 2003). Therefore, PSCs need to understand 

what their individual values are and further appreciate how these values may influence the 
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ibutions of one’s values on his or her professional 

behavio

 

p 

an. 

outside 

y as 

t 

decisions they make, the role activities that they perform, and the execution of their 

comprehensive school counseling program.  

In reviewing the research on the contr

rs, no studies were found related to the evaluation of PSCs’ values or the influence of 

values on their leadership practices (Ebscohost, Education, Psychinfo, Proquest). According to

Fiedler (1966) however, effective leaders take into consideration the values of others and 

capitalize on the shared values between the leaders and the follower for effective leadershi

practice. Few studies have been conducted and lend support to the theory of values and the 

influences of values on counselors’ behaviors. For example, Mitchell and Bryan (2007) 

discussed the importance of PSCs recognizing the values of immigrants from the Caribbe

They contended that individuals from the Caribbean value family and religion foremost. 

Decision-making and problem-solving are considered to be personal, and thus assistance 

of the family network is not highly recommended. Duffy and Sedlacek (2007) explored the role 

of values in decision-making of college students (N = 3,570) based on gender and culture. Their 

findings indicated differences in values and behaviors amongst race and gender. African 

Americans (n = 371) as well as Asians (n = 478) valued financial stability and job securit

opposed to Caucasian individuals (n = 2,124), who valued autonomy. Males (n = 1,782) were 

also found to value finance and job security whereas the females (n = 1,788) valued building 

relationships with others. Invariably, these values affect not only an individual’s behaviors bu

also the importance placed on particular goals and decisions (Rokeach, 1973). Based on Duffy 

and Sedlacek’s findings, it may be concluded that PSCs’ values may be related to demographic 

difference such as gender and race and resulting behaviors such as decision making. It may be 

further construed that value differences may be influential in the leadership practices and 
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Leadership 

 Leadership involves taking risks in challenging an identified process with the goal of 

promoting change (Kouzes & Posner, 1995 evelop a vision based on the goals of their 

2), 

 

 

f 

ols (Scribner, Sawyer, Watson, & Myers, 2007). However, PSCs 

are also

 

itionally, 

 

behaviors of PSCs. Therefore, a review of PSC behavior in relation to leadership behavior

warranted. 

). Leaders d

organization and their particular program such as, the four components of the ASCA (2005) 

National Model and the school improvement plan. Effective leaders collaborate with others and 

motivate them to share an inspired vision (Fiedler, 1993). According to Avolio and Bass (200

leaders understand their vision and lead others to work towards developing new, innovative ideas

to solve problems and challenges that may be hindering the process of change. Leaders develop 

clear descriptions of their goals and positively communicate and interact with others in order to 

facilitate the implementation of these goals (Fiedler, 1993). Furthermore, leaders understand and

appreciate the values and beliefs of their followers and possess the skills to effectively support 

these needs (Avolio, 2007).  

Typically, the school administration and district personnel create the role and function o

all positions within their scho

 guided by the role statements of the ASCA (2005) National Model© and state models of 

school counseling. When the stakeholders (e.g., administrators, teachers, students, 

parents/caregivers) do not understand the role of the PSC, research indicates that unrelated duties

may be imposed upon the PSC (Dollarhide, 2003; Paisley & McMahon, 2001). Add

when PSCs themselves are uncertain of their roles, this role confusion may lead to stress and 

dissatisfaction (Culbreth, et al., 2005) as well as disconnect between the goals of the school 

counseling program and the mission of the school (Colbert, Vernon-Jones, & Pransky, 2006). 
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role co

and 

er for 

h 

, 

itner and colleagues (2006) found disparity in role perception 

betwee  

 

rship 

seling program and found that teachers perceived the role of middle and high school 

PSCs to be “somewhat” to “extremely” unsatisfactory in several areas, most significantly in 

Young and Lambie (2007) discussed the role stress that PSCs experience when they w

in schools where they have little control over their roles and/or conflicting expectations. When 

nfusion exists, program effectiveness is questioned (Lieberman, 2004).  Gysbers (2001) 

expressed concerns for the fragmentation of the school counseling profession due to role 

confusion. He referred to the need for accountability (results-based guidance), advocacy 

(inclusion in educational reform), support for all students (understanding students culture 

background), and vision (an organized and implemented guidance program). Thus, in ord

PSCs to promote leadership practice, there needs to be an awareness of the role ambiguity whic

exists as well as a willingness to challenge this role inconsistency between PSCs, administrators

teachers, and other stakeholders. 

The following section reviews research studies that investigated role ambiguity among 

PSCs and educators. Monteiro-Le

n administrator (n = 33) and practicing PSCs (n = 49), and school counselors-in-training

(n = 20). In exploring the perceptions of these professionals, it was found that the administrators

regarded unrelated activities (e.g. scheduling) as appropriate roles for PSC. The findings also 

identified differences between PSCs’ perceptions of time allotted to small group and individual 

counseling and that of the administrators. It may be concluded that incongruence in role 

perception of the PSC and the school administration may be negatively affecting the 

effectiveness of the school counseling program and further creating a need for PSC leade

practices.  

Beesley (2004) explored teachers’ perceptions (N = 188) of the effectiveness of the 

school coun
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career c

 

zer, 

t 

est and 

colleag  

ping 

s 

 

ose who did not. For example, PSCs who were most successful in implementing 

leaders

successful implementation of the comprehensive school counseling program through counseling, 

ounseling (48%), academic planning (45%), community referrals (43%), and parent 

education (40%). These findings were significant as the identified areas (Career Development, 

Coordination of Services) represent crucial components recommended by ASCA (2005) to be

included in the service delivery of the PSC. The findings supported the need for PSCs to 

restructure their comprehensive programs to reflect academic, social/personal, and career 

developments of all students and also to advocate their services to all stakeholders. 

In investigating counselors’ perspectives on leadership in counseling, West, Buben

Osborn, Paez, and Desmond (2006) and Dollarhide, Gibson, and Saginak (2008) found tha

school counseling program effectiveness required clear goals and responsibilities. W

ues admonition supported the need for role clarity by the PSC, administrators, and other

stakeholders. The PSC needs to be a leader in identifying student needs, planning and develo

supportive programs, and evaluating for school counseling program effectiveness (Stone & 

Hanson, 2002). Essentially, the effectiveness of the comprehensive school counseling program 

may depend upon the harmonious understanding of the goals and responsibilities of the PSC by 

all stakeholders. 

Dollarhide and colleagues (2008) investigated the school counselors’ (N = 5) perspective

and practices of leadership and found significant differences among those who practice effective

leadership and th

hip practices reported having a clear sense of what their tasks and roles consisted of and 

were effective in overcoming challenges such as systemic barriers. PSCs unsuccessful in 

leadership practices reported being fearful of failure and taking risks. 

Furthermore, Berry (2006) examined PSC (N = 231) leadership practices based on 
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and exemplifying the 

approp rs. 

 

e 

es 

f 

s, 

4), leaders have a clear description of their goals and activities and 

are able

ity in 

SCA (2005) provided guidelines for PSC’s in 

developing a comprehensive school counseling program through four main components: (a) 

coordinating, consultation, and curriculum development. Berry found that PSCs considere

successful leaders were those who were risk takers in communicating 

riate roles of the PSC through collaboration with administrators and other stakeholde

Effective PSC leaders were those who were delivering supportive school counseling services to 

students and families. Additionally, Berry found that successful PSCs were deliberate in 

proportioning their time in appropriate school counseling activities. These results support the

ASCA (2005) National Model© component of Management which advocates for PSCs to use 

their time appropriately in providing services to student and families. The results of Berry’s 

study also confirm the need for PSCs to be leaders in promoting and modeling appropriat

school counseling activities.  

In reviewing the findings of studies on role perceptions and activities of PSCs, it becom

apparent that there is a need for congruence between the role perception of the PSC and that o

their administrators and other stakeholders. According to leadership theorists (Avolio & Bas

2002; Fiedler & Chemers, 197

 to inspire others to recognize and contribute to the implementation of these goals. 

Therefore, in order for PSCs to be viewed as leaders, it may be necessary to be risk takers and 

articulate and model appropriate counseling activities to facilitate a new, shared vision for 

systemic change and program effectiveness. 

Service Delivery 

The role of the PSC has been questioned immensely (Culbreth & Scarborough, 2005; 

Dollarhide, 2003; Lambie & Williamson, 2004), especially with the increase in accountabil

education (Linn, Sherman, and Gill, 2007). A
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foundation, (b) delivery, (c) managemen bility. These four guiding components 

may be g 

 

 of 

ished on the works of various leaders such as: (a) Gybers and Henderson 

000; comprehensive programs), (b) Johnson and Johnson, (2003; results-based guidance), and 

al guidance). Currently, the amalgamation of these three original 

ing 

g the values, beliefs, and philosophies of 

 

t, and (d) accounta

 best captured through the delivery of services via (a) counseling students, (b) consultin

with stakeholders, (c) coordinating of services, and (d) curriculum instruction (ASCA, 2004; 

Scarborough, 2005). 

ASCA (2005) National Model  

 The ASCA (2005) National Model provides a framework by which a consistent identity 

and values system may be developed for PSCs (Walsh, Barrett, & DePaul, 2007). The model 

provides a structure for effective practice (Dimmitt & Carey, 2007). The foundational aspects

the model were establ

(2

(c) Myrick (1993; development

school counseling program models has created new direction for PSC in advocating and 

publicizing comprehensive school counseling programs through the four model components: 

foundation, delivery, management, and accountability. 

 Dimmitt and Carey (2007) provided a depiction of the four components (Foundation, 

Delivery, Management, Accountability) of the ASCA (2005) National Model in relation to 

transitioning students to elementary school. The component foundation in the elementary 

transition may include developing and clarifying program goals for orienting and connect

with new students and families in order to promote family-school collaboration. The school 

counseling foundation also includes PSCs understandin

students and their families in order to develop a comprehensive counseling program promoting

student achievement (Villalba, Akos, Keeter, & Ames, 2007). Therefore, the component 
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. 

ents, being especially mindful of cultural 

differen Thus, 

iate 

rs 

f the 

 counseling program involves organization of a counseling advisory 

council

 

counseling program. Program accountability provides credibility and legitimacy (Schwallie-

foundation incorporates the PSC awareness of values and goals associated with the effective 

implementation of the school counseling program. 

The second component, program delivery, involves understanding the academic, 

social/personal, and career needs of students. According to Dimmitt and Carey (2007), delivery 

includes providing support through curriculum development and coordination of services

Villalba and colleagues (2007) suggested that delivery services include relationship building 

(Schwallie-Giddis, ter Maat, & Pak, 2003) with stud

ces among students and the influences of culture on seeking counseling services. 

program delivery includes the development of supportive services through curriculum and 

systematic planning.  

The third component, management, involves intentionality in order to avoid inappropr

counseling roles. Management includes collaboration with administrators and other stakeholde

in the developing of a feasible counseling program capable of meeting the diverse needs of 

students (Dimmitt et al., 2007; Baggerly & Borkowski, 2004). Additionally, management o

comprehensive school

 to review student data (attendance, achievement) in order to collaboratively promote 

success among students (Villilba, et al., 2007). Therefore, effective school counseling 

management includes appropriate execution of the school counseling program through 

collaboration and systemic planning. 

The fourth component, program accountability, recognizes the effectiveness of the 

counseling program through data gathering and evaluation (ASCA, 2005).  PSCs are to 

implement accountability measures focused on student achievement and progress in the
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ity 

effectiveness of the counseling program through 

immed

N = 8) 

m. The 

 

ague 

 (a) a 

mission of the school 

counse  

unseling tasks than PSCs who engaged in program 

implem nt in the 

e 

Giddis, et al., 2003) to the profession of school counseling. Hence, program accountabil

involves continuous evaluation of the 

iate and long range data collection and performance evaluation.  

Scarborough and Luke (2008) investigated the perceptions of school counselors (

who had been successful in implementing their comprehensive school counseling progra

researchers sought to determine the personal beliefs, characteristics, and competencies which

were instrumental to the school counseling program implementation. Scarborough and colle

found that PSCs who were successful in their program implementation reported having:

strong commitment to motivate and encourage others, (b) a belief in the 

ling program, (c) a clear vision of the appropriate role of the PSC, and (d) a willingness to

be leaders in collaborating with others to implement a successful school counseling program for 

positive student and school outcomes. Consequently, effective school counseling program 

implementation may be possible based on PSCs’ personal and professional perspectives and 

commitment to their programs.  

Sink and Yillik-Downer (2001) explored PSCs (N = 1033) perceptions of the 

implementation of the comprehensive school counseling program and found that a relationship 

existed between the value that PSCs assign to the school counseling program and their ultimate 

engagement in the program. PSCs immersed in the varied aspects of planning through the 

implementation of the school counseling program were more successful in collaborating and 

completing appropriate school co

entation. Sink and Yillik-Downer suggested that PSCs with greater involveme

program reform process were less concerned about other program tasks. The results indicated th

need for counselor educators and school administrators to support PSCs in recognizing the 
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odel. 

g roles may be best expressed in terms of PSC engagement in counseling, 

onsulting, coordinating, and curriculum (Scarborough, 2005). Related counseling activities 

(a) school behaviors (Forbes, 2003; Scarborough, 2005), (b) 

 

a, 

importance of implementing the comprehensive school counseling program. The findings a

provided evidence for the need for PSCs to collaborate and communicate their vision and goa

to stakeholders in order to enable others to successfully manage a comprehensive sch

counseling program.    

Related Professional Activities 

 Following the guidelines of the ASCA (2005) National Model as illustrated above, i

expected that comprehensive school counseling programs be valuable in increasing student 

achievement, and promoting a positive school climate. ASCA has provided guiding principles as

to counseling roles which are appropriate in advancing the components of the National M

These related counselin

c

include counseling students on: 

crisis (Fein, Carlisle, & Isaacson, 2008), and (c) family issues (Amatea & West-Olatunji, 2007).

Additionally, related counseling activities include consulting with family/caregivers (Amate

Daniels, & Bringman, 2004), teachers (Holcomb-McCoy & Mitchell, 2005), and administrators. 

PSCs are also counseled to coordinate services with administrators and other stakeholders as 

well as develop curriculum activities (Scarborough, 2005) to promote student achievement and 

fuel systemic change.  
 
Unrelated Professional Activities 

 Unfortunately, amidst the recommendations of the ASCA (2005) National Model, PSCs 

often engaged in unrelated school counseling activities (Dollarhide, 2003). Unrelated school 

counseling activities include clerical duties (Gysbers & Henderson, 2001), disciplinary duties 

(Monteiro-Leitner et al. 2006), and course scheduling (Lambie & Williamson, 2004). These 
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marginalization of the school counselor (House & Hayes, 2002; Johnson, 

000; Kaffenberger, Murphy, & Bemak, 2006), and (d) deficient professional identity (Lambie & 

ors 

 

ere acceptable and should be given a significant amount of time for 

ese 

 school 

 

hen the 

unrelated activities contributes to (a) roles stress (Culbreth et al., 2005), (b) role confusion 

(Lieberman, 2004), (c) 

2

Williamson, 2004).  

 Significance in related and unrelated professional school counseling activities was 

supported by several researchers. For example, in exploring role perception of school counsel

and administrators (N = 102), Monteiro-Leitner et al. (2006) found that there were significant 

differences in perception of time spent on appropriate school counseling activities and 

inappropriate activities. A discrepancy was found between school administrators’ and PSCs

perceptions of the time PSCs should spend engaged in unrelated school counseling activities 

such as testing, hall duty, and lunch room duty. In fact, administrators reported that these 

unrelated activities w

engagement. PSCs, however, felt that a minimal amount of their time should be spent on th

unrelated duties. The results of Monteiro-Leitner and colleagues study on role confusion between 

PSC and administrator relates to the results found by Kirchner and Setchfield (2005), which 

investigated perceptions of PSCs (n = 23) and administrators (n = 42) on the role of the

counselor. Kirchner and colleague (2005) found that although perceptions of role congruence

were consistent among both groups of professionals, perceptions of role incongruence were 

significantly different between PSCs and administrators.  

 Consequently, in order to promote the professional identity of the PSC and strengt

school counseling profession, it is important for PSCs to collaborate with administrators and 

other stakeholders in identifying appropriate and related school counseling activities. Engaging 

in more appropriate, related, counseling activities contributes to more positive outcomes; 
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, 

 

Values: Beliefs that guides an individual’s thoug ts, feelings, and behaviors (Rokeach, 1972). In 

this study, values incorporate cultural and work values.  

ration, and 

l: A framework for professional school counselors which reflects 

d 

elivery: The activities that professional school counselors engage in based on their 

therefore, a review of PSCs’ engagement in appropriate counseling activities (counseling, 

consulting, coordinating, & curriculum) is warranted. In assessing appropriate counseling 

practices of PSCs as guided by ASCA (2005), an exploration of the PSCs awareness and beli

of their role in educational reform is necessitated. 

Definition of Terms 

Professional School Counselor (PSC): An individual who possess a master’s degree or above

and is licensed and/or certified in school counseling and works in a school setting.  

Leadership: The process of communicating with others through motivating, directing, and

supporting (Howard, 2005).  

Leadership Practice: The approach that an individual takes in motivating, directing, and 

supporting others. Leadership practices may change based on the situation (Fiedler & Chemers, 

1974).  

h

values, social values, 

American School Counselor Association (ASCA): A professional association which influences 

the work of the professional school counselor through leadership, advocacy, collabo

systemic change.  

ASCA (2005) National Mode

through the comprehensive guidance plan, program foundation, delivery, management, an

accountability.  

Service D

identified roles in schools. These activities typically include counseling, consulting, 

coordinating, and curriculum (Scarborough, 2005).  
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ck of clarity regarding the function and expected behavior patterns of 

and improve the quality of education for all students.  

s, 

ol counseling program which is structured 

pothesis One: PSCs’ values (as measured by Schwartz Value Survey [Schwartz, 

e School Counselor 

Roles: A description of tasks and responsibilities of an individual. The PSC role is to ultimately

maximize student achievement and development (ASCA, 2004). 

Role Confusion: La

individuals. 

School Reform: Implementation of educational policies and practices in order to promote 

systemic change 

Stakeholders: A person, persons, or group within an organization that is affected by behavior

actions, and decisions of the organization.  

Comprehensive School Counseling Program: A scho

and focused on the academic, personal/social, and career development of all students in K-12 

grades.  
 

Research Hypotheses 

Research Hy

1992]) and their leadership practices (as measured by the Leadership Practices Inventory [Posner 

& Kouzes, 1988]) contribute to their service delivery (as measured by th

Activity Rating Scale [Scarborough, 2005]). (See Figure 1. below) 
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Figure 1: Path Diagram of Values, Leadership Practices, and School Counseling Activities 

 

Research Hypothesis Two: School counselors’ values (as measured by the Schwartz Value 

Survey [Schwartz, 1992]) contribute to their leadership practices (as measured by the Leadership 

Practices Inventory [Posner & Kouzes, 1988]). See Figure 2 Below. 
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Figure 2: Path Diagram: Values and Leadership  

Research Hypothesis Three: School counselors’ values (as measured by the Schwartz Value 

Survey [Schwartz, 1992]) contribute to their service delivery (as measured by the School 

Counselor Activity Rating Scale [Scarborough, 2005]). See Figure 3 below. 
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Figure 3: Path Diagram: Values and Service Delivery 
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Research Hypothesis Four: School counselors’ leadership practices (as measured by the 

Leadership Practices Inventory [Posner & Kouzes, 1988]) contribute to their service delivery (as 

measured by the School Counselors Activity Rating Scale [Scarborough, 2005)]). See Figure 4 

below. 
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Figure 4: Path Diagram: Leadership and Service Delivery 

 

Research Hypothesis Five: School counselors’ leadership practices as measured by the LPI 

(Posner & Kouzes, 1988) and demographic information (school level, length of employment, and 

graduate preparation for leadership) contribute to their service delivery, as measured by the 

SCARS (Scarborough, 2005). See Figure 5 below. 
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Figure 5: Path Diagram: Leadership and Demographic Variables 
 

Research Design 

 This descriptive, correlational st to investigate the relationship between 

 and 

udy was designed 

(a) values, as measured by Schwartz’s Schwartz Value Survey (SVS, 1992); (b) leadership 

practices, as measured by Posner and Kouzes’s Leadership Practice Inventory (LPI, 1988);

(c) PSCs’ school counseling service delivery as measured by Scarborough’s School Counselor 

Activity Rating Scale (SCARS, 2005). Correlational research seeks to determine relationships 

between two or more variables and may also be useful in exploring direct and indirect effects 

(Fraenkel & Wallen, 2009). Additionally, descriptive research involves (a) formulating and 

testing a hypothesis, (b) methods of inductive-deductive reasoning for generalization, (c) 
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Data Analysis 

 Statistical Package for Social Sciences (SPSS; version 17) and the Analysis of Moment 

ion Model (SEM; Path Analysis), 

Simulta

ed 

les 

s 

ting 

, 

randomization, and (d) accurate description of variables for replication of study (Best & Kahn, 

2006).  

 The correlational design was appropriate for this study as it sought to determine the 

relationship and directionality between three variables (values, leadership, and service delivery). 

Furthermore, this study included the formulation of five distinct hypotheses, based on theoretical 

conclusions, randomization of sample, and precise indications of the variables to be tested. 
 

Structures (AMOS version 17; 2008) were used to analyze the information collected from the 

demographic questionnaire and the three data collection instruments (LPI, Posner & Kouzes, 

1988; SVS, Schwartz, 1992; & SCARS, Scarborough, 2005). Data from the demographic 

questionnaire was analyzed using descriptive frequencies.  

Correlational data analyses such as Structural Equat

neous Multiple Regression, Pearson Product-Moment Correlation (r; two-tailed), and 

Analysis of Variance (ANOVA) were used in this study. The first four hypotheses were analyz

using Structural equation modeling and Pearson’s r, while hypothesis five was analyzed using 

Simultaneous Multiple Regression. SEM describes directional relationships among latent 

variables (unobserved) and provides coefficients for the endogenous and exogenous variab

(Olobatuyi, 2006). Furthermore, SEM includes varied types of analyses, including path analysi

for observable variables and confirmatory factor analysis for observing underlying factors 

(Ullman, 1996). AMOS 17 provides simple methods for developing, analyzing, and transla

path diagrams as well as presenting hypothesized relationships between various variables (SPSS

2008), and as such was used to analyze the path associations. SEM was ideal for use in this study 
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s 

orm of correlational analysis was used to 

duate 

n 

us 

 

st the 

strength artz, 

 

as it allows for the exploration of directionality and correlational strength between values, 

leadership practices, and service delivery of PSCs. Additionally, SEM may be instrumental

allowing the researcher to either reject or fail to reject the hypothesized theoretical relationship

between values, leadership, and service delivery.  

 Simultaneous multiple regression, another f

explore the relationships between PSCs’ values (as measured by Schwartz Value Survey 

[Schwartz, 1992]), demographic variables (e.g., ethnicity/race, length of employment, gra

preparation for leadership, and school level), and leadership practices (as measured by the 

Leadership Practices Inventory [Posner & Kouzes, 1988]). Simultaneous multiple regressio

examines the relationship between a dependent variable (e.g., service delivery) and multiple 

independent variables (e.g., values and leadership) (Creswell, 2002). Furthermore, simultaneo

multiple regression was considered for this study as it identifies the variance of the independent 

variables by explaining any variation in the dependent variable and by allowing the researcher to

determine the order of each variable included in the analysis. Additionally, simultaneous 

multiple regression allows the researcher some control of the independent model.  

Pearson’s product-moment correlation (Pearson r; two-tailed) was used to te

 and direction of the relationship between the three constructs: values (SVS; Schw

1992), service delivery (SCARS; Scarborough, 2005), and leadership practices (LPI; Posner & 

Kouzes, 1988). Analysis of variance (ANOVA) which compares mean scores between groups to

determine the variance between the groups was useful in the current study. One-way ANOVA 

involves one independent variable with numerous levels and advises as to whether significant 

differences exist between groups (Pallant, 2007). For the current study, one-way ANOVA was 
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Research Methodology 

Population and Sample 

f interest was practicing PSCs within the state of Florida. Stratified 

ndom l 

ist 

 

, 

y 

), it 

deemed to be beneficial in exploring significant differences between groups such as, school 

level. 

 The population o

ra  sampling was used to assure representation of the school counselors from the genera

population (Gay & Airasian, 2003). Stratified sampling identifies subgroups or strata which ex

in the total population (Fraenkel & Wallen, 2009). The strata for this study included a random 

sample of PSCs based on school level (Elementary, Middle, and High). In order to secure a 95%

confidence level, at least 359 participants were required (Gay & Airisian, 2003). In determining 

the sample size, four components were reviewed: (a) confidence level, which is the amount of 

risk involved in representing the true population value within a given range (95% confidence 

indicates a normal distribution across the true population) (Creswell, 2002); (b) sampling error

which represents the estimated range within which the true value of the population falls and is 

displayed using percentages (generally, a sampling error of ± .05 is used [Creswell, 2002]) (Ga

& Airisian, 2003); (c) the degree of variability, which indicates the distribution of attributes of 

interest (degree of variability is often selected as .5 as it represents the maximum variability of 

the population [Gay & Airisian, 2003]); and (d) the total population of school counselors in the 

state of Florida, which was approximately 5000 (Florida Department of Education, 2007).  

 According to a review of research published in the Professional School Counseling 

journal (Clemens, 2008; Holcomb-McCoy, Harris, Hines, & Johnson, 2008; Simmons, 2008

appeared that the probable survey research response rate among school counseling professionals 

was at about 30%. Additionally, Dillman, Smyth, and Christian (2008) indicated even lower 
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ted 

The data collection process adhered to Dillman’s (2007) Tailored Design Method. Email 

addresses for certified school counselors in the state of Florida were provided by the Florida 

Departm

e 

se 

 

plete and give feedback as to the readability and clarity of 

the surv

dditionally, the 

demogr ty. 

d the 

response rates associated with online surveys. Therefore, because of the low response rate of 

school counselors and on-line surveys, a sample of 795 practicing school counselors was targe

to secure the anticipated sample size of 359 (n = 265 elementary; n = 265 middle; n = 265 high). 
 

Data Collection 

ent of Education’s, Office of Information Database. The State of Florida’s educational 

database reports approximately 5,000 certified school counselors. Dillman (2007) cautions 

against coverage error; therefore, caution was taken to only send emails to practicing PSCs in th

State. Dillman and colleagues (2008) suggested implementation methods to increase respon

rate, which include ensuring that the instruments being used are legible with clearly understood 

directions. This method assists in reducing measurement error of the instruments (Dillman, 

2007). Therefore, a review of the research packet was conducted using all four measurement 

instruments identified for this study.  

Participants in the research packet review were 10 Counselor Education Doctoral level

students.  Students were asked to com

ey instruments, including the demographic questionnaire. Students were also asked to 

report on the amount of time necessary to complete the survey packet.  

Upon completion of the research packet review, the demographic questionnaire was 

revised to include appropriate suggestions for clarity and conciseness. A

aphic questionnaire was reviewed by experts in the field of counseling for face validi

Subsequently, permission was requested from the researcher’s dissertation committee an
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Dillman and colleagues (2008) suggested another aspect of increasing the response rate 

of surv

sked to 

us, 

; 

d 

pers and/or copyright publishers to use the 

instrum

wartz, 

ust 

. Only 

surveys which indicated participant agreement were included in the study.  

University of Central Florida’s Institutional Review Board (IRB) for commencement of the 

study.  

eys by implementing multiple contacts with participants. An invitation email was sent to 

all potential participants randomly selected from the state’s school counselors’ database. 

Included in the invitation email was a link to a secured website where respondents were a

complete the survey. Upon entry to the website (SurveyMonkey), participants received a copy of 

the informed consent form which included a thorough explanation of the purpose of the study. At 

that time, participants were also informed that (a) their participation was voluntary and they 

could withdraw from participation at any time, (b) their participation would remain anonymo

and (c) they could use the provided information to contact the researcher and the IRB with 

questions or concerns. The IRB’s Waiver of Informed Consent form was used for this study

therefore, participants’ signatures were not required. A secured link was used for this study an

included an encrypted format managed by the website’s Verisign program so that only the 

researcher was able to view participants’ responses. 

 Permission was granted by the survey develo

ents electronically. For the Leadership Practices Inventory (Posner & Kouzes, 1988) 

permission was granted by the office of copyright services for Jossey-Bass (personal 

communication, August 26, 2008). Permission to use the Schwartz Value Survey (Sch

1992) electronically was granted by the instrument developer (personal communication, Aug

21, 2008). Permission was granted by the instrument developer for the School Counselors 

Activity Rating Scale (Scarborough, 2005) by personal communication on August 24, 2008
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007) was sent to 

particip

nd 

o 

 an 

 

 

r 

al 

 (IRB). The IRB provides federal regulations as guided by ethical principles based 

In accordance with the multiple contacts method by Dillman and colleagues (2008), one 

week into the data collection period, a thank you/reminder email (Dillman, 2

ants thanking those who had already responded and reminding those who had not yet 

completed the surveys. Dillman and colleagues (2008) suggested including the link to the 

surveys in the reminder email. One week later, another reminder was sent to the participants. 

Four weeks after the original email was sent, the web link was terminated with the fourth a

final contact thanking participants for their time in completing the surveys. For participants wh

were unable to navigate comfortably through technology, Dillman (2007) suggested providing

alternate method whereby participants could print out the surveys and mail them directly to the 

researcher. This alternate method was made available to participants. Additionally, Dillman and 

colleague’s (2008) implementation method for increasing the response rate included offering an

incentive for participation. Each school counselor who was invited to participate in the study was

offered a gift certificate for $5.00 off one of four professional development workshops offered 

by the Florida School Counselors Association. Invited participants were able to access the gift 

certificate from the survey website and were encouraged to print and utilize it regardless of thei

participation in the study. Upon completion of the surveys, participants were also given the 

opportunity to participate in future aspects of the study by indicating their corresponding 

information. 

 The guidelines for this study adhered to the University of Central Florida’s Institution

Review Board

on the Belmont Report and Federal Policies for the Protection of Human Subjects (Department 

of Health & Human Services, 2008). Additionally, the study was guided by the expertise of the 

researcher’s dissertation chairperson and other committee members.  
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demographic questionnaire 

developed by the researcher, (b) the Schwartz Value Survey (SVS; Schwartz, 1992), (c) the 

Leadership Practices Inventory (LPI; Kou  1995), and (d) the School Counselor 

Activity

er and 

ants such as (a) ethnicity/race, (b) school 

vel (elementary, middle, high), (c) length of employment, and (d) gender. Additionally the 

nsisted of five-point Likert scaled questions investigating school 

cou

er 

he SVS 

 (a) Universalism, (b) Benevolence, (c) Conformism, (d) Tradition, (e) 

ecurity, (f) Power, (g) Achievement, (h) Hedonism, (i) Stimulation, and (j) Self-Direction. 

ategorized the 10 value types into four value dimension: (a) openness to 

 
Instruments 

Four data collection instruments were used in this study: (a) a 

zes & Posner,

 Rating Scale (SCARS; Scarborough, 2005). The following section introduces the data 

collection instruments, provides support for their use in this study, and reviews research 

regarding the instruments’ psychometric properties. 
 
Demographic Questionnaire 

The demographic questionnaire, a one-page document, was developed by the research

contained items requesting information from particip

le

demographic questionnaire co

nselors’ perceptions of their professional service. Face validity of the demographic 

questionnaire was supported by the research packet reviewers and the dissertation chair and oth

committee members. 
 
Schwartz Value Survey  

 The Schwartz Value Survey (SVS; Schwartz, 1992) was also used in this study. T

(Schwartz, 1992) consisted of 56 Likert scaled items which measures the guiding values of an 

individual and include

S

Furthermore, Schwartz c

change, (b) conservatism, (c) self-transcendence, and (d) self-enhancement. Alpha coefficients 

reported for this instrument ranged from .60 (tradition) to .74 (stimulation). Schwartz (1992) 
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ms 

s 

, 

) 

 Vision, 

e LPI has 

o versions: the LPI-Self and the LPI-Observer. Cronbach alpha for the LPI-Self was reported 

o .85 (Kouzes & Posner, 2000; Kouzes & Posner, 

1987). 

ity 

ab, 1998; 

Leong,

reported that the low reliability of the value type “tradition” is due to the limited number of ite

in the factor. Strong validity of the SVS has been established by various cross-cultures studie

conducted over the past decades (e.g., Burgess, Schwartz, & Blackwell, 1994; Feathers, 1995; 

Sawyerr, Strauss, & Yan, 2005; Schwartz & Sagie 2000; Spini, 2003; Stern, Dietz, & Guagnano

1998; Struch, Schwartz, & van der Kloot, 2002). A comprehensive description of the 

psychometric properties of the SVS (Schwartz, 1992) is provided in Chapter Three. 
 
Leadership Practice Inventory (LPI-Self) 

Leadership Practices Inventory- Self (LPI) was developed by Posner and Kouzes (1988

and consists of 30 Likert scaled items. The instrument focuses on five leadership practices 

thought to be common among leaders: (a) Challenging the Way, (b) Inspiring a Shared

(c) Enabling Others to Act, (d) Modeling the Way, and (e) Encouraging the Heart. Th

tw

to be strong with scores ranging from .70 t

Original test reliability study reliability yielded results ranging from .93 to .95.  

Adams (2007) reported Cronbach alpha of .82 for the LPI-Self in a study exploring 

factors which influence nurses to pursue leadership positions. In reviewing the psychometric 

properties of the LPI, Leong (1995) examined the principal factor analysis of the 30 items and 

reported that the five factors of the LPI accounted for 60.2% of the variance, indicating the 

positive structure of the LPI in predicting leadership behaviors. Evidence to support the valid

of the LPI has been established over numerous studies (e.g., Fields & Herold, 1997; Kn

 1995; Posner & Kouzes, 1993; Posner & Kouzes, 1988; Webster & Hackett, 1999). 

Further supportive information on the psychometric properties of the LPI (Posner & Kouzes, 

1988) is provided in Chapter Three. 
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s 

ng by PSCs. The SCARS (Scarborough, 2005) uses a 5-

oint Likert scale ranging from “Never” engage in this activity to “Routinely” engage in this 

5) examines PSCs’ actual activities versus their 

the 

 .85 

5 

 
School Counselor Activity Rating Scale 

 The third instrument, the School Counselor Activity Rating Scale (SCARS), was 

developed by Scarborough (2005). The SCARS is a 48-item instrument and includes school 

counseling activities such as (a) Counseling, (b) Consultation, (c) Curriculum, and (d) 

Coordination. In addition, there was a category for “Other”, which included unrelated activitie

such as hall duty and master scheduli

p

activity. The SCARS (Scarborough, 200

preferred role activities. For the purpose of the present study, permission was granted by 

developer to modify the SCARS to include only the actual practice of the counselors. 

Scarborough (2005) reported alpha coefficients as .93 (curriculum), .84 (coordination),

(counseling), and .75 (consultation). Additionally, convergent construct validity as well as 

discriminant validity was established by further examination of the subscales (Scarborough, 

2005). Support for the reliability and validity of the SCARS was established in recent studies 

(e.g., Berry, 2006; Clark, 2006; Hebert, 2007). Further information on the psychometric 

properties of the SCARS (Scarborough, 2005) is provided in Chapter Three.  
 

Limitations of the Study 

Several potential limitations were associated with this study: 

1. The survey packet consists of four data collection instruments which may take 30- 4

minutes for completion. This may contribute to low return rate. 

2. Participant responses may be from those PSCs who are proactive in leadership, so 

responses may not be generalized to all PSCs. 
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3. Participants who respond to email surveys may be different from those who respond to 

mail surveys. 

volunteers.  

 Study 

n provided by participants was accurate. 

hool counseling 

etween participants who volunteer (respondents) to complete the 

4. Potential relationships exist among the variables of values, programmatic activities, and 

leadership practices. 

lines 

4. Participants who volunteer may be different from non-

5. The potential exists for inadequate responses due to misinterpretation of directions on 

self-report surveys. 

6. The study included school counselors in only one state. 
 

Assumptions of the

This study was based on the following assumptions: 

1. The informatio

2. A stratified sample collected represented the general professional sc

population in the state of Florida. 

3. A difference exists b

survey packet and those who do not (non-respondents). 

 
Ethical Guide

Several ethical considerations were adhered to in this study: 

1. Data collected were anonymous. 

2. Participation was voluntary. 

3. The informed consent clearly stated the purpose of the study and other pertinent 

information. 

4. Permission to use the instruments on-line was granted by the developers and 

copyrighters. 
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5. Permission to conduct the proposed study was granted by the dissertation chair, other 

committee members, and the U lorida’s Institutional Review Board.  
 

omoting education reform and systemic change. 

 and changing the educational system in order to increase 

l day, 

those encouraged by the ASCA (2005) National Model. 

ous and 

refore, there is a need for PSCs to become more aware of their beliefs and 

enhances leadership behaviors and effective lead rship promotes effective service delivery, 

enhancement of educational reform, and ult proved student outcomes.  

ices 

 

niversity of Central F

Summary 

 PSCs are called to be leaders in pr

Education reform includes improving

and improve student outcomes. PSCs are engaged in multiple tasks throughout the schoo

and they are often tasks unrelated to 

Engagement in unrelated counseling tasks may be due to several factors, like ambigu

inconsistent roles. The

contributions to educational reform through values awareness and appropriate role engagement. 

Values are influential in identifying roles, activities, and organizational objectives. Role clarity 

e

imately, im

This research study examined the contributions of PSCs values and leadership pract

to their service delivery. The findings from this study contribute to further analysis of the role of

the PSC and factors which influences their abilities to be leaders in the field. The following 

chapter presents a comprehensive literature review on these variables.  
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ssional School 

Counselors’ (PSCs) values, leadership practices, and their service delivery. A thorough review of 

the literature is presented with supporting empirical research on the fundamental theories of 

values, such as (a) Rokeach’s Theory of Values (Rokeach, 1973), (b) Schwartz’s Value Theory 

(Schwartz, 1992), and (c) Brown’s Value-Based Theory (Brown, 2002); a comprehensive 

representation of three leading models of leadership, (a) The Leadership Challenge Model 

(Kouzes & Posner, 1987), (b) Contingency Model of Leadership (Fiedler, 1966), and (c) 

Transformational Model of Leadership (Bass & Avolio, 2000); and professional school 

counseling service delivery as promoted by the American School Counselor Association (ASCA 

[2005] National Model).   

 

Theories of Values 

 Numerous studies have examined human behaviors (e.g., Adler & Adler, 2008; Al-

Yagon, 2008; Graham-Kevan & Archer, 2008), human traits such as personality (e.g., Ng, Ang, 

& Chan, 2008; Hetland, Sandal, & Johnsen, 2008; Pozzebon, 2007), and human values (e.g., 

Brown, 2002; Rokeach, 1973; Schwartz, 1992). This section of the chapter examined the 

theoretical construct values as presented by Rokeach (1973), Schwartz, (1992), and Brown 

(2002). Additionally, substantial empirical support is provided for the appropriateness of 

including values as a variable in this study.  

CHAPTER TWO: REVIEW OF LITERATURE 

 

Introduction 

 This chapter focuses on the potential relationship between Profe
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Rokeach Value Theory 

“A value is an enduring belief that a specific mode of conduct or end-state of existence is 

personally or socially preferable to an opp conduct or end-state of existence” 

 

 

 

uides 

d and 

, 1973). 

995). Rokeach (1973) drew the example of the need for sex being a 

presentation of valuing love, intimacy, and spirituality.  

 According to Rokeach (1973), rized as instrumental or terminal. He 

red 

es are 

life 

 an 

eel moral or immoral (Rokeach, 1973). For 

example, personal deficiencies (dishonesty) may lead to feelings of shame, whereas politeness 

osite mode of 

(Rokeach, 1973, p.5). Therefore, values influence an individual’s thinking, feeling, and

behavioral actions (Rokeach, 1972). In essence, values assist people in knowing how to behave 

correctly in feeling emotional about an issue and in behaving in a particular manner to meet a

desired goal (Rokeach, 1973). Values may be distinguished from attitudes in that attitudes are a

compilation of beliefs about a specific situation, whereas values are a single belief which g

the individuals’ actions, attitudes, and decisions (Rokeach, 1973). Values may also be 

distinguished from interests in that interests are those activities whereby values are attaine

needs are satisfied (Super & Sverko, 1995). Needs are transformed into values (Rokeach

In other words, to need something is to value something that one perceives as meeting personal 

desires (Super & Sverko, 1

re

values may be catego

referred to instrumental values as being moral or competent. Moral values are those conside

right to do and competent values are the individual’s belief about the most efficient way to do 

something (Greenbank, 2003). Instrumental values represented a way of behaving, whereas 

terminal values represented desired goals (Feathers, 1999). Examples of instrumental valu

open-mindedness and ambitiousness and examples of terminal values are living an exciting 

and social equality. Furthermore, values enhance the cognition of morality; therefore, how

individual behaves may cause him or her to f
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ay lead to feelings of being moral and adequate. Rokeach (1973) believed that one value may 

 that an increase in social values may result in a decrease in personal 

values.

each 

) power, (c) achievement, (d) 

ls’ 

 

m

vary over the other such

  
 
Schwartz Theory of Values 

Schwartz (1992), expanded upon Rokeach’s value theory (Pozzebon, 2007) by 

summarizing values as “desirable, transsituational goals, varying in importance, that serve as 

guiding principles in peoples lives” (p. 2). Schwartz (1992) believed that values are guiding 

principles which are ordered in importance and serve as standards for judging and justifying 

actions. He further suggested individuals acquire values through “socialization to dominant 

group values and unique learning experiences” (Schwartz, 1994, p. 21). Much like Rok

(1973), Fountain, Poortinga, Delbeke, and Schwartz (2008) theorized that values guide moral 

behaviors. Additionally, Fountain and colleagues further indicated that values guide cultural 

behaviors. Schwartz (2007) suggested that 10 distinct value types serve as motivational goals in 

the lives of individuals and in essence guides behaviors and behavior choices. Schwartz (2006) 

further contended that the 10 value types: (a) hedonism, (b

stimulation, (e) universalism, (f) self-direction, (g) tradition, (h) benevolence, (i) conformity, and 

(j) security, are consistent across cultural groups and are differentiated by the motivational goal 

that each expresses (Table 2 explains each value type and associated motivational goal). 

Schwartz and Sagiv (1995) reported that values are cognitive representations of an individua

motivation for satisfying his or her biological needs, social interactions, and directions for group 

functioning. Schwartz (1992) also described a circular structure of the order of the 10 values 

types and suggested that bipolar dimensions exist among the values. In clarifying the bipolar 

dimensions, Schwartz categorized each of the 10 values into four distinct dimensions: (a)
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z, 1994). The value hedonism is shared between Openness to change and Self-

nhancement. Explanation for the concept of opposing values includes the individual who 

 and change (stimulation) is most likely to challenge preserved 

custom

: 

ich 

tz’s 

re 

Openness to change, which includes stimulation and self-direction; (b) Conservation, which 

includes security, conformity, and tradition; (c) Self-Enhancement, which includes power and 

achievement; and, (d) Self-Transference, which includes benevolence and universality 

(Schwart

E

constantly desires originality

s (tradition) (Schwartz & Boehnke, 2004).  

Schwartz (2006) proposed the conceptualization of 10 value types into two dimensions

(a) person-focused, values which regulate characteristics and interests of individuals’ (self-

direction, hedonism, power, achievement, and stimulation); and (b) social-focused, values wh

advance relationships with others (conformity, tradition, security, and benevolence). Schwar

(1992) Value Theory provides guidance as to the concept of values and surmises that values a

influenced by the motivational goals of an individual. Schwartz’s (1992) 10 value types and 

corresponding motivational goals are indicated in Table 1. 
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Value Type   Motivational Goal 

Table 1: Schwartz’s 10 Value Types 

 

 
Power:    Social Status and prestige 

Achievement:   Personal success through demonstrating competence 

Hedonism:   Pleasure and self gratification 

Stimulation:   Excitement and challenge in life 

Self-Direction:  Independent thought and action-choosing 

Universalism:   Understanding, appreciating, the welfare of all people and nature 

Benevolence: 

as of 

  True friendships 

Tradition: Respect, commitment, and acceptance of the customs and ide

a particular given culture 

Conformity: Restraint of actions or impulses to upset or harm others 

Security: Safety, harmony, and stability of society, of relationships, and of 

self 

Adapted from Schwartz (1992). Ten value types    
 
Brown’s Value-Based Theory 

Brown (2002) theorized correlational influences between values on career behaviors. 

Brown (2002) presented a value-based model which describes six propositions related to values. 

This model indicated that (a) individuals with individualistic values (self-direction) pursue high 

priority careers (Brown & Crace, 1996); (b) individuals with collectivist values (conformity) 

may be influenced by the group or social network on career choice and decision-making where 

they maintain a strong sense of commitment to family (Liu, 1998); (c) self-directed individuals 
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er choices as they possess a high regard for achievement; 

) career choice is influenced by differences in values based on gender and culture;  

) individuals who are able to use their values, skills, and life experiences in overcoming 

ands of the job; (f) perceptions of 

s with individualized activiti

Values and Behaviors 

 determined that values affect both work 

(Feathers, 1999) and career and educational decision-making (Greenbank, 2003). Work values 

influence career choice and job performance (Duffy & Sedlacek, 2007). Work values may be 

sic, extrinsic, 

Sedlacek, 2007). Ros and colleagues (1999) distinguished between the four categories of values 

as, (a) intrinsic: importance placed on decision-making (autonomy); (b) extrinsic: financial and 

ps and societal contributions; and (d) prestige: 

aving an influential occupation. Additionally, values influence one’s interpretation of life 

e and Schwartz (2000) regarded values as “shared goals” (p. 12) 

within ay 

 

are most effective in making future care

(d

(e

stressors on the job may be more successful in overcoming dem

career importance may differ between values (individualism versus collectivism). Brown’s 

(2002) Value-Based Theory provides a realistic framework for PSCs in organizing career 

development program es geared towards respecting and appreciating 

the differences in cultural values and needs of their students.  
 

 Upon further examination of values, it has been

classified as intrin social, or prestige (Ros, Schwartz, & Surkiss, 1999; Duffy & 

career stability; (c) social: interpersonal relationshi

h

experiences (Le, 2008). Munen

a given culture. Shared values are learned within the context of the environment and m

influence the normative behaviors of the group members (cultural). Suizzo (2007) investigated 

the impact of culture on individual goals and values and determined that notable influences exist

among cultures such as high level of respect for elders, conformity, politeness, and obedience in 

the Mexican families; respect for hierarchy in the Chinese culture; and achievement and self-
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sion-

 

ately 

at moral development creates an 

ssociation between values and decision-making (Weber, 1993; Lan et al. 2007). Moral 

d by Kohlberg (1981, 1984) includes three levels. The first level is the 

ty, 

re 

lues 

 

direction in the African-American families. Park and Kim (2008) established that increased 

collectivism exists within the Asian culture as opposed to individualism within the European 

cultures. Collectivistic values likes the ones that exist in the Asian cultures affect deci

making and ultimately behaviors are perceived to directly impact those within the group or

network (Henderson & Chan, 2005; Hui & Trandis, 1986). Thus, values may be culturally 

founded and may invariably affect career choice, decision-making within careers, and ultim

work-related behaviors. 

 Another such influence on values is the moral development of individuals (Lan, Gowing, 

McMahon, Rieger, & King, 2007). It has been hypothesized th

a

development as outline

pre-conventional morality, where individuals categorize the good and bad of their actions 

according to their needs. The pre-conventional level also emphasizes self-interests and the 

concept of personal consequences associated with actions. The next level, conventional morali

explores individuals’ regard for societal views and concern to maintain order. At this level, the

is an increased awareness and respect for order and conformity. The final level, post-convention 

morality, regards the need to conform. However, personal values play a vital role in what aspect 

of society one considers to be moral and just. At the post-conventional level of morality, it is 

personal values that may drive the decisions one makes in conforming to societal norms. Va

also affect individuals’ outlooks on society and the behaviors which may be considered ethically

and morally appropriate. 
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nal 

sed 

s 

), African-American (10.3%), Asian-American (13.3%), and Latino 

ce and 

’s 

e 

 

 life choices. Additionally, the results were significant for counselor 

 
Research on Values 

 The following section reviews research findings on the effects of values on organizatio

and individual behaviors in education and related fields. For example, Duffy and Sedlacek 

(2007) determined that values play an integral role in decision-making. The purpose of the 

investigation was to determine whether there were significant differences in work values ba

on college students’ gender and racial identity (N = 3,570). The researchers distinguished 

between intrinsic values (autonomy and interest), social values (team work), extrinsic value

(financial gain and job security), and prestige values (prestigious occupation). The students were 

racially Caucasian (59.1%

(5.3%). There was an equal break down in gender (50/50).  

 The results indicated that intrinsic values (autonomy) were most significant among the 

students. The findings indicated that males were more receptive to extrinsic values (finan

job security), whereas females were more influenced by social work values (working with 

others). The differences in values found by Duffy and colleagues (2007) supports Rokeach

(1973) implication that values are perceived as meeting particular personal needs; hence, th

individual whose need is for financial stability may value security (Schwartz, 1992). The results 

also supported the concept of values representing the motivational goals of an individual in 

satisfying his or her biological and social needs (Schwartz & Sagiv, 1995). Furthermore, Duffy 

and colleagues (2007) determined that African-American and Asian-American students were 

more likely to uphold extrinsic values, whereas Caucasian students were more likely to uphold

intrinsic values (autonomy), thus confirming Feather’s (1999) suggestion that values affect 

career behaviors and choices. This study provided support for the consideration of individuals’ 

values on their career and
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ducators involved in the admissions process of incoming school counseling students in 

alue systems and how values may impact academic, social/personal, and 

2 

d 

s, 

ho value career achievement 

e 

05) 

ve 

 

t 

ound 

e

understanding their v

career choices.  

 Lan and colleagues (2007) examined the relationship between values and moral 

development of business students (N = 131) at a four year University. Respondents were 

provided with the Schwartz Values Survey (SVQ; Schwartz, 1992) and the Defining Issues Test 

(DIT2; Rest, 1979). The researchers hypothesized differences in values based on gender an

relationship between moral reasoning and values. Upon completion of the selected instrument

t-test scores indicated that there were no statistically significant differences between 

respondents’ values based on gender. However, the findings revealed a significant relationship 

between values and moral reasoning such that respondents w

reported increased levels of enjoyment in life. These findings study confirmed concepts of valu

theories in that: (a) Rokeach (1973) theorized that values enhance moral development; (b) 

Schwartz (2008) indicated that values guide moral behaviors; and (c) Brown and Trusty (20

asserted that values play an integral role in individual behaviors and life choices.  

 An exploration of values and leadership of women executives was conducted by 

Ledbetter (2005) in order to determine the intersection of values, leadership, and the 

actualization of values in leadership. Ten business executives were selected for this qualitati

study. Ledbetter used surveys and interviews in compiling data for this study. A demographic 

questionnaire as well as Rokeach Value Survey (1973) was used. Furthermore, Schwartz Value

Survey (1992) was also included in interpreting the results of the RVS. The results indicated tha

effective executive leaders actualize their values in leadership. For example, the researcher f

significant value preferences for value-laden leaders and value type, self-direction and 
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universalism. These results suggested that although leaders prefer to be reliant upon themselve

in decision-making, they may also appreciate the diversity of others. Ledbetter (2005) als

relationships between leadership and the value types, achievement and benevolence. That is, 

leaders regarded

others. Just as self-direction and universalism oppose each other on Schwartz’s quasi-cir

dimension, so too do achievement and benevolence. Although Schwartz (1992) ascertaine

opposing values indicate social conflicts for an individual, such that one may be conflicted 

between acceptance of others and the pursuit of personal success and dominance. Ledbetter 

(2005) suggested that these opposing values appear to have been strengths for the study 

participants. The researcher further indicated that the effective leaders were those who

to accept and appreciate others and still maintain the pursuit of personal and organizational 

success. 

 Kim and Omizo (2003) investigated the impact of Asian students’ (N = 242) values and 

their decision to seek psychological counseling services. Kim and Omizo (2003) determine

Asian students were less likely to seek psychological counseling and hypothesized that Asian 

American college students’ cultural values would be directly related to their willin

psychological support. The Asian Values Scale (AVS; Kim, Atkinson, & Yang, 1999) an

Attitudes Toward Seeking Professional Psychological Help Short Form (ATSPPH-SF

Farina, 1995) were used as the data collection instruments. The results of a multiple regression 

analysis indicated a significant relationship between cultural values and seeking psychological 

counseling. There was not, however, a significant relationship between Asian-American 

students’ cultural values and their willingness to seek academic or career assistance. The results 

corroborated with Munene and Schwartz’s study (2000) that values influence cultural behaviors 
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and decisions as well as Brown’s (2002) assertion that cultural values guide decision ma

Furthermore, Kim and Omizo (2003) suggested the need for school counselors to be intentional 

in understanding the cultural values among their student populations in order to encourage 

students, particularly those uncertain of the importance of the school counseling program in 

supporting not only their academic needs but also their social, emotional, and personal needs.

 Further examination of Asian cultural values was explored by Gloria, Castellanos, Park, 

and Kim (2008) when they sought to determine differences and relationships between Asian 

cultural values adherence, cultural congruity, perceptions of university environment, and he

seeking attitudes of Korean American students (N = 228). Although the results of Gloria and

colleagues (2008) study indicated significance between Asian females’ cultural congruity

and positive help-seeking attitudes, no significance was found between cultural values (male or 

female) and students’ help-seeking attitudes. The researchers suggested that whereas female

Asian stu

beliefs, male Asian students may be less prepared to deviate from traditional practices. Based on

these results, it is imperative that counselors be aware of the socialization and acculturation 

issues that Asian students and students of other cultures may encounter.   

Additionally, William and Levitt (2008) recognized the challenges that counselors may 

face in understanding the differences in cultural values among client and counselor and the 

potential impact of the client-counselor relationship. The qualitative study included 24 

participants (clients, n = 12; therapist, n = 12) and explored the counseling experiences of client

and counselors from different cultures. William and Levitt (2008) found that participants, 

although having distinct ethnic and racial differences from their counselors, reported no s

multicultural issues in being counseled by a therapist who was culturally different. These 
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findings suggested that although clients and students may uphold different values based on their 

cultural influences (Brown, 2002; Munene & Schwartz, 2000; Schwartz, 2006), there may not 

a significant impact on the relationship building between counselor and student or client.  

In reviewing the theories of values (Brown, 2002; Rokeach, 1973; Schwartz, 1992), it has b

determined that values are acquired through cultural influences and life experiences (Schwart

1994) and serve as moral guides for behaviors (Munene & Schwartz, 2000; Rokeach, 1972; 

Schwartz, 2006), decision-making (Greenbank, 2003), and even career development (Brown, 

2002; Brown & Crace, 1996).  

Further research on values was conducted by Feathers (1995) in a study on the influenc

of individuals’ values on their behavior choices. Feathers found a statistically significant 

relationship between choice behaviors and the varied value dimensions with graduate students i

a psychology graduate program (N = 239). Specifically, Feathers found that participants’ choice 

to accept employment where the opportunity existed for independence, freedom, and creativit

but less security was positively related to value dimension, openness to change (r = .15, p < 

.001) but negatively related to value dimension, self-enhancement (r = -.17, p < .001). Thus, 

values guide the decisions that individuals make towards career and social activities. The 

research discussed on values provides insight into the significance of value

sonal development of individuals and also serves as support for the awareness and 

implications of counselors providing effective services to all students/clients.  

Theories of Leadership 

 In characterizing leadership, one may find countless definitions in the literature. 

According to Bennis (1989):  
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7) described five “fundamental practices that enable leaders to 
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that leaders are the inventors or creators of new ideas but rather that they are instrumental in 

embracing change (Barker, 2007; Kouzes & Posner, 1995). Inherently, the leader recognizes a 

discrepancy in the system, explores the risks and challenges associated, and searches for 

It seems the concept of leadership eludes us or turns up in another form to taunt u

with its slipperiness and complexity. So we have invented an endless proliferation of

terms to deal with it. (p. 259)  

 The following section provides a comprehensive review of theories of leadership and the u

definitions ascribed to each theory. Particularly, three theories of leadership are discussed, 

including (a) the Leadership Challenge Model (Kouzes & Posner, 1987), (b) The Contingency 

Model (Fiedler, 1966), and (c) the Transformational Leadership Model (Bass, 1985).  

The Leadership Challenge Model 

 Kouzes and Posner (198

aordinary things done” (p. 9). The leadership practices include (a) challenging the 

process, (b) inspiring a shared vision, (c) enabling others to act, (d) modeling the way, and

encouraging the heart. The following section reviews the primary tenets of these five leadership 

practices. 

Challenge the process. Individuals in managerial positions often face challenging 

situations where prompt or difficult decisions must be made. Leaders who face challenging 

situations take risks and seek out new adventures (Kouzes & Posner, 2000). Leaders are 

individuals who are willing to guide their followers into exploring new and innovative 

opportunities for systematic change (Sudbrack & Trombley, 2007). The leader recognizes the 

dysfunctional routines (Kouzes & Posner, 1995) and develops more functional routines tha

“definable, consistent, measurable, and efficient” (p. 44). Effective leadership d
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opportunities for change (Shoemaker, 1999). The effective leader is sensitive to the needs of 

others (Davidovitz, Mikulincer, Shav 7), yet is vigilant in encouraging 

 Posner 

aspects of leadership:  

lso, challenging opportunities often bring forth skills and 

s 

 develop a 

ision as to what potential organizational change would look like (Kouzes & Posner, 1995). The 

ate the commitment of the followers; instead, the leader 

rative 

s 

pired to share in a sense of organizational purpose and direction. In essence, inspiring 

a share the 

mation.  

hange 

 

er, Izsak, & Popper, 200

others to be enthusiastic about progressive change (Kouzes & Posner, 2006). Kouzes and

(1995) shared three important 

People who become leaders don’t always seek the challenges they face. Challenges also 

seek them. Opportunities to challenge the status quo and introduce change, opens the 

door to doing one’s best and a

abilities that people don’t know they have. (p. 53) 

Thus, leadership practices include recognizing the need for change and challenging the statu

quo in order to facilitate systemic change in order to improve the functionality of the system.  

Inspiring a shared vision. Some leaders may recognize the need for change and

v

extraordinary leader does not mand

articulates the vision to others so that they feel motivated to assist in promoting organizational 

change (Shoemaker, 1999). The leader motivates others in order to enlist them in a collabo

effort in promoting a progressive, organized future (Adams & Keims, 2000). Furthermore, Des

and Picken (2000) implied that the shared vision must be clearly communicated so that others 

may be ins

d vision suggests that the leader recognizes the contributions of others in changing 

status quo in the organizational transformation (Kouzes & Posner, 2006).  Thus, leadership 

signifies visionary thinking based on motivation, commitment, and collaborative transfor

Enabling others to act. Effectively enlisting others in promoting organizational c

requires leadership founded on integrity, honesty, and humility (Fry, 2005). Leading others also
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requires trust (Kouzes & Posner, 2006; Looman, 2003). Enabling others to act indicates the 

building of a relationship between the leader and follower through trust and positive 

communication (Kouzes & Posner, 2003). The leader confidently strengthens others (Adams & 

Keims, 2000) by recognizing their potential and allowing them to feel committed to making 

changes (Kouzes & Posner, 1995). Additionally, the leader focuses on building positive 

relationships by understanding the needs of others through empathy and open communication

(Kouzes & Posner, 2006). Consequently, a collaborative association founded on trust and 

empowerment between the leader and followers is established in order to promote systemic 

change.  

Modeling the way. In order to model the way, the leader needs to: (a) know his or her 

 (b) have clearly stated goals; and (c) have unambiguous operational plans (Kouzes & 

 1995). Kouzes and Posner (2006) suggested that when an individual is unclear about his 

alues, it becomes difficult to stand up for what he o

(1973), values help to understand what ones’ needs are and how one can best accomplish these

identified needs. Therefore, the effective leader understands his or her values and seeks to 

and the values of others (Kouzes & Posner, 2003). When shared values are established, 

the leader is better able to lead by example (Kouzes & Posner, 1995). Modeling the way entails 

leading by example, which may be comparable to Bandura’s (1974) concept of social model

Bandura suggested that people prescribe performance requirements for others and demonstrate 

these requirements through personal conduct. Likewise, Kouzes and Posner (1995) impressed 

that by example the leader is instrumental in promoting action from the followers, hence creating

an environment of shared productivity. Phelps (2008) referred to effective leaders as innovator

who are creative doers and not just thinkers. Thus, the leader who is modeling the way has an 
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integrated value system, communicates with others to enhance cooperation, and proceeds to 

exemplify the process of change as needed in the organization (Looman, 2003). 

Encouraging the heart. Kouzes and Posner (1999) suggested seven leadership essentials 

uraging others in collaborative change: (a) set clear organizational standards; (b) expect 

the followers’ best at all times; (c) support followers by paying attention in order to understand 

their actions; (d) get to know the followers and recognize them personally when an expected

is attained; (e) share the productive followers’ stories to others in order to convey tha

valued for their performance; (f) celebrate the followers; successes with the other followers, thus

encouraging others to duplicate their behaviors; and (g) encourage followers by setting an 

example. Encouraging the heart further entails celebrating big and small successes with t

hopes of motivating others to continue their commitment to promoting organizational change 

(Leech & Fulton, 2008). Successful leadership focuses on where the greatest need is in fos

positive outcomes (Mulford & Moreno, 2006).  Therefore, it may be said that, leaders recogn

the contri

gful systemic change (Kouzes & Posner, 2006).  

Posner and Kouzes (1988) recognized that when leaders are performing at their best, th

are in fact demonstrating the five leadership practices of challenging, inspiring, enabling, 

modeling, and encouraging. In order to conceptualize the effective utilization of leadership skills 

and abilities for organizational success, Kouzes and Posner (1987) used the five components of 

the leadership challenge model and developed a standardized measure of leadership known

the Leadership Practices Inventory (LPI; Posner & Kouzes, 1988). The LPI was designed to 

measure five patterns of leadership behaviors which have been identified as the Five Practices o

Exemplary Leaders. The five patterns include (a) Model the Way, (b) Inspire the Vision, (c) 
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Howard (2005) further stated that 

effectiv

Enable Others to Act, (d) Challenge the Process, and (e) Encourage the Heart. The LPI (Posner 

& Kouzes, 1988) consists of 30 items on a 10-point Likert scale. There are two versions 

available: the LPI Self (Posner & Kouzes, 1988) and the LPI Observer (Posner & Kouzes, 1988). 

Several studies have been conducted using the five leadership practices of the leadership 

challenge theory. Similarly, other theorists have developed particular theories of leadership 

which are also supported in the literature. The Contingency Model of Leadership (Fiedler, 19

is one such theory. 

ency Model 

Fiedler (1966) developed the Contingency Model of Leadership which focuses on the 

leader and follower relationship. Fiedler and Chemers (1974) expressed that leaders do not 

function in isolation but rather require followers who are willing to be a part of a goal-focused 

relationship. The Contingency Model (Fiedler, 1966) provides an understanding of how 

particular leaders are able to be more influential than others in similar situations. The 

Contingency model focuses on the leadership behaviors in varied situations that may be 

instrumental in building leader and follower relationships (Fiedler & Garcia, 1987).  

According to Fiedler and Chemer (1974), relationships are fostered by frequent 

communication between the leaders and the followers as well as awareness of personality 

differences and shared values between the leaders and followers. Effective, collaborative leaders 

are trustworthy and honest (Howard, 2005) and work towards assisting their followers in meeting 

the goals of the organization as well as individual goals. 

e leaders possess communication skills that are useful in encouraging the followers 

towards expected behaviors. Thus, effective leadership involves inclusion of skills and 

personality of the leader in promoting collaboration with others.  
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985). Transformational leadership empowers the follower to look beyond his or her personal 

 order to develop a higher level of organizational vision. Avolio and Bass 

(2002) 

to 

 which 

ower’s 

ss the 

 

In addition to shared personality traits and values, contingency theory suggests that 

situations play a vital role in influencing leadership effectiveness (Fiedler & Chermers, 1974). 

Fiedler and Garcia (1987) indicated three important situational elements of the Contingency 

Model: (a) the relationship established with others within the organization, (b) the task to be 

performed by leaders and followers, and (c) the power given to the leaders to accomplish his 

her appropriate tasks. These appropriate tasks should include clear descriptions of the 

organization’s goals and expectations (Fiedler, 1993). In summary, the Contingency Mod

(Fiedler, 1966) supports shared values among leaders and followers to promote organizational 

goals over varied situations. The success of the leader and follower relationship is founded

positive interaction and consistent communication, as well as established leader control. 
 
Transformational Leadership 

 The third model of leadership, 

(1

agenda or interests in

promoted four central components of leadership: (a) idealized influence, which 

recognizes leaders as respected and trusted role models to their followers; (b) inspirational 

motivation, which emphasizes the leader’s ability to motivate and challenge followers; (c) 

intellectual stimulation, which highlights the leader’s capability in stimulating followers 

develop new and creative problem solving skills; and (d) individualized consideration,

encourages the leader to provide individual support to followers based on each of the foll

needs and potential.  

Transformational leaders are considered to be charismatic in nature as they posse

personality traits to motivate change (Lashway, Mozzarella, & Grundy, 2006). Charismatic
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d Influence (Behavior), Inspirational Motivation, and Intellectual 

o see 

leaders are held in high esteem by their followers as they are regarded as trustworthy and 

confident in their abilities (Bass, 1985). Furthermore, charismatic leaders are aware of their 

organizational goals and visions and are capable of convincing followers to endeavor to 

accomplish the identified goals (Vallejo, 2008).  Transformational leadership includes task 

allocation (Bass, 1985). Task allocation is conducted in an appealing manner which enc

followers to align with the organization in increasing production (

Additionally, task allocation is most effective when the leader is able to generate a v

that aligns with the values of the followers, enabling them to contribute willingly to 

organizational transformation (Barling, Christie, & Turner, 2008). One positive addendum to

transformational leadership is that followers are advanced from personal goals and aspirations

collectively accomplishing organizational goals (Vallejo, 2008). Thus, transformational 

leadership includes the relational aspects which are instrumental in inspiring and motiv

followers to cooperatively engage in organizational tasks with a new and fresh perspective 

resulting in positive organizational productivity.   

 Transformational leadership (Bass, 1985) has been measured using the Multifactor 

Leadership Questionnaire (MLQ; Bass, 1985). The MLQ measures transformational as w

tr

Influence (Attributed), Idealize

Stimulation. Additional categories include: Individual Consideration, Contingent Reward, 

Management-by Exception (Active), Management by Exception (Passive), and Laissez-faire 

leadership (Bass & Avolio, 2000; Pounder, 2008). Consequently, Transformational leadership 

requires the leaders to appeal to the shared values of followers in order to enable them t
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beyond their individual desires to a more guided organizational coalition (Herold, Fedor, 

Caldwell, & Liu, 2008). 

Summarization of Leadership Theories 

 In reviewing these three major theories of leadership, several similarities have been 

noted. First, each mod

r relationship (Fiedler & Chemers, 1974). According to Fiedler and Chemers, the leader

is recognized as a leader only by the report of his or her followers. A second similarity was t

importance of shared values between the leader and the follower (Kouzes & Posner, 1995)

Productivity was increased when these values were congruent between both parties as well a

consistent with the recognized values as maintained by the organization (Barling et al., 20

Herold et al., 2008). The concepts of the three leadership models, (a) Leadership Challenge 

Model, (b) Contingency Model, and (c) Transformational Model of leadership, recognize the 

importance of effective skills and competencies of the leader in promoting organizational cha

985; Vallejo, 2008; Zaccaro, 2007). Finally, leadership theories included the 

maintenance of clear understanding of the goals of the organization in order to encou

productivity from others (Bass & Avolio, 2000; Berson, 2004; Kouzes & Posner, 1995). 

Therefore, in reviewing the three leadership theories introduced, four common factors have been 

identified in promoting effective leadership practices beneficial to systemic organizationa

change.  
 
Leadership in Education 

The following section focuses on the aspec

school counseling. Teachers are faced with the challenges of meeting the statutes set by the

Child Left Behind Act (NCLB, 2001; Safier, 2007). The National Center for Educational 
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Statistics (2007) declared that in 2004- 2005, eight percent of teachers had left the profession, 

indicating a need for educational transformation and leadership. A report by Alliance for 

Excellent Education (2005) stressed that approximately $2.2 billion were spent annually 

replacing educators’ positions. Since the onset of the NCLB, schools have been inundated wi

narrow focus on measuring achievement based on standardized testing (Batagiannis, 2007). On

important concern of school administrators is meeting Adequate Yearly Progress (AYP), whic

signifies that the school has accomplished significant improvements in student achieveme

Failure to meet AYP may result in disciplinary 

(B

Based on the high accountability

required in order to meet data-based demands and maintain a safe, learning environment for

diverse population of students (Linn, Sherman, & Gill, 2007). Yet, research indicates that a 

shortage of leadership in schools exists (Litchka, 2007). Smith and Piele (2006) provided 

plausible reasons for this shortage, such as (a) shifting roles and expectations of school 

administrators, (b) time commitment (longer work days), and (c) stress and anxiety related to

position. Leadership shortages in schools necessitate discussions about current leadership 

practices in schools. 

 School administrators are the leaders and subsequently the driving force in the schoo

(Amatea & Clark, 2005; Dollarhide, Smith, & Lemberger, 2007). However, the effective scho

leader recognizes that by facilitating support for and from their followers (Fiedler & Chemers, 

1974), including the school counselor, a more comprehensive program may be develo

According to Dollarhide and colleagues (2007), school principals have the power to shape 

school counseling program. These researchers contend that to achieve organizational succ
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 that school administrators promote the role of the school counselor as a collaborative 

ader in fostering changes in school policies towards more heightened accountability measures. 

 are ideal educational agents in supporting the needs of students based 

on com

tudents 
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ership role in promoting systematic change in students’ academic and 

social f
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principals should recognize the importance of collaborating with their school counselors who are 

themselves capable of taking on a leadership role in schools (Bemak, 2000). Therefore, it is

important

le

School counselors

plex problems such as cognitive and behavioral disabilities (Shillingford, Lambie, & 

Walter, 2007), change in family dynamics (Shillingford & Edwards, in press), and high poverty 

(Ylimaki, Jacobson, & Drysdale, 2007). Amatea and West-Olatunji (2007) reported that s

from high poverty homes may exhibit elevated levels of anxiety and depression. Furthermore, 

high poverty students were at risk for detrimental behavioral and academic problems such

developmental delay, absenteeism (Kearney & Bensaheb, 2006), lower academic perform

(Bemak, et al., 2005), decrease in graduation rates, and increase in school dropout rate (Stanard, 

2003). Student at-risk conditions create a need for cross discipline collaboration (Bemak, 2000). 

Bemak suggested the partnering of such organizations as social services, mental health agencies 

(Brown, Dahlbeck, & Sparkman-Barnes, 2006), religious organizations, housing authorities, an

law enforcement to support at-risk student population. ASCA (2004) recommended that school 

counselors take a lead

unctioning as well as career development by collaborating with all stakeholders.   

Although the role of PSCs has been examined (e.g., Amatea, 2007; Chata & Loesch, 

2007; Henderson, Cook, Libby, & Zambrano, 2007), the inclusion of leadership practices ha

been limited. According to Dollarhide and colleagues (2008), longitudinal studies of schoo

counseling leadership have not been conducted. In fact, an extensive literature review re

minimal empirical studies on school counselor leadership. Nevertheless, PSCs have recognized 
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the need to take on the role of leader and communicate and interact (Zaccaro, 2007) with th

students to facilitate t

 the multiple student situations in schools (Britzman, 2005), school counselors should 

embrace programs that are useful in clarifying the goals of the comprehensive guidance program 

(ASCA, 2005), as well as the overall objectives of the school, in order to meet the needs of 

students. 

  

Roadblocks to School Counselor Leadership  

In spite of the call for PSCs to be leaders in schools (Bemak, 2000; Dollarhide, 2007; 

Education Trust, 2007), obstacles exist which may hinder the implementation of leadership r

of the school counselor. First, compounding roles creates difficulty in identifying appropriate 

roles (Lambie & Williamson, 2004); school administrators who are the pinnacle of each school 

ect task allocation (Ribek-Rosenthal, 1994) may not fully understand the appropriate roles

of the PSC (Chata & Loesch, 2007; Shoffner & Williamson, 2000; Zalaquett, 2005).  Zalaque

(2005) referred to notable differences in the role perceptions of school principals and that of their

school counselors. Furthermore, although effective leadership involved motivating and 

convincing others to share a collective vision of organizational change (Bass, 1985; Fiedler & 

Chermers, 1974, Kouzes & Posner, 1995), teachers, who play a vital role in education reform 

(Kent, 2004), do not often understand the role of the PSC (Amatea, Bringman, & Daniels, 2004

Culbreth, Scarborough, Banks-Johnson, & Solomon, 2005; Monteiro-Leitner et al., 2006).  

According to Dahir (2004), confusion as to the role and function of the PSC increased 

over the last few decades. PSCs are to maintain their accountability, although the concept of the 

PSC role still remains ambiguous to administrators, teachers, parents, students, and even PSCs 
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Research on Leadership  

of 

 

themselves (Burnham & Jackson, 2000). Research provides limited guidelines on improving 

school effectiveness, although admonition is given for the clarity of roles and the shaping of 

school leadership beyond that of the principal (Lieberman, 2004). As referenced by Fiedle

rs (1974) and Bass (1985), effective leadership is promoted by having a clear 

understanding of the expectations as well as organizational goals. Furthermore, Avolio and Ba

(2002) viewed the leader as a role-model, coach, and motivator in promoting organizational 

change. There appears to be a discrepancy between what PSCs are required to accomplish and 

what is actually being practiced; therefore, it seems that in order for PSCs to perform effectively

support is required in clarifying their roles and developing successful leadership practices whic

will promote appropriate school counseling activities. 

Research (Psyarticles, Psyinfo, Education Full Text, Proquest) contains limited 

information on the effective utilization of leadership by PSCs and even less in empirical studies 

on the subject. The following section reviews research on effective leadership in the educati

and couns

Research on leadership in education 

According to Fiedler (1966), the leader is only as effective as indicated by the followers. 

Gentilucci and Muto (2007) investigated the perceptions of students on the leadership practices 

of their principals. The purpose of this study was to investigate students’ (N = 39) perceptions 

what leadership practices their school principals were engaged in. Ethnographic data collection 

method was used to gather student information about the principals; therefore, two key questions 

were asked of the students: (a) Do students perceive that leadership behaviors of principals have

a direct effect on their earning and academic achievement? (b) If yes, what specific leadership 
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perception of the role of school principals in high-poverty schools in the United States, England, 

behaviors do students perceive most positively influence learning and academic achieve

their schools? Through open coding and axial coding, Gentilucci and Muto (2007) found that 

regardless of student differences (e.g., ethnic/race, socioeconomic background), students 

perceived that the visibility and availability of their administrators to both students’ and staff 

were effective in increasing student achievement. These results were supportive of Fiedler a

rs’ (1974) suggestion that effective leaders interact and communicate positively with the

followers on a regular and consistent basis. Additional support was also given for Kouzes and 

Posner’s (2003) assertion that effective leaders are trustworthy and open as well as Lashway and

colleagues’ (2006) contention that effective leaders are held in high esteem by others.  

Korkmaz (2007) investigated the impact of the school principals leadership style 

(transformational versus transactional) on the job satisfaction of the teachers and the general 

organizational health of schools in Turkey. Korkmaz’s (2007) study consisted of 636 

teachers. A Likert-type questionnaire, which was adapted from Bass’ (1985) Multi-factor 

Leadership Questionnaire (MLQ), was used. The results indicated a preference to the 

transformational style of leadership, which promoted tolerance, motivation, understanding, and 

relationship building. Furthermore, the results were consistent with the leadership concepts of 

inspiring a shared vision (Dess & Pickens, 2000; Kouzes & Posner, 2003; Shoemaker, 1999) by 

expressing genuineness and open communication in ord

ational productivity (Adams & Keims, 2000) and modeling the way by motivatin

to focus on progress through collaboration and team-building (Barling et al., 2008; Berson & 

Avolio, 2004; Looman, 2003). 

 Ylimaki, Jacobson, and Drysdale (2007) investigated the leadership influences and 
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 they were all under mandates of educational reform. A case study method was used to 

investigate the perceptions of principals from 13 schools. By conducting interviews with 

principals, teachers, students, and parents, Ylimaki and colleagues (2007) found that particular 

leadership traits were consistent among principals such as empathy, passion, persistence, and 

flexibility. Additionally, it was found that principals recognized the value of each student in 

terms of their cultural, social, and spiritual backgrounds and collaborated with stakeholders in 

promoting student differences and academic progression based on the mission and goals of the 

school. The concept of value recognition in leadership in Ylimaki and colleagues’ study 

corroborated with Kouzes and Posner's (2006) suggestion that effective leaders are those who 

instrumental in understanding the values of followers in order to encourage their collabora

organizational transformation. Thus, it may be inferred that effective leadership in education 

includes educators who are willing to (a) recognize the value and beliefs of others;  

(b) communicates openly; (c) inspire and motivate others in promoting change; and (d) enhance 

and utilize traits such as empathy, passion, and persistence. In doing so, systemic growth and 

change may be observed in student achievement and school climate (Dollarhide et al., 2008; 

Scarborough, 2005; Villalba et al., 2007). 
 
Research on leadership in counseling. 

 Mason (2008) examined the relationship between school counselors (N = 305) leaders

practices and their comprehensive program implementation. Multiple regression was used to 

analyze the leadership practices scores collected from the leadership practices inventory (L

Posner & Kouzes, 1988) and the results revealed several significant findings. Mason fo
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school counselor experience predicted program implementation (F [1, 286] = 8.50, p < .01), 

leadership practices of modeling the way (t = 3.65, p < .001) and enabling others (t = 2.28, p < 

.05) predicted program implementation. The findings suggested that varied leadership practices 

may be instrumental contributors to successful implementation of the ASCA (2005) Nat

Model©. 

 The practice of leadership in counseling was examined by West, Bubenzer, Osborn, 

Paez, and Desmond (2006). We

counseling exists, limited research had been conducted to address this issue. The researcher

conducted telephone interviews with leaders in the counseling profession which focused on three 

themes, including (a) consideration in understanding leadership, (b) consideration in develop

a vision, and (c) consideration in implementing action. Upon analysis of the data, West and 

colleagues found that (a) leadership included a value-laden, shared vision communicated 

between leader and team members (Adams & Keims, 2000; Dess & Pickens, 2000; Kouze

Posner, 2006); (b) leaders consider the diversified perspectives of their group members 

(Davidovitz et al., 2007; Fiedler & Chermers, 1974; Kouzes & Posner, 1995); (c) leaders think

outside the box (Kouzes & Posner, 2006); (d) leaders listen and observe for problems and 

challenges and develop appropriate resolutions (Kouzes & Posner, 2000; Shoemaker, 1999); (e

leaders are diligent, courageous, and creative in developing organizational vision (Kouzes & 

Posner, 1995; Phelps, 2008); (f) leaders evaluate for strengths and weakness (Kouzes & P

2006; Mulford & Moreno, 2006); and (g) leaders maintain continuity of the vision by 

empowering others to embrace the change (Leech & Fulton, 2008). These results were consistent 

with the models of leadership presented, which delineated effective leaders to facilitate chang

to develop visions, and to be risk-takers in sharing those visions. West and colleague
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vestigated the perspective of counselor educators 

concerned with the need for leadership of school counselors. In light of the transformation of 

schools oration of stakeholders in ensuring student 

achieve

 

ere 

llarhide and colleagues (2008) found significant differences among perceived leaders 

and non

r 

selors’ 

study, although limited to a non-diversified population and restricted to Q method analysis, 

represented the ideologies of counselor educators in respect to leadership practices of counselo

and it should be considered as an introduction to a growing need for this practice today.  

Dollarhide and colleagues (2008) in

, these researchers referred to the collab

ment. They recognized the need for leaders to build trust, positive relationships, and 

effective communication in order to facilitate change. Dollarhide and colleagues noted that 

although the need for research exists, to date, no long-term studies have been conducted. A 

qualitative approach was used for this study, whereby the three researchers contacted novice

school counselors (recent graduates) who were interested in leadership (N = 5). Participants w

asked to provide their long-range vision for their program, their overall leadership goals, and 

challenges faced. Data was analyzed using open coding as well as axial coding for themes and 

consistency.  

Do

-leaders. Three of the participants made it to the end of the year and successfully 

considered themselves to be leaders. Two participants were not able to complete the leadership 

process. The school counselors who reported successful leadership indicated (a) having a clea

sense of their responsibilities and task of being a leader, (b) having clear, focused goals in 

meeting the diverse needs of students; and (c) having positive self-reflections. Furthermore, the 

successful school counselors as leaders reported the challenge they faced in “selling” their 

program (Kouzes & Posner, 1995) to administrators and others. However, the school coun

clear sense of purpose and direction assisted them in modeling functional leadership by 
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investigate the frequency with which PSCs (N = 114) engaged in leadership practices. The 

delivering an effective school counseling program which was recognized by the stakeho

The unsuccessful participants reported hindrances such as (a) lack of control over school 

policies, (b) resistance to change by stakeholders, (c) personal fears of failure, and (d) 

perceptions of inadequacy in being leaders. These results were consistent with the concept of 

leaders as creative risk-takers who challenge the status quo for progressive change. Although 

successful individuals had comparably limited leadership skills, they were able to overcome 

challenges through collaboration, empowerment, and determination.  

In further investigation of school counseling leadership, Berry (2006) explored PSCs’ 

perceptions of their leadership practices within their schools based on the activities they perform

the school setting, and the amount of time spent on each activity (N = 231). Berry (2006) found

that PSCs who perceived themselves as leaders were more likely to share the school counsel

goals with others, such as teachers and administrators (Adams & Keims, 2000; Dess & Pickens, 

2008; Kouzes & Posner, 2003, Shoemaker, 1999). Furthermore, the results indicated that 

ose who performed their school counseling tasks, such as delivering supportive service

to students (e.g., classroom guidance lessons and family consultation), appropriately. Similar t

the Dollarhide and colleagues’ (2008) study, the results of Berry (2006) study suggested the

may be internal (e.g., fear of failure) and external factors (e.g., lack of administrative support

which may contribute to the effective or ineffective leadership practices of PSCs. Effective 

leadership involves exploring and identifying risks and challenges associated with systemic 

change and seeking creative and innovative methods of overcoming potential systemic and 

individual barriers (Kouzes & Posner, 2006; Shoemaker, 1999; Sudbrack & Trombley, 2008).  

Sebera (2005) used the Leadership Practices Inventory (LPI; Posner & Kouzes, 1988)
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results suggested that a greater number of PSCs engaged in Modeling the Way (M = 46.83, SD = 

6.06), Inspirin

.86). However, Enabling Others to Act (M = 49.59, SD = 5.12), the highest rated 

construct, was reported to be the usual practice by PSCs. The results of Sebera’s study sug

that PSCs have the ability to collaborate with others in meeting the needs of the school 

community. 

Finally, Grant (2002) explored the leadership practices and perceptions of counselin

center directors (N = 20) in a qualitative study. The LPI (Posner & Kouzes, 1988) was used to 

gain additional insight into the leadership practices of the participants. Grant also utilized Q

and interviews for triangulation of the data. The result indicated that the majority of the 

participants were highly engaged in the leadership practice of enabling (M = 52.6), follow

encouraging (M = 50.0), modeling (M = 48.6), challenging (M = 45.8), and finally inspiring (M

43.6). Furthermore, Grant found that leadership practices in counseling were beneficial in

fostering appropriate decision-making, goal-setting, risk-taking, and resolving conflicts

findings from Grant’s study suggested that effective leadership practices are important in 

promoting professionalism among counselors. As the research provided information on the 

influences of effective leadership on professional performance, an examination of the benefit

leadership on the service delivery of PSCs is warranted.  

 

Professional School Counseling Service Delivery 

 The following section reviews pertinent aspects in the development and management of 

the school counseling profession. The role of the ASCA (2005) National Model is discussed as 
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eed for PSCs to be leaders in order to evaluate school counseling programs and 

elimina

well as related and unrelated school counseling activities of PSCs. Finally, substantial studies are 

reviewed related to concerns and barriers to effective and ineffective school counseling practices

Traditionally, the role of leader has been a solitary task mandated to the school 

administrator (Amatea, Bringham, & Daniels, 2004). PSCs were not included as leaders in 

educational reform (House & Hayes, 2002). However, with the increased scrutiny on school 

accountability (NCLB, 2001) and the rise in teacher anxiety and stress (Fitch & Marshall, 20

administrators are increasingly recognizing the impact PSCs play in promoting the school 

climate (Fitch & Marshall, 2004). Unfortunately, most school administrators do not understa

the role their PSCs are to undertake within their schools (Beale & McCay, 2001). Lambie and 

son (2004) noted that PSCs themselves are concerned with their roles and activities.  

When PSCs are unclear about their roles, the school administrator and other stakeho

may create a role for the PSC according to their own role perceptions (House & Hayes, 2002). 

When these roles are ambiguous (Culbreth & Scarborough, 2005), the school climate is affected 

(Fitch & Marshall, 2004). Essentially, the role of the PSC is ambiguous to those with wh

PSCs are to collaborate, thus indicating a barrier to systemic change. 

Just as role clarity positively impacts leadership (Lieberman, 2004), role ambigu

supports the n

te inappropriate counseling activities (Dollarhide, 2003). Additionally, role clarity 

advances consistency among PSCs (Lambie & Williamson, 2004). According to Dollarhide 

(2003), effective leadership is displayed when PSC leadership is centered on developing 

counseling competencies geared towards meeting the needs of all students. Amidst the 

constraints of the PSC’s role (Lewis & Borunda, 2006), the Education Trust (2007) identified 

leadership as primary in competence effectiveness of PSCs. Thus, further guidance is required in 
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 2000). Lambie and Williamson (2004) 

discussed the evolution of the school counseling movement as being affected by historical events 

such as the launching o a demand for school 
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identifying appropriate school counseling roles in order for PSCs to achieve leadership in 

schools. 

History, Growth, & Change of the School Counseling Profession  

School counseling has a long history of growth and change (Dahir, 2004) and it has 

shifted from its original vocational guidance movement (Gysbers, 2001) to accommodate the 

rigor and change of today’s society (Burnham & Jackson,

f the Sputnik space capsule in 1957, which created 

counselors to pay particular attention in identifying gifted students for scientific careers. Other 

notable changes in the school counseling role have been (a) the increase in student related 

problems such as substance abuse (Gysbers & Henderson, 2001), (b) student diversities (Davis, 

2006), and (c) school crises (Allen et al. 2002). Hence, the school counseling program has made 

in shifting from a vocational guidance program to a more comprehensive, data-d

and developmental program. Significant changes have been made by the dedication and 

professional commitment of leaders in the school counseling profession (Clemens, 2008). 

Important contributors include leaders and collaborators of the American School Counselor 

Association (ASCA, 2004) and collaborators from the Education Trust organization. 

ASCA (2005) National Model ©. ASCA (2005) has contributed significantly to the 

advancement of the school counseling profession by providing guidelines for PSCs in developi

a comprehensive school counseling program through four main components: (a) foundation, (b

y, (c) management, and (d) accountability. These four components may be ideally 

captured through delivery of services via related school counseling activities, such as counselin

consulting, coordinating, and curriculum development (Scarborough, 2005), and unrelated 
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lexander, Zagelbaum, & Ramariz, 2003). Guerra (1998) reported on the results of the focus 

ificantly focused on working 
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school counseling activities such as clerical duties (Gysbers & Henderson, 2001). The 

foundational aspects of the National Model were established on the w

son (2000; comprehensive guidance program), (b) Johnson and Johnson (2003; resul

based guidance), and (c) Myrick (1993; developmental guidance program). The amalgamation

these three models has resulted in the development of an effective school counseling frame

for advocacy, leadership, and systemic change as promoted by the ASCA (2005) National 

Model©. 

Education Trust. Another noteworthy contributor to the progress of the school c

professional is the Education Trust, Inc. (Perusse & Goodnough, 2001), which operates under a

grant from the Dewit Wallace-Reader’s Digest Fund. In examining the functions of the school 

counseling profession, the Education Trust conducted a series of focus groups with school 

counselor

(A

groups and noted two observations: (a) school counselors were sign

e severe emotional problems of students and not enough on their academic needs, and

counselor education programs were not providing school counseling students with the skills an

knowledge necessary to function effectively in their schools. These findings created the 

groundwork for the development of the Education Trust’s Transforming School Counseling 

Initiative (TSCI; Martin, 2002). The TSCI has since emerged nationally in promoting a new 

vision for the school counseling program focused on school counselor preparation and the schoo

counselor’s role in providing academic, social/emotional, and career development for all st

(Donegan, Goodnough, & Perusse, 2004).  
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School counselor preparation. ASCA (2008) recently added a position statement in 

recognition of the importance of PSCs’ preparation for leadership roles in order to provid

significant contributions to student outcomes. This new position statement expresses the ne

school counselors to be adequately trained in meeting the diverse needs of students, families,

schools, and communities. In examining the preparation of school counselors for their

, it is vital to also include the challenges that students face that necessitate the 

professional services of the PSC. Allen and colleagues (2002) mentioned the need for PSCs to be 

adequately prepared to support students in school crises, including shootings, stabbings, 

bullying, and other verbal and physical altercations (National School Safety Center; [NSS

2006). The NSSC reported that in 2005, 28% of students between the ages 12 and 18 described 

being bullied. The report further recounted school shootings such as the Columbine High Sc

massacre in 1999, the Redlake High school shooting in 2005, and the Amish Schoolhou

shooting in 2006 (NSSC, 2008). Allen and colleagues reviewed the preparation of PSCs in 

mediating school crises and found that at least 47% of the school counselors (N = 236) reported

having received crisis training in their graduate program compared with 55% during practicum 

and internship. The significant number of students who reported being prepared for managing 

crises in schools is comforting. However, there still remain a vast number of school counse

who repo

Another crucial challenge in education that warrants school counselor preparation is the 

increase in the number of students identified with disabilities (Milsom, 2007; Milsom, 2006; 

Scarborough & Gilbride, 2006; Taub, 2007). Milsom (2006) reported on the stigmatization that

students experience because of their disabilities. Additionally, Myers (2005) noted the incre

in conduct disorder, substance abuse, and depression that these marginalized students may face. 
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It is therefore imperative that school counselors be prepared to meet the needs of students with 

disabilities. ASCA (2004) admonishes PSCs to be diligent in providing services to students with 

special needs. Milsom (2002) examined the preparation of PSCs (N = 100) for providing services

to students with special needs and found that 82.8% of school counselors reported having 

provided counseling services to this student population. However, in spite of the PSCs’ 

engagement in providing special services, they reported being only somewhat prepared to 

provide these special services. These findings suggested that while PSCs may receive some 

training in exceptional education services, additional preparation may be necessary in adequately 

meeting the special needs of students who are disabled.  

With the myriad of student concerns

demic difficulties (Day-Vines, Patton, & Baytops, 2003; Edwards & Daire, 2006; Mi

& Bryan, 2007), (c) cultural and racial inequalities (Bemak & Chung, 2008), and (d) family

challenges (Adams, Benshoff, & Harrington, 2007; Amatea & West-Olatunji, 2007; Mitchell & 

Bryan, 2007), PSCs must assess the effectiveness of the comprehensive school counseling 

program in meeting the needs of students and families. ASCA (2005) emphasizes the need for 

accountability and program evaluation. In exploring the preparation of PSCs (N = 28) 

program evaluation, however, Astramovich, Coker, and Hoskins (2005) found that at least 54% 

of participating school counselors reported not being trained in program evaluation in the

graduate program. Furthermore, 78.5% of the PSCs reported not having received training from

district professional development or staff training workshops. The findings provided by 

Astramovich et al. (2005) presented concerns for the ability of PSCs to adequately evaluate their 

counseling program and ensure the effective delivery of services to students.  
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PSCs preparation and training for their roles in schools is necessary in assisting them in 

promoting systemic change and growth within the school counseling profession (McGlothlin & 

Miller, 2008; Shenker, 2008). Although counselor education programs, especially those guided

by the Council for Accreditation and Related Educational Programs (CACREP, 2009) provide 

standards to enhance the preparation of school counselors, there

eparation and their actual roles in schools (Allen et al., 2002; Astramovich et al., 2005; 

Milsom, 2002). 

Related Service Delivery Activities. 

The following section reviews the activities of PSCs in schools and presents research 

concerning the practice of school counselors in related and unrelated school counseling 

activities. Under the guidelines of the ASCA (2005) National Model©, PSCs are admonished to 

engage in providing (a) counseling services to all students (Fein, Carlisle, & Isaacson, 2008; 

Forbes, 2003; Scarborough, 2005), (b) consultation services to administrators, teachers, parents, 

and other stakeholders (Amatea, Daniels, & Bringman, 2004; Amatea & West-Olatunji, 20

Holcomb-McCoy & Mitchell, 2005; Monteiro-Leitner et al., 2006), (c) coordination of s

for effective program management, and (d) appropriate school counseling curriculum for 

delivery of services (Fitch & Marshall, 2004; Scarborough, 2005). Also important in the 

implementation of these related school counseling activities is the time that PSCs spend on each 

task (Fitch & Marshall, 2004). For example, in exploring

ncipals regarding appropriate roles of school counselors, Monteiro-Leitner and colleagues 

(2006) found that the differences in perceptions of time spent on unrelated tasks like hallway 

duty and testing were most salient. Whereas PSCs felt that they should not be engaging in tho

unrelated activities, school administrators felt that these activities were appropriately aligned 
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nt for school leaders to be vigilant in positively shaping the school environment. 

SCs should be leaders in promoting school effectiveness (ASCA, 2005). Adams and Keim 

ors be risk takers and search for opportunities for change in 

the rela Cs 

or 

with the school counselor role. ASCA (2005) stated that PSCs should devote at least 80% o

their time to appropriate delivery of school counseling services. The results of Monteiro-Leitne

et al. (2006) study indicated the need for PSCs to collaborate with administrators in identif

their appropriate roles as delineated by ASCA as well as the awareness of the importance of time 

management in implementing their school counseling activities.  
 
Unrelated service delivery activities. 

In spite of the recommendation by ASCA (2005) to engage in suitable school cou

activities, PSCs often engage in unrelated activities (Dollarhide, 2003). Unrelated school 

counseling activities include clerical duties (Gysbers & Henderson, 2001), disc

iro-Leitner et al., 2006), and course scheduling (Lambie & Williamson, 2004). These 

unrelated school counseling activities may potentially contribute to (a) role stress (Culbreth et 

al., 2005), (b) role confusion (Lieberman, 2004), (c) marginalization of the school counselor 

(House & Hayes, 2002; Johnson, 2000; Kaffenberger, Murphy, & Bemak, 2006), and (d) defian

professional identity (Lambie & Williamson, 2004). Clarity of role and function is imperative to 

the effectiveness of the schools in helping students achieve (Lieberman, 2004). Lieberman note

that it is importa

P

(2000) suggested that school counsel

ted role activities. Several other professionals in school counseling have also urged PS

to be leaders in promoting change in effective use of their time and activities in schools f

student success (Curtis & Sherlock, 2006; Holowiak-Urquhart & Taylor, 2005; Leech & Fulton, 

2008; Militello & Janson, 2007; Walsh, Barrett, & DePaul, 2007). In order to promote the 

identity of PSCs and strengthen the school counseling profession, PSCs need to act as leaders by 
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 identified factors did indeed 

gnificantly relate to role discrepancy. The following were determined: (a) school counselors 

 school counseling related activities associated with 

student

) more 
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engaging in more appropriate school counseling activities, such as counseling, consulting, 

coordinating, and curriculum development (Scarborough, 2005).  

Research Related to Roles and Service Delivery of the PSC 

This section focuses on research supporting the role of PSCs and their function as

in schools. For example, Scarborough and Culbreth (2008) recognized the on-going discrepancy 

between actual and preferred counseling practices of school counselors. The researchers sought

to determine variables contributing to the discrepancy between time PSCs (N = 361) actually 

spent on appropriate tasks and their preference in spending their time. Based on a review of 

research, Scarborough and Culbreth (2008) identified several variables which may potentially 

contribute to the school counseling activity discrepancy. Identified variables include: (a) schoo

level of employment (elementary, middle, and high), (b) years of school counseling experienc

(c) number of students per caseload, (d) amount of time spent on non-guidance related activities, 

and (e) effective incorporating of the National Standard for School Counseling Program 

(Campbell & Dahir, 1997; Scarborough & Culbreth, 2008).  

Scarborough and Culbreth (2008) found that several of the

si

had a preference for engaging in more

 outcomes; (b) elementary school counselors were most likely to be practicing in their 

preferred school counseling activities, whereas high school counselors were least likely; (c

experienced school counselors were more likely to be practicing their preferred school 

counseling activities; and (d) school counselors who reported an attempt to include the Nation

Standards for School Counseling Programs were more likely to be practicing their preferred 

school counseling activities. However, the number of students on the school counselor’s casel
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appeared to have no significant contribution to role activity discrepancies. Essentially, the results 

of Scarborough and Culbreth’s (2008) study indicated discrepancies exist between the theories 

and practice of school counseling, which supports the need for PSCs to be aware of the activities 

which contribute to increasing student outcomes as well as factors which may impede their 

ability to effectively engage in appropriate school counseling activities. Additionally, based o

the results, caution should be given to counselor educators in fostering the awareness of school 

counseling students in familiarizing themselves with best practices through successful 

implementation of the comprehensive school counseling program.  

Furthermore, Scarborough and Luke (2008) conducted a study to investigate the 

perceptions of school counselors (N = 8) in effectively implementing the comprehensive sc

counseling program. The researchers sought to determine the personal beliefs, characteristics, 

and competencies that were instrumental in the school counseling program implementation

Scarborough and Luke found that PSCs who were successful in th

re

(b) belief in the mission of the school counseling program, (c

the PSC and (d) a willingness to be leaders in collaborating with others to implement a 

successful school counseling program for positive student and school outcomes. Thus, effective 

school counseling program implementation may possibly be based on the PSC’s personal and 

professional perspective and commitment to the program.  

 Hebert (2007) explored how PSCs spend their time and reported statistical significance in 

the time, task, and knowledge of PSCs (N = 301). Using the School Counselors Activity Rating

Scale (Scarborough, 2005), the results indicated that PSCs preferred duties that were aligned 

with the ASCA (2005) National Model© but were often engaged in non-guidance related 
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activities. Mean scores indicated difference in PSCs actual (M = 3.10) and preferred (M = 2.40) 

engagement in non-guidance related activities. Hebert also found differences in the knowl

PSCs based on the school level and school location. For insta

und to be more knowledgeable in counseling issues, whereas, high school counselors 

were more knowledgeable in school to work issues (F [6, 298] = 51.367, p < .001). Based on 

these results, it may be concluded that PSCs most often engaged in activities where they we

most knowledgeable. However, it appear that although the PSCs may prefer to spend more tim

with related student activities, they may often be found engaged in activities unrelated to their 

role as school counselors.  

 Clark (2006) examined the relationship between PSCs (N = 118) use of the ASCA (2005)

National Model© and their self-efficacy. The scores from the School Counselors Activity Ratin

Scale (SCARS; Scarborough, 2005) and the School Counselors Self-Efficacy Scale (SCSE; 

Clark, 2006) indicated statistically significant correlations between use of the National Model 

and the self-efficacy of the participants. For example, counseling and consultation services were

found to correlate significantly to self-efficacy. However, Clark reported that there were 

statistically significant correlations between other services (e.g., hall duty, clerical duties) an

self-efficacy. Additionally, knowledge of the ASCA (2005) National Model© explained at least 

17% of the variance in self-efficacy. Thus, it appears that knowledge and appropriate utilization

of the National Model may be predictive of the self-efficacy of PSCs.  

Sink and Yillik-Downer (2001) explored PSCs’ (N = 1,033) 

entation of the comprehensive school counseling program and found that a relatio

existed between the value that PSCs assigned to the school counseling program and their 

ultimate engagement in the program. PSCs immersed in the varied aspects of planning through
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implementation of the school counseling program were more successful in collaborating and 

completing appropriate school counseling tasks than PSCs who were only engaged in program 

implementation. Sink and Yillik-Downer (2001) suggested that PSCs with gr

in the program reform process were less concerned about other program tasks. The results 

indicated the need for counselor educators and school administrators to support PSCs in 

recognizing the importance of implementing the comprehensive school counseling program. The

results also provided evidence of the need for PSCs to collaborate and communicate their visio

and goals to stakeholders in order to enable others to succes

school counseling program.  

In determining the new directions for school counseling and the appropriate delivery of 

the comprehensive school counseling program, Walsh, Barrett, and DePaul (2007) investigate

novice school counselors with experience in the field ranging from one to five years. Wals

colleagues found that 17% of these novice school counselors’ activities were programmatic (staf

& agency support), 23% of their activities were on prevention and advocacy, and 60% of their 

activities were devoted to collaborative delivery of services. It was not surprising that with the 

increase in advocacy by CACREP (2009) for improvement in school counselor preparation, 

novice school counselors were able to significantly engage in appropriate school counseling 

activities. However, a concern still remained for the number of experienced school counselors 

who may not be prepared for the challenges in schools today.  

 Beesley (2004) investigated teachers’ perceptions (N = 188) of the effectiveness of their

school counseling programs. Their focus was on 

services, the schools counselor’s areas of strengths as perceived by the teachers, and suggestions 

for improvement. The results indicated that 67% of teachers were “somewhat” to “extremely 
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Scarborough, 2005), taking risks (Adams & Keim, 2000; 

Holowi  

satisfied” with the school counseling program; 33% reported being “somewhat satisfied” to 

“dissatisfied”. Also, more than one-third of the participants reported that specific areas of servi

were “somewhat” to “extremely inadequate” such as the career counseling services provided by 

their schools PSC. Beesley (2004) indicated that teachers were in an ideal position to eval

PSC services. Beesley’s concept was aligned with the indication of Fiedler and Chemers (1974

that leaders should not function in isolation but rather should consider the values and 

philosophies of others. These results supported the need for program evaluation in order to 

procure accountability (Kouzes and Posner, 1995).  

Most recently, Dahir, Burnham, and Stone (2009) explored the readiness of PSC

1,244) in delivering a comprehensive school counseling program. Dahir and colleagues used a 5

question survey, which solicited PSCs involvement in advocacy, leadership, use of data, 

consultation, collaboration, and counseling. The researchers found that elementary school 

counselors placed higher priority on classroom guidance (M = 3.89) and small group counseli

(M = 3.64). Furthermore, Dahir and colleagues reported that middle school counselors delivery 

services were closer aligned with the ASCA (2005) National Model© than elementary or high 

school counselors. Conversely, high school counselors were found to score lowest in servic

delivery except in delivering career development services to students. Therefore, based o

results of Dahir et al. (2009), school level differences exist in the perceived readiness of school 

counselors in delivering successful school counseling services.  

 Promoting change includes engaging in more appropriate school counseling activities 

(Forbes, 2003; Gysers, 2001; 

ak-Urquhart, 2005), and communicating a clear vision of the school counseling program

(Leech & Fulton, 2008; Militello & Janson, 2007) through collaborative leadership (Dollarhide, 
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l in fostering effective collaboration 

mongs  

2003), which may potentially foster an increase in student outcomes (Leech & Fulton, 2008). 

Finally, promoting change means awareness of the need for change and the potential that PSCs 

have in making a difference in education. Kouzes and Posner (1995) indicated that by initiating

change, individuals may become aware of abilities and skills that they did not know they 

possessed. Therefore, promoting change includes knowing one’s self and recognizing one’s 

potential to succeed.  
 
Summary of the Literature Review  

 This chapter reviewed three models of leadership: Lead

Model, and Transformational Leadership. A review of leadership in education and school 

counseling was also presented. Research on leadership was reviewed as support for the need

further examination of leadership in counseling. Additionally, a review of the theories of value 

was presented as developed by Rokeach (1973), Schwartz (1992), and Brown (1996). Researc

revealed consistent findings in support of the need for further examination of the impact of 

values in education and counseling. The final factor, school counseling service delivery was 

presented with a thorough discussion on role discrepancies among practicing school counselors. 

Research was also presented in order to reveal obstacles to effective leadership roles in schools

 The review of the literature of Values, Leadership, and Service Delivery revealed the 

need for school counselors to be leaders in order to facilitate a change in the ambiguou

the school counseling program. The concept of values in school counseling, although limited

current educational research, appears to be influentia

a t organizational stakeholders. Values in school counselor behavior choices merit further

investigation in reorganizing role activities for a more collaborative alignment with educational 
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 used reform policies. The following chapter reviews the research procedures and methodologies

for this study. 
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involved in representing the true population value within a given range (Creswell, 

2002); (b) sampling error, which represents the estimated range in which the true value of the 

population falls and is represented in percentages (Gay & Airasian, 2003), where, a sampling 

error of ±.05 is used (Creswell, 2002); (c) the degree of variability, which indicates the 

distribution of attributes of interest and is often selected as .5 as it represents the maximum 

variability of the population (Gay & Airasian, 2003); and (d) population of school counselors in 

the state of Florida, which was approximately 5000 (Florida Department of Education, 2007).  

According to a review of research published in the Professional School Counseling 

journal (e.g., Clemens, 2008; Holcomb-McCoy, Harris, Hines, & Johnson, 2008; Simmons, 

2008), it appeared that the survey research response rate among school counseling professionals 

CHAPTER THREE: METHODOLOGY 

 

 The following chapter describes the research methodology of this study, which incl

(a) population and sample, (b) data collection method, (c) instruments used, (d) research des

(e) methods of data analysis, (f) research hypotheses, and (h) ethical considerations.  
 

Population and Sample 

 The population of interest for this study was practicing professional school counselors

(PSCs) within the state of Florida. Stratified random sampling was used to assure representation 

of the school counselors from the general population (Gay & Airasian, 2003). Stratified sampling

identifies subgroups or strata which exist in the total population (Fraenkel & Wallen, 2009

strata for this study were a random sample of PSCs from each school level (Elementary, Middle,

and High). In order to secure a 95% confidence level, at least 359 participants were required. In 

determining the sample size, four components were reviewed: (a) confidence level, which is the 

amount of risk 
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was at about 30%. Addition  indicated even lower 

sponse rates associated with online surveys. Therefore, because of the low response rate 

 

il 

l 

feedbac

ally, Dillman, Smyth, and Christian (2008)

re

associated with school counselors and online surveys, a targeted sample of 795 potential 

participants were invited to participate in this study in the hopes of securing the anticipated 359 

participants (n = 265 elementary; n = 265 middle; n = 265 high). 

Data Collection 

The data collection process adhered to Dillman’s (2007) Tailored Design Method. Ema

addresses for certified school counselors in the state of Florida were provided by the Florida 

Department of Education, Office of Information Database. The State of Florida’s educational 

database reports 5,000 certified school counselors. Dillman (2007) cautions against coverage 

error; therefore, emails were only sent to practicing PSCs in the State. Additionally, caution was 

given to increase the low response rates associated with email surveys (Dillman, et al. 2008; 

Foster, Young, & Hermann, 2005). Dillman and colleagues suggested various implementation 

methods to increase response rate. The first implementation method entailed decreasing 

measurement error by ensuring that the instruments being used were legible and that the 

directions were clearly understood. Therefore, a review of the research packet was conducted 

using all four data collections instruments identified in this study. 

Participants involved in the research packet review were counselor education doctora

level students. An email was sent to all potential participants who verbally agreed to participate 

in the research review process. Students were asked to complete the questionnaire and give 

k as to the readability and clarity of all the survey items including, the demographic 
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y experts in the field of 

ounseling for face validity. Subsequently, permission was requested and granted from the 

dissertation chair and committee membe niversity of Central Florida’s 

Institut

all 

 in 

 in 

 

purpose 

 

participation would remain 

anonym

questionnaire. Students were also asked to report on the amount of time that it took to complete 

the questionnaire.  

Upon completion of the research packet review, any other instrumental issues which

have potentially affected the outcome of the study were addressed. For example, the 

demographic questionnaire was revised to include beneficial suggestions for clarity and 

conciseness. The demographic questionnaire was also reviewed b

c

rs as well as the U

ional Review Board for the commencement of the study.  

Another implementation method suggested by Dillman and colleagues (2008) in 

increasing response rate is multiple contacts with participants. An invitation email was sent to 

potential participants randomly selected from the state’s school counselors’ database. Included

the invitational email was a link to a secured website (SurveyMonkey), where respondents were 

able to access the surveys for completion. The secured link transfered participant information

an encrypted format managed by the websites Verisign program whereby only the researcher 

was able to view participants’ responses. Upon entry to the website, participants received

information on the informed consent form, which included a thorough explanation of the 

of the study. Participants were also informed that (a) their participation was voluntary and they

could withdraw from completing the surveys at any time, (b) their 

ous, and (c) their email addresses were obtained from the Florida Department of 

Education. The IRB Waiver of Informed Consent form was used in this study; therefore, 

participants’ signatures were not required.  



 

 

84

ically. For the Leadership Practices Inventory (Posner & Kouzes, 1988) 

permiss

wartz, 

August 

 

 Only 

tion of multiple contacts, a 

“thank eriod, 

.  

007) 

 

 was 

four 

d by the Florida School Counselor Association. 

Invited participants had access to the gift certificate on the survey website and were encouraged 

Permission was granted by the survey developers and/or copyright publishers to use the 

instruments electron

ion was granted by the office of copyright services for Jossey-Bass (personal 

communication, August 26, 2008). Permission to use the Schwartz Value Survey (Sch

1992) electronically was granted by the instrument developer (personal communication, 

21, 2008). Permission was granted by the instrument developer for the School Counselors

Activity Rating Scale (Scarborough, 2005) by personal communication on August 24, 2008.

surveys that indicated participant agreement were included in the study.  

In accordance with Dillman and colleagues (2008) sugges

you”/”reminder email” was sent to participants one week into the data collection p

thanking those who had already responded and reminding those who had not yet completed the 

surveys. Dillman and colleagues (2008) suggested including the link to the surveys in the 

reminder email. One week later, another reminder email was sent to participants with the survey 

link attached. Finally, four weeks after the original email was sent, the web link was terminated 

with the fourth and final contact thanking participants for their time in completing the surveys

For participants who were unable to navigate comfortably through technology, Dillman (2

suggested providing an alternate method whereby participants could print out the surveys and 

mail them directly to the researcher. This alternate method was made available to participants.  

Additionally, Dillman and colleagues (2008) implementation method for increasing the

response rate included offering an incentive for participation. Each school counselor who

invited to participate in the study was offered a $5.00 discounted gift certificate to one of 

professional development workshops offere
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 and utilize the gift certificate regardless of their participation in the study. Upon 

completion of the surveys, participants were given the opportunity to provide their correspond

information if they wished to participate in future aspects of the study.  

 The guidelines for this study adhered to the University of Central Florida’s Institution

Review Board (IRB). The IRB provides federal regulations as guided by ethical principles based 

on the Belmont Report and Federal Policies for the Protection of Human Subjects (Departm

of Health & Human Services, 2008). Additionally, the study was guided by the expertise of the 

researcher’s dissertation chairperson and other committee members. 

Instruments 

 Four data collection instruments were used in this study: (a) a demographic questionnaire

developed by the researcher, (b) the Schwartz Value Survey (SVS; Schwartz, 1992), (c) 

Leadership Practices Inventory (LPI; Kouzes & Posner, 1995), and (d) the School Counselor 

Activity Rating Scale (SCARS; Scarborough, 2005). The following section provides 

comprehensive information on the data collection instruments and support for their use in this 

study. Additionally, research regarding the psychometrics of the instruments is reviewed. 
 
Demographic Questionnaire 

 The demographic questionnaire, a one-page document, was developed by the researcher 

tains items requesting information from participants’ such as (a) ethnicity/race, (b) 

school level (elementary, middle, high), (c) length of employment, and (d) school location (rura

urban, suburban). Additionally, the demographic questionnaire included five-point Likert scale

statements investigating school counselors’ perceptions of their professional service.  
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 the 10 values into four 

ain dimensions: (a) Openness to change (stimulation and self-direction), (b) Self-transcendence 

(universalism and benevolence), (c) Conservatism (conformity, tradition, and security), and (d) 
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Schwartz Values Survey (SVS) 

 The Schwartz Value Survey (SVS) was developed by Schwartz (1992) and was founded 

on Schwartz’s value theory. Schwartz suggested that values are desirabl

that vary in importance and serve as guiding principles in the lives of individuals. The SVS 

consists of 57 items, each based on values which serve as guided principles. Each of the 57 items 

represents 10 value domains: (a) achievement, (b) power, (c) security, (d) conformity, (e) 

tradition, (f) tradition, (g) benevolence, (h) universalism, (i) self-direction, (j) stimulation, and 

(k) hedonism (Schwartz, 1995). Schwartz further categorized each of

m

Self-enhancement (power and achievement) (Schwartz, 1992). Hedonism is thought to be shared 

with both openness to change and self-enhancement. 

 The SVS was determined to be a useful instrument for measuring values in this study a

has been empirically tested in over 200 studies from over 60 countries (Schwartz & B

2004). Additionally, the SVS has been translated into 46 different languages for use in numerou

studies with different cultures. Consideration for choosing the SVS was supported by seve

c

1. The SVS is an ideal to

Schwartz, 1998) and has sufficient reliability and validity.  

2. The SVS is widely used in social and psychological studies, particularly in examinin

behaviors patterns (Schwartz, 1992). The SVS has been used to measure values in 

relation to eating disorders (Pollack, 2003), self-esteem (Feathers, 1991), and vocational 

choices (Sagiv, 2002). 
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3. The subscales of the SVS allow participants to express their beliefs about measures such 

often viewed as negative and inappropriate in public 

on 

e 57 

 0 

urmised that a rating of seven indicated 

n 

 remaining 27 principles in the form of adjectives such as loyal and honest. The 

les were used. The third 

 

as social power that are 

conversations (Schwartz, 1992).  

4. The SVS uses the rating method rather than ranking. Braithwaite and Law (1985) 

reported that the ranking method is deficient in reporting the priorities or representati

of the general public. 

 In completing the SVS (Schwartz, 1992), respondents were asked to rate each of th

items based on its importance as a guiding principle in their lives. Items are scored on a nine-

point Likert scale ranging from 7 (of supreme importance), 6 (very important), 3 (important),

(not important), and -1 (opposed to my values). Participants were asked to indicate the number 

on the 9-point Likert scale in order of importance of each value. Although respondents were 

informed that it may be possible to use a particular number more than once based on the 

perceived importance of the values, Schwartz (1992) s

that the identified value is of supreme importance as a guiding principle and that ordinarily, there 

are no more than two such high priority values (Schwartz, 2003).  

The SVS (Schwartz, 1992) items are categorized into three sections. The first section 

includes 30 principles in the form of nouns, such as social power and freedom. The next sectio

consists of the

third section consists of statements soliciting background information of respondents. For this 

study, only the first two sections comprising the 57 guiding princip

section contains information like marital status and religion, which were deemed inappropriate

for this study.  
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ber of items (57). Schwartz (2007) referred to the final 

r the 10 

ative of stronger orientation towards the value, whereas 

Value    Item Scale 

Achievement   34, 39, 43, 55 

Power    3, 12, 27, 46, 58 

Self-Direction   5, 16, 31, 41, 53  

Stimulation   9, 25, 37 

Hedonism   4, 50, 57 

Conformity   11, 20, 40, 47 

Tradition   18, 32, 36, 44, 51  

Security   8, 13, 15, 22, 56 

Benevolence   33, 45, 49, 52, 54 

Universalism   1, 17, 24, 26, 29, 30, 35, 38 

____________________________________________________ 

ce 

(.70), (f) conformity (.72), (g) stimulation (.72), (h) hedonism (.74), (i) achievement (.72), and (j) 

Items on the SVS (Schwartz, 1992) were scored by calculating the total score on all the 

items and then dividing by the total num

score as the MRAT or Mean Rating score of a participant. Additionally, raw scores for the 10 

value types were calculated using an item scale. Table 2 indicates the scoring keys fo

value item scales. Higher scores are indic

low scores are indicative of weaker orientation toward the value (Schwartz, 1992).  

Table 2: Scoring Keys for 10 Value Items 

___________________________________________________ 

___________________________________________________ 

Adapted from Schwartz (2007) Draft Users Manual 

 Alpha coefficient reliability for the SVS (Schwartz, 1992) was reported as follows: (a) 

universalism (.74), (b) self-direction (70), (c) tradition (.60), (d) security (.70), (e) benevolen
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actors which fit the model. However, the 

instrum

 

ity 

ur dimensions (openness, self-transcendence, self-

alues in dating couples (N = 

transcendence and self-

enhancement opposed each other, further supporting Schwartz’s values dimensional model. 

These results confirm the structure and psychometric properties of the SVS. 

 The reliability of the SVS (Schwartz, 1992) was further supported when Bacinelli (2006) 

found alpha coefficients ranging from .60 to .80 among 292 participants while investigating the 

impact of values on selective adoptive resource services. Bacinelli’s study also reported that 

respondents scored higher on the value benevolence (ensuring the well-being of others) and 

lowest on power (social status & prestige), thus lending support to Schwartz’s theory of 

opposing dimensions of self-transcendence and self-enhancement. Bruursema (2007) found 

alpha coefficients ranging from .61 to .83 in investigating contributions of individuals’ values 

and trait boredom in relation to job characteristics and job boredom (N = 211).  

2) was supported when Schwartz and Sagiv 

(2000) examined value consensus and value importance across cultures in terms of 

power (.68) (Schwartz, 2005). Schwartz reported that the reliability for the subscale value, 

tradition, remained low as it contains only two f

ent remains adequate for use in research as it has been tested and remains consistent in 

over 23 studies. Ary and colleagues (2002) indicated that alpha coefficients as low as .60 may be

considered acceptable, particularly when the instruments are measuring personality traits or 

predicting behaviors. 

Numerous studies have indicated the SVS to be reliable and valid in measuring individual 

values (Schwartz, 1994; Schwartz & Sagie, 1995). Brandlmayr (2007) found reliabil

coefficients ranging from .72 to .84 for the fo

enhancement, and conservatism) in investigating perceptions of v

359). It was further found that perceptions of dimensions of self-

 Construct validity for the SVS (Schwartz, 199
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openness to change and self-transcendence and diversity attitudes. 

Individ
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des racial 
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s were 

und 

that examined values and leadership in related fields; Rendall (2004) used the SVS (Schwartz, 

socioeconomic development (N = 7,856). A statistically significant positive correlation was 

found between socioeconomic development and the importance of self-direction (r = .56), 

stimulation (r = .52), benevolence (r = .53), and hedonism (r = .41). A positive correlation 

ranging from .30 to .50 is considered to be moderate and a positive correlation of .50 to 1.00

considered to be large (Cohen, 1988). Therefore, Schwartz and Sagiv’s (2000) results indi

moderate to large strength and direction of the relationship between the two variables. A 

comparison between individuals’ values as measured by the SVS and influences on attitudes 

about the diversity of others who are different (age, gender, race, and religion) found signific

relationships between 

uals who scored higher on these two value dimensions had more significantly positive 

diversity attitudes (Sawyerr, Strauss, & Yan, 2005).  

 Struch and colleagues (2002) explored differences in cross-cultural meaning that men an

women place on values as measured by the SVS (N = 11,244). The researchers found that valu

were displayed identically for both men and women across the eight cultures. These find

supported the validity of the SVS in measuring potentially differing values of individuals acr

cultures. These results were vital to the current study as the examination inclu

differences among PSCs, which may contribute to their leadership practices.  

 Although the SVS (Schwartz, 1992) has been used extensively in research, it appears that

very few studies examined the contributions of values to education. For example, Fagan (199

and Hollway (2003) both examined the values of graduate students; however, in reviewing 

research in educational databases (Ebscohost, Education, Psychinfo, Proquest), no studie

found investigating the contributions of values to educational leadership. Few studies were fo
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ximity 

s Inventory (SLPI; 

1992) to compare values among different types of leaders (social enterprising and leaders of no

profit and for profit business) and found statistically significant differences betw

shared among the groups. For example, Rendall found statistical significance between social 

enterprise leaders and business leaders on openness to change/conservative value sc

p < .05). The results of this study suggested that there may indeed be differences in leadershi

practices based on the values of individuals. However, Rendall’s study was limited by a low

response rate (N = 36). Nevertheless, the results are useful in further examining other poten

significant contributions of values as measured by the SVS (Schwartz, 1992) to leadership 

practices. However, Johnson (2002) used the SVS (Schwartz, 1992) to measure the values of 93 

first level business supervisors. It was found that there was no linear relationship between

supervisors’ values and their behaviors. The data from both Rendall’s study and Johnson’s stu

suggested systemic differences in investigating values among business professionals. Therefore, 

exploration of potential differences in values among practicing PSCs may be beneficial in

contributing to their leadership practices and effective service delivery. 

Leadership Practices Inventory (LPI) 

 The Leadership Practices Inventory (LPI) was developed by Posner and Kouzes (1988) 

and consists of 30 Likert scaled items. The LPI is available in two versions: the LPI-Self (Posner 

& Kouzes, 1988), which focuses on the self-report of potential leaders, and the LPI-Observer 

(Posner & Kouzes, 1988), which focuses on the reports of observers on the potential leaders’ 

practices. Observers may include co-workers, managers, and others working in close pro

with the individual in the leadership position. The Student Leadership Practice

Posner & Brodsky, 1992) was derived from the LPI and is a useful tool for measuring student 
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ngthy for this study. Permission to use the LPI (Posner & Kouzes, 1988) was granted by the 

 

leadership practices. For the purposes of this study, the LPI-Self was used to measure leader

practice of PSCs.  

The LPI-Self (Posner & Kouzes, 1988) was the instrument of choice for this study as its 

constructs captures the essence of school counselors in terms of motivating and empowering 

others towards reaching an identified goal. The five factors of the LPI include: (a) Challenge the 

Process, which measures the individual’s ability to make systemic changes and set appropriate 

goals; (b) Modeling the Way, which measures the individual’s ability to lead by example; (c) 

Inspiring a Shared Vision, which measures the ability to  motivate other to attain organizational 

goals; (d) Enabling Others to Act, which measures the individual’s ability to allows others to jo

in a collaborative partnership for change; and (e) Encouraging the Heart, which measures the

ability of the individual’s to evaluate progress and celebrate the successes of others. Other 

leadership instruments like the Multifactor Leadership Questionnaire (MLQ; Bass, 1985) w

considered. Although the MLQ (Bass, 1985) maintains strong reliability and validity, its 

constructs (transformational, transactional, and laissez-faire) appeared more managerial in 

and was therefore deemed inappropriate for the purposes of the present study. Another leadership 

instruments considered was the Leadership Competency Inventory (Kelner, 1993), but was found

to lack a sound theoretical framework (Pearson, 2004). Still other leadership instruments w

investigated and were found to either be more appropriate for the corpor

le

authors. 

 The LPI-Self (Posner & Kouzes, 1988) was originally developed based on a sequence of

case studies which involved over 1,100 managers and other professionals across various 

professional organizations (Kouzes & Posner, 1995). The case studies focused on these 
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ed 

ges: (a) Almost never, (b) Rarely, (c) Seldom, (d) Once in a while, (e) 

Occasio

Leadership Practice   Item Scale 

Challenging     1, 6, 11, 16, 21, 26 

Inspiring    2, 7, 12, 17, 22, 27 

Enabling    3, 8, 13, 18, 23, 28 

Modeling    4, 9, 14, 19, 24, 29 

Encouraging    5, 10, 15, 20, 25, 30 

______________________________________________________________ 

er 

of the scores on the LPI promotes the usefulness of this instrument in this study. 

professionals detailed experiences of their most effective leadership experiences. From the dat

produced by the case studies, the five leadership practices emerged. The original LPI (Self and 

Observer) consisted of 30 items measured on a 5-point Likert scale. However, after 

modifications to strengthen the sensitivity of the instrument, the measurement scale was chang

to a more robust 10-point Likert scale (Kouzes & Posner, 2003). The scale includes the 

following value ran

nally, (f) Sometimes, (g) Fairly Often, (h) Usually, (i) Very frequently, and (j) Almost 

always. A higher score on any scale indicates more frequent leadership practices (Kouzes & 

Posner, 2003). Table 3 displays the five leadership practices and corresponding 30 items. 

 Table 3: Leadership Practices 

____________________________________________________________ 

_____________________________________________________________ 

Adapted from Kouzes and Posner, (2003) 

The LPI (Posner & Kouzes, 1988) is scored by linking responses from the 30 items to the 

items scales depicted on Table 1. After the itemization, the mean scores are calculated for each 

of the five leadership practices measured on the instrument (Kouzes & Posner, 1995). The high

the mean score, the greater the leadership practices. The clarity of the scoring and interpretation 
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 alpha coefficients ranging from .82 to .92. Additionally, 

er & Kouzes, 1988) 

). These substantial 

results lend support for the psychometric strength of the LPI. Upon investigation of the 

leadership constructs measured by the LPI, Leech and Fulton (2008) investigated teachers’ 

perceptions (N = 646) of the leadership behaviors of their principals and their perceptions of the 

decision-making practices in their schools. Using Pearson’s product-moment correlation, 

statistically significant relationships were found between leadership behaviors of the principals 

ults of Leach and Fulton’s study indicated that 

Further utilization of the LPI (Posner & Kouzes, 1988) in research has supported the 

psychom

to over 350,000 managers and other professionals across varied professions and disciplines 

(Kouzes & Posner, 2002) and was analyzed through factor analysis and principle compon

analysis of the 30 items. The reported internal reliability consistency ranges from .75 to .

the LPI-Self and .81 to .92 for the LPI-Observer (Kouzes & Posner, 2003). Test-retest reliability 

ranged from .93 to .95. As the LPI continues to be refined, varied forms of the instrument have 

been developed to use with other populations. The LPI-Individual Contributor (Kou

Posner, 2002) has been developed for use with individual contributors and non-managers, and 

the LPI- Team (Kouzes & Posner, 2002) has been developed for use with college studen

 The reliability of an instrument refers to its consistency in measuring its stated cons

(Kubiszyn & Borich, 2006). Several other researchers have reported comparable degrees of 

reliability and validity in studies using the LPI to measure leadership practices across various

professions. For example, Fields and Herold (1997) used the LPI to measure transformatio

transactional leadership and found

Fields and Herold reported that confirmatory factor analysis of the LPI (Posn

was consistent with the model structure reported by Posner and Kouzes (1993

and their level of decision-making. The res



 

 

95

princip

ptions of 

leaders

selors 

ffectiv

at 

. 

als who maintain strong leadership practices as measured by the LPI (Posner & Kouzes, 

1988) were thought to display more impressive decision-making practices, thus, supporting the 

validity of the LPI.  

Further examination of leadership practices in education was determined when Halloran 

(2007) found alpha coefficients ranging from .89 to .90 in investigating the perce

hip practices among male and female superintendents (N = 121). Halloran also 

determined that the five factors on the LPI explained 73.7% of the variance of the 30 items on 

the LPI. These results were supportive of the psychometric strength of the five leadership 

practices measured on the LPI in investigating leadership practices among educators.  

The LPI (Posner & Kouzes, 1988) has also been used in the counseling profession to 

determine the influences of numerous variables on the leadership practices of counselors. 

Webster and Hackett (1999) reported alpha coefficients ranging from .92 to .96 in a study 

investigating aspects of burnout and leadership behaviors in community mental health coun

(N = 151). The researchers also found a statistically significant relationship between the LPI 

scales and emotional exhaustion of counselors. Webster and Hackett (1999) determined that 

e e leadership practices may contribute to better working environments for counselors and 

others, especially when the process of change is challenged. Sebera (2005) investigated the 

frequency with which PSCs (N = 114) engage in leadership practices. The results suggested th

a greater number of PSCs engaged in Modeling the Way (M = 46.83, SD = 6.06), Inspiring a 

Shared Vision (M = 42.76, SD = 8.69), and Encouraging the Heart (M = 47.82, SD = 6.86). 

However, Enabling Others to Act (M = 49.59, SD = 5.12), the highest rated construct, was 

reported to be the usual practice by PSCs. The results of Sebera’s study suggested that PSCs 

have the ability to collaborate with others in meeting the needs of the school community
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Sebera’s report was consistent with Kouzes and Posner’s (2002) assertion that Enabling Oth

to Act is the most common practice among leaders. 

Validity of an instrument is “that quality that enables it to measure what it is suppo

measure” (Best & Kahn, 2006; p. 289). The LPI contains excellent face validity and construct 

validity (Kouzes & Posner, 2003). The LPI (Posner & Kouzes, 1988) maintained strong 

discriminant validity when examined with the Leadership Effectiveness Scale (Posner & Kouzes

1988), which was developed for the researchers for the LPI validity study. The Leadership 

Effectiveness Scale, w

ed alpha coefficients of .98. When a multiple regression procedures were conducted with 

the five practices of the LPI, a strong prediction for the Leadership Effectiveness scale was 

(F = 318.9, p < .001, adjusted R2 = .756). These results confirmed the strong evidence o

discriminant validity of the LPI; in other words, the constructs of the LPI were able to stand 

against the strong reliability of the opposing instrument (Posner & Kouzes, 1988). Numero

researchers have used the LPI in studies relating to education, business, and other profe

arr, 2007; Braue, 2008; Halloran, 2007; Koh, 2008) and have determined acceptable 

validity in measuring the constructs of leadership. The results of the studies noted in this se

support the appropriateness of using the LPI in examining the leadership practices of PSCs

School Counselors Activity Rating Scale (SCARS) 

The School Counselors Activity Rating Scale (SCARS) was developed by Scarboroug

(2005) in order to provide a data collection process in describing the role activities of PSCs. 

Scarborough sought to develop a standardized instrument where-by best practices of PSCs could 

be measured. As reported by Scarborough, previous studies investigating the activities of PS

(e.g. Carroll, 1993; Mustaine, Pappalardo, & Wyrick, 1996; Scarborough, 2005) have resulted in 
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e 

e 

ments 

RS 

hool 

ped in two phases. The first phase included 

the dev

es, 

s 

s. 

The results yielded five subscales: (a) Curriculum (alpha coefficient .93 actual and .90 

discrepancies among the actual practices of PSCs. Furthermore, previous researchers who hav

investigated PSCs’ roles have provided minimal reliability and validity information about th

instruments they used (Scarborough, 2005). In fact, a lack of psychometrically sound instru

to measure PSC service delivery exists (Scarborough, 2005). Scarborough developed the SCA

in order to provide researchers with a psychometrically sound instrument for measuring sc

counselor activity.  

The SCARS (Scarborough, 2005) was develo

eloper compiling a list of work activities of PSCs as advocated by ASCA (2004). 

Additionally, a literature review was conducted to verify appropriate design and measurement 

for instrument on PSC activities. The second phase included pretest to appraise for mistak

readability, and appropriate construction of the instrument. Finally, the instrument was reviewed 

by five professionals in the field of school counseling. The SCARS (Scarborough, 2005) wa

then revised based on feedback received from the school counseling experts. Through this 

analysis, face validity was confirmed. 

The SCARS (Scarborough, 2005) confirmatory study was conducted using 600 school 

counselors (elementary, middle, and high) from two southern states. Although the sample 

included a diversified representation of the school counseling population, the majority of the 

participants were European American (87.4%) females (89.7%). Principal component factor 

analysis with varimax rotation was used to identify factors and to establish validity of the 

SCARS. Additional statistical methods were used to assess the instrument including factor 

analysis, ANOVA, and correlations on demographic variables. The resulting version of the 

SCARS included PSCs’ Actual Practice and Preferred Practice in school counseling activitie
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referred); (b) Coordination (alpha coefficients .84 actual and .85 preferred); (c) Counseling 

) Consultation (alpha coefficient .75 actual 

and .77 e 

 self-report of Consulting and Coordinating.  

 

: (a) 

d 

ems 

uct or coordinate teacher in-service programs”; and the 

final su

p

(alpha coefficients .85 actual and .83 preferred); (d

 preferred); and (e) Other, which included clerical, administrative and other non-guidanc

duties (alpha coefficients .84 actual and .80 preferred).  

Construct validity of the SCARS (Scarborough, 2005) was established by the 

examination of group differences among PSCs (N = 360) based on their levels of employment 

(elementary, middle, and high). A significant difference was found between grade levels and the 

subscales of the SCARS. Furthermore, correlations between the subscales of the SCARS and a 

demographic assessment were used to establish discriminant validity. Two significant 

correlations were found between Coordination (r = .21, p < .001) and Consultation (r = .19, p < 

.001) and years of experience (demographic information). Based on Cohen’s (1988) guidelines 

for correlations, Scarborough’s results suggested very small effect size between PSCs’ years of 

experience and their

The present version of the SCARS (Scarborough, 2005) consists of 48 items that describe

the school counseling activities of PSCs. These 48 items are categorized as five subscales

Counseling, which consists of 10 items and describes counseling activities such as individual an

small group counseling, (b) Consultation, which consists of seven items and describes 

consultative activities that the PSC may engage in such as consult with school staff concerning 

student behavior, (c) Curriculum, which consists of eight items and describes activities in 

classroom guidance and curriculum development, (d) Coordination, which consists of 13 it

and includes statements such as “Cond

bscale, (e) “Other Services”, which consists of 10 items and describes unrelated 

counseling activities that the PSC may participate in such as handle discipline of students. 
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her levels 
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the SCARS 

to 

 

ed the 

 of the SCARS. Furthermore, 

signific

Participants completing the SCARS (Scarborough, 2005) are asked to rate their Actual

and Preferred activities on a 5-point Likert scale. This Likert scale solicits responses based on

frequency of participation in each activity and includes ratings: (a) Never, (b) Rarely, (c) 

Occasionally, (d) Frequently, and (e) Routinely. Data collected from the SCARS may be 

reported as total scores by calculating the total score for each of the five subscales or by 

calculating mean scores. Mean scores may be calculated by dividing the total by the number of 

items in each subscale (Scarborough, 2005). Higher scores in each subscale suggest hig

of engagement in each school counseling activity. For the purpose of this study in investigatin

PSCs’ leadership styles, permission was been granted by the instrument developer through 

personal communication, to modify the SCARS to only include the Actual practice of the 

respondents.  

Various studies have been conducted supporting the reliability and validity of 

(Scarborough, 2005). For example, Hebert (2007) reported alpha coefficients ranging from .61 

.96 when examining school counselors (N = 305) time spent on varied tasks. The researcher 

reported low reliability for the Coordination subscale due to missing data. Clark (2006) explored

school counselors’ self-efficacy in relation to the ASCA (2005) National Model and us

SCARS (Scarborough, 2005) to measure the activities of 118 school counselors. Alpha 

coefficients were found to range from .78 to .91. Clark’s study provided evidence of significant 

positive relationships between the SCARS (Scarborough, 2005) and the School Counselor Self-

Efficacy scale (SCSE; Clark, 2006) further supporting the validity

ant correlations were found between PSCs’ self-efficacy and understanding of the ASCA 

(2005) National Model©. In analyzing PSC leadership behaviors based on school counseling 

activities, Berry (2006) reported Cronbach alphas ranging from .71 to .91 for the subscale of the 
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ARS, 

tional research seeks to determine relationships between two or more variables 

(Fraenk

n, 

SCARS (Scarborough, 2005) and found statistical significance between level of employ

(elementary, 87%) on one of the items on the curriculum subscale and on 13 of the coordination

activities. The significant findings indicate the accuracy of the SCARS (Scarborough, 2005

examining school counseling activities of PSCs in relation to other variables such as their level 

of experience and level of instruction. Berry (2006) found that PSCs were spending much of 

their time on non-counseling activities like participation in school administrative commi

Additionally, significant differences were found between the leaders and non-leaders in tha

ho were considered leaders placed greater importance on both the particular activities 

they engaged in and on the length of time they spent on each activity. These findings suggest th

the SCARS (Scarborough, 2005) had sufficient strength in identifying school counseling 

activities which may promote leadership practices of PSCs. 

  

Research Design 

 This descriptive, correlational study was designed to investigate the relationship between 

PSCs’ values as measured by Schwartz’s Schwartz Value Survey (SVS, 1992), leadership 

practices as indicated by Posner and Kouzes’s Leadership Practice Inventory (LPI, 1988), a

service delivery as measured by Scarborough’s School Counselor Activity Rating Scale (SC

2005). Correla

el & Wallen, 2009). Additionally, descriptive research involves (a) formulating and 

testing a hypothesis, (b) methods of inductive-deductive reasoning for generalization, (c) 

randomization, and (d) accurate description of variables for replication of study (Best & Kah

2006).  
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e the The correlational design was appropriate for this study as it was used to determin

relationship and directionality between three variables (values, leadership, and service 

delivery).Furthermore, this study included the formulation of five distinct hypotheses, based on 

theoreticalconclusions, randomization of sample, and precise indications of the variables to be 

tested. 

  

 Research Hypothesis 

In examining the relationship between leadership practices, values, and service delivery, this 

study investigated five research hypotheses.  

Research Hypothesis One : PSCs’ values (as measured by Schwartz Value Survey [Schwartz, 

1992]) and leadership practices (as measured by the Leadership Practices Inventory [Posner & 

Kouzes, 1988]) contribute to their service delivery (as measured by the School Counselor 

Activity Rating Scale [Scarborough, 2005]). (See Figure 6. below) 
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Figure 6: Path Diagram of Values, Leadership Practices, and School Counseling Activities 

 

   

Research Hypothesis Two: School counselors’ values (as measured by the Schwartz Value 

Survey [Schwartz, 1992]) contribute to their leadership practices (as measured by the Leadership 

Practices Inventory [Posner & Kouzes, 1988]). See Figure 7 below. 
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Figure 7: Path Diagram: Values and Leadership  

Research Hypothesis Three: School counselors’ values (as measured by the Schwartz Value 

Survey [Schwartz, 1992]) contribute to their service delivery (as measured by the School 

Counselor Activity Rating Scale [Scarborough, 2005]). See Figure 8 below. 
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Figure 8: Path Diagram: Values and Service Delivery 
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Research Hypothesis Four: School counselors’ leadership practices (as measured by the 

Leadership Practices Inventory [Posner & Kouzes, 1988]) contribute to their service delivery (as 

measured by the School Counselors Activity Rating Scale [Scarborough, 2005]). See Figure 9 

below. 
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Figure 9: Path Diagram: Leadership and Service Delivery 

Research Hypothesis Five: School counselors’ leadership practices as measured by the LPI 

(Posner & Kouzes, 1988) and demographic information (school level, length of employment, and 

graduate preparation for leadership), will contribute to their service delivery, as measured by the 

SCARS (Scarborough, 2005). See Figure 10 below. 
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Figure 10: Path Diagram: Leadership and Demographic Variables 

 

Data Analysis 

 the three instruments [a] (LPI, 

 as well as presenting hypothesized 

lationships between various variables (SPSS, 2008). Data from the demographic questionnaire 

was analyzed using descriptive analysis. Structural Equation Modeling (SEM; Path Analysis), 

Simultaneous Multiple Regression, Pearson’s Product-Moment correlation (two-tailed) and, 

 Data collected from the demographic questionnaire and

Posner & Kouzes, 1988; [b] SVS, Schwartz, 1992; & [c] SCARS, Scarborough, 2005) were 

analyzed using Statistical Package for Social Sciences (SPSS; version 17) and the Analysis of 

Moment Structure (AMOS; version 17, 2008). AMOS 17 provides simple methods for 

developing, analyzing, and translating path diagrams

re
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Analysis of Variance (ANOVA) were used to analyze the data. Alpha was set at .05 for data 

analysis and statistical significance. An alpha of .05 indicates a probability that at least 95% of 

the differences found between the variables will be due to the actual relationship between 

variables and not sampling error (Best & Kahn, 2006).  

Correlational data analyses were used in this study. SEM, which was used to analyze 

hypotheses one through four, is a form of correlational analysis which examines correlations 

between latent variables (e.g. values, school counseling activities, and leadership) and classifies 

possible directional relationships (Olobatuyi, 2006). Furthermore, SEM incorporates theoretical 

constructs with existing data in order to determine directionality between variables (Ary, Jacobs, 

& Razavieh, 2002). For SEM, factors can be either exogenous or endogenous variables and 

include varied types of analyses, including path analysis for measurable variables and 

confirmatory factor analysis for testing models (Ullman, 1996). AMOS 17 which provides

 as well as presenting 

ypothesized relationships between various variables (SPSS, 2008), is useful in analyzing path 

associations. Interpretation of the SEM fo udes observation of the Chi-square. 

er 

e 

I greater 

rtz, 

 

simple methods for developing, analyzing, and translating path diagrams

h

r model fit incl

According to Hu and Bentler (1998), a statistically significant chi-square indicates a lack of 

model fit. However, due to the sensitivity of Chi-square to sample size, consultation with oth

fit indices has been recommended (Olobatuyi, 2006). Additional fit indices include the Root 

Mean Square Error of Approximation (RMSEA), Tucker and Lewis Index (TLI), and th

Comparative Fit Index (CFI). Satisfactory model fit includes a RMSEA less than .06, CF

than .95, and TLI greater than .95 (Hu & Bentler, 1998). 

SEM was an ideal method for analysis in this study in assessing the directional 

contributions of the four value dimensions as measured by the Schwartz Value Survey (Schwa
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 (LPI; 

Pallant, 2007). Additionally, partial 

correla rving 

1992); the five leadership practices, as measured by the Leadership Practices Inventory (Posn

& Kouzes, 1988); and the five subscales of service delivery as measured by the SCARS 

(Scarborough, 2005). SEM may provide directionality between the latent variables and stre

of correlational relationships.  

Simultaneous Multiple Regression, another form of correlational analysis, was used to

explore the relationships between values as measured by the Schwartz Values Survey (Schawr

1992), demographic variables such as race/ethnicity, length of employment, graduate preparation

for leadership, and school level, and leadership practices as measured by the Leadership 

Practices Inventory (Posner & Kouzes, 1988). Simultaneous Multiple Regression examines the 

relationship between a dependent variable (e.g., service delivery) and multiple independent 

variables (e.g., values, school level, and length of employment [Creswell, 2002]). Furth

simultaneous multiple regression considers the variance of the independent variables as 

explaining any variance in the dependent variable and allows the researcher to enter all variable

in the model simultaneously. Simultaneous multiple regression was chosen as a method of 

analysis for this study as it provides significant information on possible relationships between

variables.  

Pearson’s product-moment correlation (Pearson r; two-tailed) was also used to test the 

strength of the relationship between the variables’ three constructs: values (SVS; Schwartz, 

1992), school counseling activities (SCARS; Scarborough, 2005), and leadership practices

Posner & Kouzes, 1988). Pearson’s r is beneficial in describing the strength and direction of 

possible relationships between two continuous variables (

tion analyses, a form of Pearson’s product-moment correlations, is useful in obse

relationships between continuous variables while controlling for the effects of another variable. 
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 ratio in the one-way ANOVA may tell mean differences, it may 

terature 

 

(d) Tradition, (e) Conformity, (f) Self-Direction, (g) Stimulation, (h) Hedonism, (i) 

 

m 

 

Analysis of variance (ANOVA) compares mean scores between groups to determine the 

variance between the groups. One-way ANOVA involves one independent variable with 

numerous level and advises as to whether there are significant differences between each group 

(Pallant, 2007). Although the F

not indicate which groups were different. Therefore, post-hoc tests were included with the 

ANOVA procedure to determine which specific comparisons between groups. For the current 

study, one-way ANOVA was deemed to be beneficial in exploring significant differences 

between groups such as, school level. 

  

Dependent & Independent Variables 

Independent Variables 

 The independent variables indicated in this study were based on a review of the li

related to factors which contribute to the leadership practices of individuals. The independent 

variables (exogenous) identified were: 

1. Values: The 10 variables of values were: (a) Achievements, (b) Power, (c) Security,

Universalism, and (j) Benevolence. These 10 values represented desirable end-states

or goals of individuals based on their needs. The 10 value types were further 

categorized into four, quasi-circumplex dimensions namely; (a) openness to change, 

(b) conservatism, (c) self-transcendence, and (d) self-enhancement. The scores fro

the four dimensions will be used to analyze value preferences for the data collected

from participants for this study. .  
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ependent/ Endogenous Variable 

 Professional School C dent variable represented 

s indicated by the SCARS (Scarborough, 2005) and included: (a) 

 

le was chosen as the dependent variable as it represented 

were m

  

 

 

ithout penalty. 

2. Leadership Practices: Leadership practices represented the five practices measured 

by the LPI (Posner & Kouzes, 1988) (Challenge, Inspire, Enable, Model, and 

Encourage). Leadership practices were chosen as an independent variable since it is 

theoretical predictor of effective school counseling activities.  

3. Demographic variables were also entered as independent variables. Demographi

variables include: (a) ethnicity/race, (b) school level (elementary, middle, and high)

(c) length of employment, and (d) graduate preparation for a leadership role.    

 

D

ounseling Service Delivery: This depen

the five role categories a

counseling, (b) consulting, (c) coordinating, (d) curriculum, and (e) other unrelated activities. 

Each of these five categories consists of statements which more specifically describe activities

that the PSC may engage in. This variab

the criterion which may be most affected as the independent variables (values and leadership) 

anipulated (Fraenkel & Wallen, 2009). 

Ethical Considerations 

The following ethical considerations were included: 

1. All data collected were anonymous. 

2. Participation in this study was voluntary. All respondents were informed of their right to

withdraw from the study at any time w
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iversity of Central 

  

Limitations of the Study 

 45 

e, 

PSCs. 

3. Participants who respond to email surveys may be different from those who respond to 

mail surveys. 

4. isinterpretation of directions on 

3. The purpose of the study was clearly stated on the informed consent form and the cover-

letter. 

4. Permission to conduct this study was approved by the dissertation chairperson, other 

committee members, and the Institutional Review Board of the Un

Florida. 

5. Permission to use the research instruments was granted by the developers, publishers, 

and/or copywriters of each instrument. 

 Several potential limitations were associated with this study: 

1. The survey packet consists of four data collection instruments which may take 30 -

minutes for completion. The time constraint in completing the instruments may 

contribute to low return rate therefore incentives were offered in an attempt to increase 

the potential for high response rate. 

2. Participant responses may be from those PSCs who are proactive in leadership; therefor

responses may not be generalized to all 

The potential exists for inadequate responses due to m

self-report surveys. 

5. The study included responses from school counselors in only one state. 
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Summary 

he 

s presented included population sample, data collection, instrumentation, 

e 

 ethical considerations recognized during the 

cess. 

 

 This chapter presented the research methods employed in this study to examine the 

relationship between values, leadership practices, and service delivery of school counselors. T

research method

research hypotheses, and research design. Also included in this chapter was a description of th

independent and dependent variables, as well as

research pro
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CHAPTER FOUR: FINDINGS 

 

nd 

ion, 

res, (b) Descriptive Data Results, and (c) Data Analysis for Hypotheses. 

 

Sampling Procedures 

 The targeted population in this study was practicing professional school counselors 

(PSCs) in the state of Florida. Email addresses of all certified school counselors within the state 

were provided by the Florida Department of Education. The researcher obtained approval from 

the University of Central Florida’s Institutional Review Board (IRB) prior to data collection. 

Stratified random sampling was conducted in order to identify participants for this study. 

Stratified sampling identifies subgroups or strata which exist in the total population (Fraenkel & 

Wallen, 2009). The strata for this study included a random sample of PSCs based on school 

level; N = 795; (Elementary [n = 265], Middle [n = 265], & High [n = 265]). An invitation email 

was sent to all potential participants inviting them to participate in the study. Included in the 

invitational email was a link to a secured website where respondents were to find the survey 

packet. The survey packet consisted of (a) a demographic questionnaire, (b) the Schwartz Value 

Survey (SVS; Schwartz, 1992), (c) the Leadership Practices Inventory (LPI; Posner & Kouzes, 

1988), and (d) the School Counselors Activity Rating Scale (SCARS; Scarborough, 2005).  

 This study investigated the contributions of professional school counselors’ values a

leadership practices to their service delivery. The data were analyzed using descriptive statistics 

as well as Pearson’s product-moment correlations (2-tailed), simultaneous multiple regress

structural equation modeling (path analysis and confirmatory factor analysis), and analysis of 

variance (ANOVA). The results are presented in this chapter in the following format: (a) 

Sampling Procedu
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The data collection ran fr er 27, 2008. To increase the 

sponse rate, Dillman’s (2007) Tailored Design method was used. The Tailored Design method 

. 

r 

r the 

g 

ose who had previously completed the surveys. A final reminder email was sent to the potential 

participants three weeks after the initi ate was sent. Each reminder email 

ontain

arch 

e. 

he 

om October 29, 2008 to Novemb

re

included (a) multiple contacts, (b) reduction of potential measurement errors, and (c) incentives

For this study, multiple contact were as follows: approximately one week after the initial, 

invitational email was sent, another email was sent to the potential participants and served as a 

“thank you” note to those who had already completed the surveys and also served as a reminde

to those who had not yet completed the surveys. A third reminder was sent two weeks afte

initial email was sent, again reminding participants to complete the surveys and also thankin

th

al invitation to particip

c ed the informed consent form and secured link to the surveys. Additionally, invited 

participants were given the option to print and complete the surveys manually (Dillman, 2007). 

Mailing information for the researcher was provided for participants who chose the written 

version of the surveys.  

In order to reduce measurement error, and increase the response rate; first, the rese

survey packet was reviewed by 10 doctoral students, in the Counselor Education program at the 

University of Central Florida, as well as members from the researchers dissertation committe

The questionnaire was reviewed and revised based on the recommendations of the student 

reviewers and committee members. The revisions enhanced the quality of the demographic 

questionnaire by eliminating ineffective items and including Likert scaled items pertinent to t

current study. The revisions also transformed the questionnaire into a more concise, readable 

document.  
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rnal 

t 

ted with on-line surveys. As previously mentioned, in order to increase the response 

rate for this study, Dillman’s (2007) Tailored Design method was utilized. 

Last, to increase participant response rate, an incentive was offered to all invited data 

collection participants. Each academic year, four professional development workshops are 

offered to school counselors by the Florida School Counselors Association. A five dollar gift 

certificate to attend one of the professional development workshops was offered to all invi

participants regardless as to whether they chose to complete the surveys or not. Data collection 

began on October 29, 2008, and the on-line survey link was terminated on November 27, 2008. 

 

Descriptive Data Results 

 Of the 795 professional school counselors invited to participate in this study, 25 emails 

were returned as undeliverable, 15 participants indicated that they were not practicing school 

counselor, and 12 indicated time constraints in completing the surveys. Additionally, one di

indicated that permission would need to be granted by their district office in order for their PSCs

to participate in the study. The researcher chose to eliminate the identified district due to the

time-line considerations.

The exclusions resulted in a total of 718 invited participants of which 249 school 

counselors responded to the study yielding a return rate of 35%. However, the total number of 

PSCs who completed all data collection instruments was 163, yielding a 23% usable response 

rate. According to a review of research published in the Professional School Counseling jou

(e.g., Clemens, 2008; Holcomb-McCoy, Harris, Hines, & Johnson, 2008; Simmons, 2008), i

appeared that the probably survey research response rate among school counseling professionals 

was at about 25% to 30%. Dillman, Smyth, and Christian (2008) indicated even lower response 

rates associa
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Profess

led 

, 

5.95 years (SD = 11.43), with a range of 24 to 72 years of age.  

Additional analysis of the de ool level of participants to be 33% 

lemen r 

 

ation 

actices 

 

s, according to the 

ional School Counselors’ Demographics 

 Descriptive analyses of the data collected from the demographic questionnaire revea

that of the 249 school counselors who responded to the surveys, 209 (84%) were females, 39 

(16%) were male. Ethnicity and race of the participants were reported as: 181 (73%) Caucasian

39 (16%) African American, 24 (10%) Hispanic, 2 (.8%) Pacific Islander, and 1 (.4%) Native 

American. Two participants did not indicate their ethnicity. The mean age of the participant was 

4

scriptive data revealed sch

e tary (n = 82), 31% middle (n = 75), 30% high (n = 73), 3% multilevel (n = 8). Eighty-fou

percent of the participants (n = 207) reported having earned a master’s degree in counseling or

related field, 11% reported a specialist degree (n = 27), and 4% having earned a doctoral degree 

(n = 10). The participants length of employment ranged from one year to thirty-six years with the 

mean reported to be 11.33 (SD = 8.55).  
 
Leadership Prepar

In order to measure participants’ perceptions of their involvement in leadership pr

and service delivery at their schools, five-point Likert scaled statements were included on the 

demographic questionnaire (Shillingford, 2008). A review of the data collected indicated that 

40% of the participants (n = 100) reported that they were “strongly prepared” in their graduate 

program to take on leadership in their role as a school counselor, 30% reported “average 

preparation” (n = 75), and 8% (n = 22) reported being either “fairly prepared” or having received 

“limited preparation”. It should also be noted that 12% of the school counselors (n = 31) reported

receiving “advanced leadership preparation” as part of their graduate program. Mean score for 

leadership preparation was 3.39 (SD = 1.09) and median score was 4.00; thu
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sults, although on average the participants reported being prepared for leadership in their 

ted “strong” leadership preparation. Table 4 

re

graduate program, most of the participants indica

displays percentages reported of leadership preparation. 

Table 4: Leadership Preparation in Graduate Program 

Scale Total (n) Percentage 

Limited 22 8.8 

Fair 21 8.4 

Average 75 30.1 

Strong 100 40.2 

Advance 31 12.4 

N = 249 
 
Level of Influence on School Counseling Activities 

To attain participants’ perceptions of their influence on school counseling activities in 

their schools, five-point Likert scale statements were included on the demographic questionnaire 

(Shillingford, 2008). A review of the data indicated that 54% (n = 134) of the school counselors 

reporte f influence” on the school counseling activities at their school. 

Additio

 

 

 

d having a “strong level o

nally, 23% (n = 56) of the participants indicated “advanced influence” on school 

counseling activities and 18% (n = 45) indicated “average influence”. Only 4% of the 

participants reported “fair” or “limited influence” on their related activities (fair = 2.8%, n = 7;

limited = 2%, n = 5). Mean rating for school counselor influence was reported to be 3.93 (SD =

0.84), a median score 4.00. Thus, on average, the majority of participants reported having

“strong influence” on school counseling activities. 
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rted. 

eir 

orted being “somewhat involved”, and 

e duties. Therefore, it appears that 

the majority of participants reported having “strong involvement” in administrative duties at their 

 
Level of Comfort in Challenging Assigned Duties 

ve-point Likert scaled statements were included on the demographic questionnaire 

gford, 2008) in order to determine parti ts’ perceived level of comfo hallenging 

vement in assigned duties that they fe ay not be appropriate for their role as school 

s. When asked how comfortable the participants were in challenging their involvement 

in duties they felt were unrelated to their school counseling role, 29% of the participants (n = 73) 

indicate ported being “somewhat 

comfor

 

Level of Involvement in Administrative Duties 

In terms of involvement in administrative duties such as lunch duty, test administration, 

and student discipline, a mean rating of 3.84 (SD = 1.14) and median score of 4.00 was repo

A review of the data collected revealed that 39% of the school counselors (n = 98) indicated th

involvement with administrative duties, 28% (n = 70) rep

3% (n = 8) reported “not being involved” with administrativ

school. 

Fi

(Shillin cipan rt in c

their invol lt m

counselor

d that they were “comfortable” and 26% (n = 65) re

table” with challenging their involvement. However, 31% of the participants reported 

being “not very comfortable” or “not comfortable” in challenging their involvement in unrelated 

assignments. Mean rating was reported at 3.12 (SD = 1.22) and median score at 3.0, suggesting 

that on average, most participants perceived themselves to be “somewhat” comfortable in 

challenging their involvement in unrelated activities. 

Principal Support 

To measure participants perceptions of the level of support they receive from their 

principals in allowing them to engage in related school counseling activities such as classroom 
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 the 

review of the results indicated that principals’ 

support ranged from 48% (very supportive) to .8% (not supportive). The majority of the school 

counse heir principals and 16% (n = 40) indicated 

princip

 with their values and beliefs as school counselors, participants were asked to rate their 

current program based on their ideal school counseling program on a five-point Likert scale. 

Thirty- that their school counseling program 

was “so ram 

reported to 

ed 

  

guidance and small group counseling, five-point Likert scaled statements were included on

demographic questionnaire (Shillingford, 2008). A 

lors (n = 120) indicated “strong support” from t

als being “somewhat supportive” in their delivery of school counseling services. Mean 

rating for principal support was reported as 4.23 (SD = .89) and median score was 4.0, 

suggesting that the average participants perceived their principals to be supportive of their 

counseling activities. 
 
Program Consistency with PSC Beliefs 

In order to assess participants’ perceptions of the consistency of their school counseling 

program

seven percent of the participants (n = 91) reported 

mewhat consistent” with their beliefs, whereas, 31% (n = 78) indicated that their prog

was “consistent” with their beliefs of how a school counseling program should be implemented. 

Additionally, 11% of the participants (n = 28) reported that their school counseling program was 

“not very consistent” with their beliefs of what an effective school counseling program should 

look like, and 6% (n = 14) reported their current school counseling program was “not consistent” 

with their beliefs of what a school counseling program should be. Mean ratings were 

be 3.39 (SD = 1.05) and median score was 3.0, suggesting that on average, participants perceiv

that their current school counseling program was “somewhat consistent” with how they believe 

an effective school counseling program should be. 
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992) was used to measure participants’ 

value types. Reliability analysis was conducted using SPSS (version 17) to determine 

measurability of the SVS for the current study and to identify the consistency of values measure 

(SVS). or 

. 

s of 

s reported highest value mean scores were Conservatism (M = 65.90; SD = 

9.33) and Self-Transcendence (M = 65.07, SD = 7.13) and lowest value mean scores being 

Openne  Self-Enhancement (M = 44.64, SD = 10.05). 

The res

 

Values 

The Schwartz Value Survey (SVS; Schwartz, 1

 Overall ratings of the four subscales of the SVS were deemed to be highly reliable f

measuring participants’ values, with an overall alpha coefficient of .825 (Cohen, 1988). 

Reliability of the four dimensions of SVS ranged from .728 to .835.  One hundred and sixty-

three participants completed the SVS which measures 10 value subscales (power, achievement, 

stimulation, hedonism, self-direction, security, tradition, conformity, universalism, benevolence)

The 10 subscales were further categorized into Schwartz’s (1992) four quasi-circumplex 

dimensions: (a) openness to change, (b) conservatism, (c) self-enhancement, and (d) self-

transcendence.  

Further analysis of the four quasi-circumplex value types of the SVS using measure

central tendency score

ss to Change (M = 49.58, SD = 9.44) and

ults suggest that participants place high value on doing good and appreciating others and 

less value on social status and prestige. Table 5 displays the measures of central tendency for the

SVS scores of participants. 

Table 5: Results from SVS 

Value Type Mean SD Range 

Conservatism 65.90 9.33 44-84 
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Self-Transcendence 65.07 7.12 47-78 

Openness to Change 49.58 9.44 27- 69 

Self-Enhancement 44.64 10.05 17-69 

N = 163 
 

Leadership 

Leadership practices of participants were measured by analyzing the scores collected 

from the Leadership Practice Inventory (LPI; Posner & Kouzes, 1988) using reliability scaling 

and measures of central tendency. Reliability PI was examined using reliability scaling in 

SPSS ( he 

g, (c) 

f 

d the 

ises 

s that I make” (M = 46.91, SD = 6.43), and Encouraging: “I make it a point to 

let peop n 

 of the L

version, 17) in order to determine the psychometric consistency of the instrument with t

data collected. Overall reliability of the LPI was found to be .927. Reliability of the four 

subscales ranging from .903 to .917 and was deemed to be highly reliable for measuring the 

leadership practices of the participants (Cohen, 1988). 

 The mean scores from the five subscales of the LPI, (a) Challenging, (b) Inspirin

Enabling, (d) Modeling, and (e) Encouraging represented high and low leadership practices o

each value type. Higher mean scores are indicative of increased leadership practices in each 

category. A review of the data collected from 163 participants indicated that the leadership 

practice of Enabling: “I develop cooperative relationships among people I work with,” ha

highest mean of 48.68 (SD = 6.15), followed by Modeling: “I follow through on the prom

and commitment

le know about my confidence in their abilities” (M = 46.05; SD = 8.65). The lowest mea

scores were indicated for Challenging: “I challenge people to try out new and innovative 

approaches to their work,” (M = 42.46; SD = 8.82), and Inspiring: “I describe a compelling 

image of what our future could be like“(M = 40.99; SD = 10.05). The results suggest that 
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ship Practices of Participants 

Mean SD Range 

participants reported high collaborative and modeling practices and low risk-taking practices. 

Table 6 displays the measures of central tendency for the LPI scores of participants.  

Table 6: Results of Leader

Leadership Practices 

Enable 48.75 6.09 33 - 60 

Modeling 46.91 6.45 29 - 60 

Encouraging 46.23 8.31 26 - 60 

Challenging 42.53 8.68 20 - 60 

Inspiring 41.02 10.07 14 - 60 

N = 163 
 

Service Delivery 

School counseling activities of participants were measured using the scores collected 

from th  of 

 

core for participants was in the 

curricu  

ing 

e School Counseling Activities Rating Scale (SCARS; Scarborough, 2005). Reliability

the SCARS with the data collected was analyzed for measurement consistency using reliability 

scaling (SPSS, version 17). Overall alpha coefficient for the SCARS was good with a reported 

overall reliability score of .729. Reliability of the five leadership subscales ranged from .605 to 

.782. 

One hundred and sixty-three participants completed the SCARS. A review of the raw

scores of each subscale reflected that the lowest mean s

lum development subscale (e.g., “Conduct classroom lessons on personal safety”) with a

mean of 22.40 (SD = 8.05). The highest mean scores were represented by coordination of 

services (M = 39.34; SD = 8.86), counseling services (e.g., “Counseling with students regard

behavior”), (M = 33.41, SD = 6.95) and “other” unrelated school counseling activities (e.g., 
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e 

 

“Handle discipline of students”) M = 32.08, SD = 6.56). The measures of central tendency for th

SCARS are represented in Table 7. The results suggested that the average participant was more

engaged with coordination of services and counseling and least engaged with delivery of 

curriculum services and consultation. 

Table 7: Results of Service Delivery Scores of Participants 

Service Subscale Mean SD Range 

Coordination 39.31 8.61 18 - 59 

Counseling 33.23 6.98 16 - 50 

Other Services 32.04 6.70 14 - 48 

Consultation 26.47 4.91 14 - 35 

Curriculum 21.97 8.11 8 - 40 

N = 163 
 

nalysis for Hypoth

llowing section rep  results of the analyses of data collected based on the 

hypotheses. Data w zed using the Stat  Package for the Social Sciences 

rsion 17) and the Analy ment Structures (AMOS, version 17). 

ior to the data analysis procedures, preliminary analyses were conducted to confirm the 

absence of any violations of assumptions such as linearity and normality. The analyses included 

observations of linearity by looking at scatterplot scores. A straight line indicated that the 

relation ed 

Data A eses  

The fo orts the

five research as analy istical

(SPSS, ve sis of Mo

Pr

ship between the variables were linear. Furthermore, frequency analyses were conduct

to observe for missing data, outliers, homoscedasticity, and normality of the data distribution 

using histograms, normal Q-P plots, and scatterplots. When all assumptions of normality of the 

data were met, data analyses was initiated based on the hypotheses. 
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n’s product-moment correlations. SEM incorporates theoretical constructs with existing 

data to el 

n of 

e, 

 and 

te the 

, by reporting on the strength, direction, and significance 

ip can range from -1.00 to 1.00, 

with a correlation of zero indicating no relationship and a correlation of 1.0 indicating a perfect 

allant, 2007). Add , a correlational v f 1.0 suggests a p

 whereas, a correlatio ue of -1.0 suggests a negative relationship. Cohen 

ed levels of corre  for interpretations that correlations ranging from 

considered as small, correlations ranging from to .49 are conside  

medium, and large c ons ranging from .50 to 1.0.  
 

 Hypothesis One 

Professional school counselors’ values, as measured by the four value dimensions of the 

Schwartz Value Survey (SVS; Schwartz, 1992) and leadership practices as measured by the five 

leadership subscales of the Leadership Practices Inventory (LPI; Posner & Kouzes, 1988), 

The first four hypotheses were analyzed using structural equation modeling (SEM) and 

Pearso

determine directionality between variables and to assess the goodness of fit of the mod

(Hu & Bentler, 1998). SEM was ideal for use in this study as it allows for the exploratio

directionality and correlational strength between values, leadership practices, and service 

delivery of PSCs. To determine overall goodness of fit, the Chi-square was observed (Klin

2005). However, Chi-square may be sensitive to sample size; therefore, goodness of fit indices 

such as Root Mean Square Error of Approximation (RMSEA), Comparative Fit Index (CFI),

Tucker and Lewis Index (TLI) were examined. Satisfactory model fit includes a RMSEA less 

than .06, CFI greater than .95, and TLI greater than .95 (Hu & Bentler, 1998).  

Additionally, Pearson’s Product-Moment analysis (2-tailed) was used to substantia

results of the SEM for hypothesis three

of possible correlations. The strength of correlational relationsh

relationship (P itionally alue o ositive 

relationship, nal val

(1988) highlight lations  such 

.10 to .29 are  .30 red to be

moderate or orrelati

Research
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contribute to their service delivery, as measured y the five subscales of the School Counselors 

Activities Rating Scale (SCARS; 

l goodness of 

fit, the 

d. 

b

Scarborough, 2005).   

Structural equation modeling and confirmatory factor analysis were conducted to 

investigate the contribution of values and leadership practices to service delivery. The maximum 

likelihood method of covariance structure analysis was used. To determine overal

Chi-square was observed (Kline, 2005). However, Chi-square may be sensitive to sample 

size; therefore, goodness of fit indices such as Root Mean Square Error of Approximation 

(RMSEA), Comparative Fit Index (CFI), and Tucker and Lewis Index (TLI) were examine

Satisfactory model fit includes a RMSEA less than .06, CFI greater than .95, and TLI greater 

than .95 (Hu & Bentler, 1998). 

Model One: Two-step confirmatory factor analysis was constructed to observe goodness 

of fit statistics for each variables and also to allow each variable to correlate freely. Standardized 

factor l

 

5). 

oadings for Values ranged from .49 (self-transcendence) to .91(openness to change); 

Leadership, from .83 (modeling) to .90 (inspiring); and Service Delivery, .15 (other) to .83 

(coordination). All loadings were acceptable except for “other” unrelated services, which was 

particularly low. However, the factor loadings reported significant Chi-square goodness of fit

(see Figure 11), indicating the model did not fit for this data (χ2 = 222.47, df = 77, p = < .0

Table 8 displays unattached confirmatory factor analysis. 
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Figure 11: Path Diagram of Confirmatory Factor Analysis 

Table 8: Confirmatory Factor Analysis  

X2 df p CFI RMSEA TLI 

222.472 77 P < .05 .885 .108 .864 

N = 163 

In step two, modification indices were consulted for re-specification. Modification 

indices are used to adjust the model for a better fit based on theoretical rationalizations (Garson, 

2009). Re-specification included the inclusion of path associations between the variables 

(service, values and leadership). 
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n included exclusion of Value type, self-transcendence, Service 

subscal  

tor 

l 

LI 

the 

odel and Figure 

12 displays the path diagram. 

Covariance matrices also indicated that three variables did not load adequately for the 

specified model fit. Modificatio

e, other unrelated services, and Leadership practice, encouraging. Additionally, although

all five leadership practices contribute individually to the model, some item factors loadings 

appeared to share common variance across more than one factor. Upon the adjustment of fac

loadings as specified by the covariance matrix and based on a review of the literature, a re-

specified model indicating adequate model fit (χ2 = 65.337, df = 50, p = .071) was found. Mode

fit was supported by RMSEA less than .06 (.044), CFI and TLI greater than .95 (CFI = .987; T

= .983). Therefore, the underlying factor loadings of all three instruments were acceptable for 

analyses of these data. Table 9 displays the final confirmatory factor analysis m
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Service

Leadership

.76

openness
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y Factor Analysis 

Table Confirmator actor Analys  

R  

Figure 12: Path Diagram of Confirmator

 9: y F is 

X2 df p CFI MSEA TLI 

65.33 50 .071 .987 .044 .983 

N = 163 

 Model Two: Next the structural equation modeling (see Figure 5) was constructed based 

on the final factor analysis and theories of values, leadership and service delivery. Value w

defined as an exogenous variable

as 

 whereas Leadership and Service were defined as endogenous. 

Examin

 

p CFI RMSEA TLI 

ation of the initial path model (See Figure 13) indicated an acceptable goodness of fit 

model (χ2 = 65.337, df = 49, p = .059). Inspection of the RMSEA, CFI, and TLI supported an 

adequate fit of the model, suggesting that Values and Leadership practices did contribute to the 

Service Delivery of participants for these data (see Table 10). Further inspection of the 

standardized regression weights revealed that leadership contributed at least 40% of the variance

in service delivery (r = .63). Values appear to contribute to less than 1% of the variance in 

service delivery service delivery (r = -.01). Therefore, although Values may contribute to the 

acceptable fit of the model, Leadership appeared to make the most significant contributions to 

Service Delivery for these data. 

Table 10: Path Diagram Model Fit:  

X2 df 

65.337 50 .071 .987 .044 .983 

N = 163 
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Figure 13: Path Diagram: Structural Equation Model 

 

Research Hypothesis Two 

School counselors’ values, as measured by Schwartz Value Survey (SVS; Schwartz, 

1992) contribute to their leadership practices, as measured by Posner and Kouzes’s 

Practice Inventory (LPI, 1988).  

Structural equation modeling was conducted to investigate the directionality of the 

relationship between values and leadership for the data. The path analysis diagram (Figure 14) 

displays the path results for hypothesis one.  

Leadership 
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Figure 14: Path Diagram of SVS and LPI Data 

Based on maximum likelihood, the results of the path analysis revealed non-statistically 

significant Chi-square goodness of fit for the model (χ2 = 29.155; df = 21; p = .110), indicating 

that the model did fit the data, further suggesting that values did contribute significantly to 

leadership practices for these data (see Table 11). A review of additional goodness-of-fit indices 

supported the model fit. Table 8 displays the statistical results of the path diagram to include the 

fit indices. 

Table 11: Path Analysis Fit Indices for Values to Leadership Practices 

X2 df p CFI RMSEA TLI 

29.155 21 .110 .992 .049 .986 

N = 163 
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esearch Hypothesis Three 

 counselors’ values as measured by the SVS (Schwartz, 1992)  

contrib

 = .086), indicating a model fit for these data (see Figure 15). 

The res

e 

Table 12: Path Analysis Fit Indices for SVS and SCARS. 

X2 df p CFI RMSEA TLI 

 
R

 Professional school

ute to their service delivery as measured by the SCARS (Scarborough, 2005).  

Based on maximum likelihood, the results of path diagram reported a non-significant 

Chi-square (χ2 = 31.49; df = 22; p

ults of the path diagram suggest that, for these data, values did contribute to service 

delivery of the participants. Table 12 displays the statistical results of the path diagram to includ

the fit indices. 

10.894 12 .538 1.000 .000 1.000 

N = 163 
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Resear

gram revealed a non-statistically significant Chi-square (χ2 = 20.103, df = 19; p = 

fit indices were observed and were 

found to indicate acceptable model fit for the data (see Table 13). The results of the path diagram 

suggest that the model fits these data, therefore, leadership practices co ted to serv

or these data. Figure 16 displays the path diagram. 

 

Figure 15: Path Diagram of SVS and SCARS 

ch Hypothesis Four 

School counselors’ leadership practices, as measured by the LPI (Posner & Kouzes, 

1988) contribute to their service delivery as measured by the SCARS (Scarborough, 2005).  

Figure 3 presents path analysis modeling of the data for hypothesis three. The fit indices 

for the path dia

.388), indicating that the model fits for these data. Additional 

ntribu ice 

delivery f
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Table 13: Path Diagram of Leadership Practices and Service Delivery 

X2 df p CFI RMSEA TLI 

20.103 19 .388 .999 .019 .998 

N = 163 
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Figure 16: Path Diagram of LPI and SCARS 

Pearson product-moment correlation was used to further explore the direction and 

strength of potential correlations which may exist between leadership practices (as measured by 

the LPI) and service delivery (as measured by the SCARS). Several positive correlations were 

found between the variables within the leadership and service delivery constructs.  
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een leadership 

practices, modeling an couraging to service deliver rdinatio lts indic hat 

the practice of encouraging contributed 26% (r = .51, ) of the va  in coordin  

the practice of modeling contributed 25% (r = .50, p < .05) of the variance. 

Additionally, moderately positive correlations were found between coordination of services and 

leadership practices, challenging, which explained 22% (r = .47, p < .05) of the variance in 

coordination; inspiring, which explained an additional 22% (r = .47, p < .05) of the variance, and 

enabling, which explained the smallest amount of the variance in coordination (18%; r = .42, p < 

.05). The results suggest that for these data, participants who were engaged in the leadership 

practice of encouraging others and modeling the way had stronger effects on the coordination of 

services. 

Consultation Services: The results of the correlational analyses between leadership 

practice and service delivery (consultation) indicated moderate, positive, correlations between 

consultation and leadership practices (encouraging). For these data, encouraging others was 

found to explain 17% (r = .41, p < .05) of the variance in consultation. Furthermore, it was found 

that the leadership practice of inspiring explained 10% (r = .32, p < .05) of the variance in 

consultation whereas, challenging (r = .30, p < .05) and enabling (r = .31, p < .05) respectively 

explained at least 9% of the variance in consultation. Modeling the way was found to contribute 

nsultation services. The results suggest that, for 

these d  

%; r = .37, p 

Coordination Services: There were strong positive correlations betw

d en y, coo n. The resu ated t

p < .05 riance ation,

whereas, 

to only 8% (r = .29, p < .05) of the variance in co

ata, participants who were engaged in encouraging others had stronger effect on the

delivery of consultative services than participants were engaged in modeling the way.  

 Counseling Services: Pearson’s product-moment analysis (2-tailed) revealed that the 

leadership practice of encouraging explained the largest amount of the variance (14
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< .05) i les 

stically 

 variance in curriculum delivery. Furthermore, the leadership practices of challenging 

and ins

ip 

d) 

p practice 

19, 

n the delivery of counseling services. The four remaining leadership practice subsca

respectively explained at least 9% of the variance in counseling services (challenging [r = .31, p 

< .05]), (inspiring [r = .31, p < .05]), (enabling [r = .31, p < .05]), and (modeling [r = .31, p < 

.05]). The positive correlations found between leadership and counseling, though stati

significant, were considered to be small correlations. The results suggests that, for these data, 

participants who were most engaged in the leadership practice of encouraging others had a 

stronger effect on the delivery of counseling services than those who engaged in the leadership 

practices of challenging, inspiring, enabling, or modeling.  

 Curriculum Services: The results of correlational analyses indicated that leadership 

practice, encouraging, had a small correlation to curriculum and explained 14.4% (r = .38, p < 

.05) of the

piring resulted in small, positive correlations with curriculum services. For the data, 

challenging explained 12% (r = .35, p < .05) of the variance in curriculum, whereas, inspiring 

explained 11% (r = .33, p < .05) of the variance. However, it was found that the two leadersh

practices of enabling and modeling were found to have only small, positive correlations with 

curriculum services. Modeling the way explained 8% (r = .29, p < .05) of the variance and 

enabling other to act explained 6% (r = .25, p < .05) of the variance. The results suggest that 

encouraging had stronger effects on the delivery of curriculum services than did the leadership 

practice of enabling.  

 Other Unrelated Services: The results of Pearson’s product-moment analysis (2-taile

indicated that, for these data, small, positive, correlations were found between leadershi

and other, unrelated services. Encouraging (r = .20, p = .012) the heart and challenging (r = .

p = .013) respectively explained at least 4% of the variance in unrelated services, whereas, 
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s 

ion results. 

g 

inspiring (r = .15, p = .05) explained only 2% of the variance. Furthermore, the results indicated

that for the data, leadership practices of enabling (r = .12, p = .12) and modeling (r = .14, p = 

.08) explained small, positive, yet non-significant correlations to the variance in the other 

unrelated services. The results suggest that participants who engaged in the leadership practice

of challenging, inspiring, and encouraging made statistically significant contributions to 

engagement in unrelated school services. However, there was found to be non-statistically 

significant correlations between other unrelated services and the practice of enabling and 

modeling. Table 14 provides a representation of the correlat

Table 14: Correlations Between Service Delivery and Leadership Practices 

 Challenging Inspiring Enabling Modeling Encouragin

Counseling r = .31 

p < .05 

r = .31 

p < .05 

r = .31 

p < .05 

r = .31 

p < .05 

r = .37 

p < .05 

Coordination r = .47 

p < .05 

r = .47 

p < .05 

r = .42 

 p < .05 

r = .50 

 p < .05 

r = .51 

p < .05 

Consultation r = .30 

p < .05 

r = .32 

p < .05 

r = .31 

p < .05 

r = .29 

p < .05 

r = .41 

p < .05 

Curriculum r = .35 

p < .05 

r = .33 

p < .05 

r = .25 

p < .05 

r = .29 

p < .05 

r = .38 

p < .05 

“Other” r = .19 r = .15 r = .12 r = .14 r = .20 

p < .05 p < .05 p = .124 p = .081 p < .05 

N = 163 
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duate 

cales 

uate preparation for 

 observed for 

iolations of assu  m ly aff lts of ana

arity s was co  by obse f the va flation f IF). 

VIF greater than 10 is an indicati ulticollinearity violation t, 2007). Outliers, 

ar homoscedasticity were addressed by observation of norma ts 

and residual sca (Tabach idell, 20 terplots plots did not reveal 

 o . Separa ous  regressi ses were ted 

per each of the f ce deliv ales (SCARS; Scarborough, 2005). One-way ANOVA 

d to analyze ferences between groups such as school level. ANOVA 

calculates the F ratio which represents the variance between groups (Pallant, 2007). Large F ratio 

increas ce betw ps. Add , post-ho rovided 

indication of significant differenc en grou

onsultation Services: In assessing the relationship of the independent variables 

(leadership, graduate preparation, school level, and length of employment) to the dependent 

variable, consultation services, all independent variables were entered simultaneously. Overall, 

 
Research Hypothesis Five 

Professional school counselors’ leadership practices as measured by the LPI (Posner &

Kouzes, 1988) and demographic information (school level, length of employment, and gra

preparation for leadership) contribute to their service delivery, as measured by the SCARS 

(Scarborough, 2005). 

Simultaneous multiple regression was used to predict the influences of the five subs

of leadership practices (challenging, inspiring, enabling, modeling, encouraging) and 

demographic information (school level, length of employment, and grad

leadership), to the service delivery of participants in the study. Each analysis was

v mptions which ay potential ect the resu  regression lyses. 

Multicolline  analysi nducted rvation o riance in actors (V

on of a m  (Pallan

normality, line ity, and l p-p plo

tterplots nick & F 07). Scat  and p-p 

any violations f the data te simultane multiple on analy  conduc

ive servi ery subsc

was also use  further mean dif

supports ed varian een grou itionally c tests p a better 

es betwe ps. 

  C
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e linear composite of the independent variables entered into the regression procedure explained 

consultation services scores (N = 163; F [8, 150] = 5.066, p < .05) 

obtaine

 

rease in school level, there was a -.97 unit decrease in consultation 

service

he 

 

t 

th

21% of the variation in the 

d from the SCARS. See Tables 15 and 16 below. 

Furthermore, closer inspection of the b weights suggested that with every unit increase in 

leadership practice (encouraging), there was a .199 unit increase in consultation services and

also, for every unit inc

s. The b weights for the remaining subscales were not examined because the results were 

not statistically significant for these data. While the values of the b weights were useful in 

understanding unit changes between service delivery (consultation) for every unit change in t

independent variable, they did not relate the effect of each independent variable on consultation

services.  

The beta weights provided a clearer indication of unique contributions made by each 

independent variable (e.g., leadership subscales, school level, graduate preparation, length of 

employment) to consultation services. Thus, the beta weights were consulted (see Table 17 

below). Beta weights revealed that a standardized unit change in consultation scores with respec

to leadership practice, (β = .339) was significantly higher than a standardized unit change in 

consultation scores in respect to school level (β = -.175). Therefore, scores from leadership 

practice, encouraging, explained a significant amount of the variance in the consultation scores 

than scores from school level. Additionally, consultative services were found to decrease based 

on school level.  
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Table 15: Model Summary: Consultation Services 

Model R2 Std. Error F Change Sig. 

1 .213 4.46 5.066 p < .05 

N = 163 

Table 16: ANOVA: Consultation Services 

Model Sum of Square df Mean Square F Sig. 

Regression 807.176 8 100.89 5.066 p < .05 

Residual 2987.354 150 19.92   

Total 3794.530 158    

N = 163 

Table 17: Coefficients: Consultation Services 

Variable B Std. Error Beta (β) t Sig. 

Encour 1 aging .199 .077 .339 2.573 p = .01

School Level -.965 .407 -.175 -2.370 p = .019 

N = 163 

Inspection of the variance inflation factor (VIF) for each of the independent variables 

suggested that multicollinearity was not problematic. The VIF for all three predictors do not 

exceed 10.00. Additionally, inspection of the plot of the standardized residuals against predicted 

values revealed no nonlinear trends or heteroscadasticity, and the distribution of the standardized

errors sufficiently approximated normality.  

One-way 

 

analysis of variance (ANOVA) was conducted to explore the effect of school 

levels (elementary, middle, and high) on the consultative services of data collected. There was 

found to be a statistically significant difference in consultation for the school levels (F [3, 156] = 
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ast 10% of the variance in consultation 

services. Post-hoc compari  using Tuke ated tha cores for e tary 

school counselors (M = 27 D = 4.511) were significantly different from middle = 

 = 4.902) and high school counselors (M = 24.23, SD = 4.670). Therefore, based on 

tributed more significantly to consultation services 

than  and ipants. That is, for these data, the level of consultative services 

d ss par rom elementary to mid gh schoo

dinatio  The line posite o edictor variables, length of 

emp , school level, graduate preparation, and leadership practices, when entered into the 

n procedure simultaneously, was able to explain 32% of the variation in coordination of 

ection of the b weights suggested that with 

every unit increase in leadership p ling) s a .364 unit increase in service 

dinatio  for every crease in leadership (encou ) there i

 servi very (coor n). The b s for the g subsc

p or the other demographic variables were not examined because the results were not 

statistic lts. 

h independent variable. Thus, the beta weights 

were co

5.79, p = .001). School level was found to explain at le

sons y’s test indic t the mean s lemen

.80, S school (M 

26. 46, SD

these data, elementary school participants con

 middle high school partic

ecreased acro ticipants f dle to hi l. 

Coor n Services: ar com f the pr

loyment

regressio

services (F [8, 150] = 8.965, p < .05). Closer insp

ractice (mode , there wa

delivery (coor n) and unit in raging s a .257 

unit increase in ce deli dinatio weight remainin ales of 

leadershi

ally significant for these data. Tables 18, 19, and 20 below displays the regression resu

While the values of the b weights were useful in understanding unit changes between 

service delivery (coordination) for every unit change in an independent variable, they did not 

relate the effect of each independent variable on coordination. The beta weights provide a clearer 

indication of unique contributions made by eac

nsulted. Beta weights revealed that a standardized unit change in coordination scores 

with respect to leadership practice, modeling (β = .271), was higher than a standardized unit 

change in coordination scores in respect to leadership practice, encouraging (β = .248). 
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e Therefore, scores from leadership practice, modeling, explained a greater amount of the varianc

in the coordination scores than scores from leadership practice, encouraging.  

Table 18: Model Summary: Coordination Services 

Model R Std. Error F Change Sig. 

1 .323 7.283 8.965 p < .05 

N = 163 

Table 19: ANOVA: Coordination Services 

Mo ig. del Sum of Square df Mean Square F S

Regression 3803.871 8 475.484 8.965 p < .05 

Residual 7955.715 150 53.038   

Total 11759.587 158    

N = 163 

Table 20: Coefficients: Coordination Services 

Variable B Std. Error Beta (β) t Sig. 

Encouraging .257 .126 .248 2.035 .044 

Modeling .364 .156 .271 2.339 .021 

N = 163

d 

ed 

es 

 

Inspection of the variance inflation factor (VIF) for each of the independent variables 

suggested that multicollinearity was not problematic. The VIF for all three predictors do not 

exceed 10.00. Additionally, inspection of the plot of the standardized residuals against predicte

values revealed no nonlinear trends or heteroscadasticity, and the distribution of the standardiz

errors sufficiently approximated normality. Therefore, based on these data, leadership practic

(encouraging and modeling) did contribute to coordination services.  
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urriculum 

neously. The linear composite of the 

independent variables entered into the regr the vari e 

curriculum service scores 63; F [8, 150] = 6.194, p < .05) obtained from the SC

ugh, 2005). Tables 21 and 22 display the regression results. 

ested that with every unit increase in school level, 

ther 2.72 ervice ivery . The b weights for the 

r scales xamined because the re not st lly signif  

the data. Furthermore, Beta weights (see Table 23) revealed that there was a standardized unit 

chan urriculu h respec chool level  = -.300). Therefore, the results

 that school level contributed significantly to the variance in service delivery 

d that contributions to curriculum decreased 

across school level.  

del Su y: Curricu Services 

l R F Chan S

Curriculum Services: In assessing the relationship of the independent variables 

(leadership, graduate preparation, school level, and length of employment) to c

services, all independent variables were entered simulta

ession procedure explained 25% of ation in th

(n = 1 ARS 

(Scarboro

Closer inspection of the b weights sugg

e was a unit decrease in s  del subscale, curriculum

emaining sub  were not e results we atistica icant for

ge in c m scores wit t to s (β  

suggested

(curriculum) scores. However, the results indicate

Table 21: Mo mmar lum 

Mode Std. Error ge ig. 

1 .248 7.191 6.194 p < .05 

N = 163 
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Table 2

g. 

2: ANOVA: Curriculum Services 

Model Sum of Square df Mean Square F Si

Regression 2562.553 8 320.319 6.194 p < .05 

Residual 7757.562 150 51.717   

Total 10320.115 158    

N = 163 

Table 23: Coefficients: Curriculum Services 

Variable B Std. Error Beta (β) t Sig. 

School Level -2.718 .656 -.300 -4.143 p < .05 

N = 163 

Inspection of the variance inflation factor (VIF) of each of the predictor variable 

suggested that multicollinearity was not problematic as the VIF does not exceed 10.00. 

Inspection of the plot of the standardized residuals against predicted values revealed no nonline

trends or heteroscada

ar 

sticity, and the distribution of the standardized errors sufficiently 

ay analysis o riance (ANO nducted the effect o ific 

school levels (elementary, le, and high) o urriculum de f the data. T s 

be a statistically significant difference in curriculum delivery based on school levels (F 

[3, 156] = 8.825, p = < .05). School level was found to explain 15% of the variance in curriculum 

services. Post-hoc comparisons using Tukey’s test indicated that the mean scores for elementary 

school counselors (M = 25.91, SD = 8.631) was significantly different from middle school (M = 

20.81, SD = 7.823) and high school counselors (M = 18.32, SD = 6.246). Therefore, based on 

approximated normality. 

One-w f va VA) was co  to explore f spec

 midd n the c livery o here wa

found to 
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tributed significantly more to curriculum 

dev t tha gh school counselors for this data.  

eling S he linear composite of ctor vari ength of

em leadership, leadership practices) entered into 

the regression mod approxi y 17% of the variation in the dependent variable, 

g (F [8, 150] = 3.790, p < .05). However, beta weights revealed that none of the 

tatistically significant contribution to counseling 

service delivery. Tables 24 and 25 regre lts.  

del Su : Counse ervices 

del R Std. Error F Change Sig. 

these data, elementary school counselors con

elopmen n did middle or hi

Couns ervices: T  the predi ables (l  

ployment, school level, graduate preparation of 

el explained matel

counselin

independent variables entered made a uniquely s

displays the ssion resu

Table 24: Mo mmary ling S

Mo

1 .168 6.517 3.791 p < .05 

N = 163 

Table 25: ANOVA: Counseling Services 

Model Sum of Square df Mean Square F Sig. 

Regression 1287.759 8 160.970 3.790 p < .05 

Residual 6371.393 150 42.476   

Total 7659.152 158    

N = 163 

Inspection of the variance inflation factor (VIF) for each of the independent variables 

suggested that multicollinearity was not problematic. The VIF for all three predictors do not 

exceed 10.00. Additionally, inspection of the plot of the standardized residuals against predicted 

values revealed no nonlinear trends or heteroscadasticity, and the distribution of the standardized 

errors sufficiently approximated normality. Therefore, based on the data collected, there was no 
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phic 

n for leadership).  

d into the 

s 

ery. 

r F Change Sig. 

statistical relationship between counseling services and leadership practices or demogra

variables (school level, length of employment, and graduate preparatio

Other Unrelated Services: The linear composite of the predictor variables entere

regression model explained 8% of the variation in other unrelated activities (F [8, 150] = 1.670, 

p = .110) at a non-significant level. Beta weights revealed that none of the independent variable

contributed significantly to school counselors’ engagement in other unrelated service deliv

See Tables 26 and 27 below. 

Table 26: Model Summary: Other Unrelated Services  

Model R Std. Erro

1 .  p = .110 082 6.572 1.670 

N = 163

: ANOVA: Other Unrelated Services 

Mean Square F Sig. 

 

Table 27

Model Sum of Square df 

Regression 577.264 1.670 p = .110 8 72.158 

Residual 6480.103 1  50 43.201   

Total 7057.367 158    

N = 163 

spection of the variance inflation factor (VIF) for each of the independent variables 

suggest

ted 

In

ed that multicollinearity was not problematic. The VIF for all three predictors did not 

exceed 10.00. Additionally, inspection of the plot of the standardized residuals against predic

values revealed no nonlinear trends or heteroscadasticity, and the distribution of the standardized 

errors sufficiently approximated normality. Therefore, based on these data, there was no 

statistical relationship between “other” non-guidance services and leadership practices or 
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as presented in the following chapter with possible implications 

demographic variables (school level, length of employment, and graduate preparation for 

leadership).  

Summary 

This chapter presented the results of the data analysis procedures and included, (a) 

descriptive analysis, (b) Pearson’s product-moment correlations (two-tailed), (c) Simultaneous 

Multiple Regression, (d) Path Analysis and (e) Structural Equation Modeling. A thorough review

and discussion of the results w

and limitations. 
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Introduction 

 This chapter includes a brief introdu  study and a review of the research 

method

professional school counseling and counselor education, and recommendations 

for future research. 

 

Summary of the Study 

 The primary purpose of this study was to investigate the contributions of Professional 

School Counselors’ (PSCs’) values and leadership practices to their programmatic service 

delivery (counseling, coordinating, consulting, and curriculum). The three constructs and 

instruments investigated in this study were: (a) Schwartz Value Theory (the Schwartz Value 

Survey [SVS]; Schwartz, 1992), (b) the Leadership Challenge Theory (the Leadership Practices 

Inventory [LPI]; Posner & Kouzes, 1988), and (c) school counselors’ programmatic service 

delivery (the School Counselors Activity Rating Scale [SCARS]; Scarborough, 2005). Previous 

studies have investigated school counselors’ leadership practices and service delivery; however, 

a review of the research (e.g., Ebscohost, Education Full Text, Psychinfo, Proquest) on values 

identified a gap in the literature on the contributions of school counselors’ values and leadership 

practices to their service delivery.  

CHAPTER FIVE: DISCUSSION 

ction to the

ology. Next, a discussion is presented on the results of the research hypotheses as 

presented in Chapter 4. The results from Chapter 4 are reviewed in comparison to the research 

findings presented in Chapter 2 with explanations of congruency and inconsistency of findings. 

Finally, the chapter concludes with a discussion of potential limitations to the study, as well as 

implications for 
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The sample for the demo 249 certified, practicing 

school counselors (elementary school, n = 83; m n = 76; high school, n = 74; multi-

level, n = 8) in the state of Florida (35% response rate). However, 163 participants successfully 

omple

 

tailed), and (e) analysis of variance (ANOVA). An alpha level of .05 was 

used in the data analyses. 

 The data collection process ad 7) Tailored Design Method. The 

 for 

t of 

: (a) 

 

ed 

n 

members. As a result of the research packet review, 

graphic analysis of this study was 

iddle school, 

c ted all data collection instruments, resulting in a usable response rate of 23%. The 

participants completed on-line surveys including a general demographic questionnaire 

(Shillingford, 2008; [Appendix E]), the SVS (Schwartz, 1992; [Appendix F]), the LPI (Posner &

Kouzes, 1988; [Appendix G]), and the SCARS (Scarborough, 2005; [Appendix H]). The 

statistical procedures used to analyze the data included (a) structural equation modeling (path 

analysis), (b) confirmatory factor analysis, (c) simultaneous multiple regression, (d) Pearson 

product-moment (2-

hered to Dillman’s (200

Tailored Design method is useful in increasing survey response rate and included (a) multiple 

contacts, (b) reduction of potential measurement errors, and (c) incentives. Email addresses

certified school counselors in the state of Florida were provided by the Florida Departmen

Education’s, Office of Information Database. For this study, multiple contact were as follows

approximately one week after the initial invitational email was sent, (b) another email was sent to

the potential participants and served as a “thank you” note to those who had already complet

the surveys and also served as a reminder to those who had not yet completed the surveys, and 

(c) two subsequent reminder emails were sent at one week increments.  

To reduce measurement errors, a research packet review was conducted by 10 students i

the Counselor Education doctorate program at the University of Central Florida and by the 

researcher’s dissertation committee 
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approp

ber 29, 

 

 

f participants to be 33% 

elemen

eling 

ee (n = 

riate revisions were made to the demographic questionnaire and online survey completion 

procedures. Finally, to increase participant response rate, an incentive was offered to all invited 

data collection participants. A five dollar gift certificate to attend one of the Florida School 

Counselor Association’s professional development workshops was offered to all invited 

participants regardless of their participation in the study. Data collection began on Octo

2008 and the on-line survey link was terminated on November 27, 2008. 

 

Discussion 

The following section contains a discussion of the research findings with regard to the

instrumentation properties, descriptive analyses of the demographic information and the five 

research hypotheses. 

 

Participants 

  Descriptive analyses of the data collected from the demographic questionnaire revealed 

that of the 249 school counselors who responded to the surveys, 209 (84%) were females, 39 

(16%) were male. Ethnicity and race of the participants were reported as: 181 (73%) Caucasian, 

39 (16%) African American, 24 (10%) Hispanic, 2 (.8%) Pacific Islander, and 1 (.4%) Native 

American. Two participants did not indicate their ethnicity. The mean age of the participant was

45.95 years (SD = 11.43) with a range of 24 to 72 years of age.  

Additional analysis of the descriptive data revealed school level o

tary (n = 82), 31% middle (n = 75), 30% high (n = 73), and 3% multilevel (n = 8). Eighty-

four percent of the participants (n = 207) reported having earned a master’s degree in couns

or related field, 11% reported a specialist degree (n = 27), and 4% earned a doctoral degr
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o be 

ie 

rnout were Caucasian 

(87.6%) females (89.3%) with a master’s degree in school counseling (71.1%) or related field. In 

another study, Sebera (2005) explored the etween leadership attributes and job 

satisfac

 in examining the differences in school counselors’ (N = 298) beliefs in a 

st world, politics, religion, socioeconomic status, race, and social justice advocacy attitudes 

 the majority of participants were Caucasian (83.6%) females (84.2%). Therefore, 

ol 

s. 

h school counselors (22.8%). 

Similar

10). The participants length of employment ranged from one-year to thirty-six years with the 

mean reported to be 11.33-years of school counseling experience (SD = 8.55). 

The results of the measures of central tendencies from the demographic data appear t

consistent with research conducted with practicing school counselors. For example, Lamb

(2002) found the majority of school counselors (N = 218) who participated in a study 

investigating the contributions of ego development to school counselor bu

relationship b

tion of school counselors (N = 114) and reported the majority of participants were 

Caucasian (88.6%), females (78.1%), with a master’s degree in school counseling (85.1%). 

Finally, Parikh (2008)

ju

indicated that

based on the current findings and that of Lambie (2002), Sebera (2005), and Parikh (2008), the 

average school counselors were Caucasian females who have earned a master’s degree in scho

counseling or a related field.  

However, inconsistencies were found in school level of the practicing school counselor

For example, Sebera (2005) reported the majority participants were employed as middle school 

counselors (41.2%), elementary school counselors (36%), and hig

ly, Parikh (2008) found participants employed as middle school counselors (39.9%), high 

school counselors (32.2%), and elementary school counselors having the lowest representation 

(27.9%). Consistent with the current findings though, Lambie (2002) reported level of 

employment of participant as primarily elementary school counselors (32%), followed by high 
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 study were 

middle

nsistent 

s on 

hool 

may have attained several years of experience. Further exploration 

may be

their 

to 

school counselors (16%), and then middle school counselors (15.6%). Therefore, although 

Sebera (2005) and Parikh (2008) found that the majority of participants in their

 school counselors, the findings from Lambie’s (2002) findings that elementary school 

counselors were in the majority was consistent with the current study. 

The results on length of employment of participants were also found to be inco

with previous research. For instance, while the current study found average length of 

employment to be 11.33 years, Lambie (2002) found average school counseling participants to 

have at least 4.92 years of experience and Parikh (2008) reported length of employment of 

participating school counselors was less than three years. The inconsistencies in the finding

school level and length of employment suggest that other factors may have influenced the sc

counselors’ choice in completing research surveys. For instance, the aspect of values and 

leadership in the current study may have had a greater appeal to more experienced school 

counselors with higher levels of professional maturity and identity. Finally, the inconsistency in 

length of employment may be due to differences in the population of school counselors from 

different states. The current study included only school counselors from the state of Florida, 

where the average counselors 

 beneficial in identifying key factors which may influence school counselors’ decisions to 

participate in research on the profession.  

 

Instrumentation 

Demographic Questionnaire: Likert scaled items were used on the demographic 

questionnaire (Shillingford, 2008) to obtain information on participants’ perceptions of 

professional performance. A five point Likert scale items ranged from one (not at all prepared) 
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rship. 

hip from their graduate 

program

for 

 

t 

 

ers in 

f central tendencies of items in the demographic 

uestionnaire revealed that mean scores of participants’ perception of their influence on their 

 activities indicated average influence (M = 3.93, SD = .84, Mdn = 4.00). 

Additio  school 

 on 

five (very prepared). A median score of three (3) suggested “average” preparation for leade

A review of the results indicated that the majority of participants (40%) perceived that their 

graduate program had prepared them for leadership roles (M = 3.39, SD = 1.09). Conversely, 

8.8% of the participants reported only “limited” preparation for leaders

. 

Although no studies that investigated school counselors’ graduate preparation 

leadership were found, the results of the current study appear consistent with a qualitative study

conducted by Dollarhide, Gibson, and Saginak (2008). Dollarhide and colleagues found tha

novice school counselors (N = 5) were able demonstrate successful leadership practices over 

time in spite of systemic barriers, suggesting that some graduate programs may be preparing 

students for leadership. Therefore, it may be assumed that some graduate programs include

content on leadership to prepare their school counseling students to become education lead

their future school settings. 

 To determine participants’ level of influence (decision-making process) on the school 

counseling activities they implement, Likert-scaled items were included on the demographic 

questionnaire. A five point Likert scale items ranged from one (limited influence) to five (strong 

influence). A median score of three (3) suggested “moderate” influence on program 

implementation. The results of measures o

q

school counseling

nally, 54% of the participants perceived themselves as having strong influence on

counseling activities. Although no studies that examined school counselors’ level of influence

their school counseling activities were found, a review of literature on school counselor roles 
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h 

ts perceived that they have some influence in their school counseling activities, there 

may sti  on the 

uty 

 

nt). 

 

 perception of their level of involvement in administrative duties was 

.84 (S

ere 

dicated that 

s 

d 

indicated that often, it is the school administrator and even teachers and parents who may dictate 

the activities of the school counselor (Amatea, Bringham, & Daniels, 2004; Chata & Loesch,

2007; House & Hayes, 2002; Lambie & Williamson, 2004). Therefore, based on the results of

the current findings and the literature on school counselor role activities, it appears that althoug

participan

ll be a need for further collaboration between school counselors and administrators

counselors’ role in the decision-making process and appropriate service delivery.  

 To determine participants’ level of involvement in administrative duties such as hall d

and student discipline, Likert-scaled items were included on the demographic questionnaire. A

five point Likert scale items ranged from one (limited involvement) to five (strong involveme

A median score of three (3) suggested “moderate” involvement in administrative duties. The

results of measures of central tendencies of items in the demographic questionnaire revealed that 

mean scores of participants’

3 D = 1.14, Mdn = 4.00), indicating that on average, participants were involved with 

administrative duties such as hall duty and student disciplinary procedures. Similar findings w

reported by Burnham and Jackson (2002) in a study exploring discrepancies between actual 

practice and existing models of school counselors (N = 80). Burnham and Jackson in

a vast majority of their participants reported involvement with non-guidance related activitie

with the most significant involvement being handling student records (65%) followed by 

scheduling (56%). Likewise, research conducted by Hebert (2007) and Clark (2006) reporte

school counselors’ varying levels of involvement in administrative duties. Therefore, based on 

the results of the current study and the reports from other researcher (Burnham & Jackson, 2002; 
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 comfort. The 

ean s

e 

ed to 

ool 

 

23 (SD 

of 

support they receive from their principals. Similarly, Zalaquett (2005) noted principals (N = 500) 

Clark, 2006; Hebert, 2007), it may be assumed that school counselors are engaged in unrelated 

administrative duties. 

To determine participants’ level of comfort in challenging their involvement in assigned

duties they felt were not appropriate for their role as school counselors (e.g., hall duty and 

administrative duties), a five point Likert scaled item was included on the demographic 

questionnaire. Likert scale items ranged from one (not very comfortable) to five (very 

comfortable). A median score of three (3) suggested moderate (somewhat) level of

m core was 3.12 (SD = 1.22; Mdn. = 3.0), suggesting that participants were “somewhat 

comfortable” in challenging their involvement in unrelated school activities. No studies were 

found examining school counselors level of comfort in challenging their roles, which is of 

concern considering the potential long-term effects role stress, (e.g., Culbreth et al., 2005), rol

confusion, (Lieberman, 2004), marginalization of the school counselor, (House & Hayes, 2002; 

Johnson, 2000; Kaffenberger, Murphy, & Bemak, 2006), and defiant professional identity 

(Lambie & Williamson, 2004). Therefore, future research is needed to explore factors relat

school counselors’ comfort level in challenging for systemic change. 

 To determine participants’ perceptions of the level of support received from their sch

principals, Likert-scaled items were included on the demographic questionnaire. Likert scale 

items ranged from one (not at all supportive) to five (very supportive). A median score of three

(3) suggested “moderate” support from principals. The results indicated mean scores of 4.

= .89, Mdn. = 4.0), suggesting that participants perceived that their principals were supportive 

their roles as school counselors. The results were consistent with research conducted by Clark 

(2006) who found that 59.56% of school counselors (N = 118) reported satisfaction with the 
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 were 

ncluded 

 

 

ree (3) 

0), perceived their current 

res 

strong regard for the role of their school counselor as positive contributors to students and other

stakeholders. 

However, the results of the current study on principal support were inconsistent with 

Monteiro-Leitner, Asner-Self, and Milner (2006) who reported that although administrators

supportive of their school counselors, inconsistencies were found in the activities that 

administrators deemed to be appropriate such as student testing. Therefore, it may be co

that although school administrators may be supportive of the roles of their school counselors, 

there is still concern for the inconsistencies that exists between school counselors and 

administrators on activities they consider to be appropriate and inappropriate. 

 To determine participants’ perceptions of the consistency of their school counseling

program with how they believe a successful school counseling program should be implemented,

five point Likert scaled items were included on the demographic questionnaire. Likert scale 

items ranged from one (not at all consistent) to five (very consistent). A median score of th

suggested “moderate” program consistency. A review of the measures of central tendencies 

indicated that 31% of the participants (M = 3.39, SD = 1.05, Mdn. = 3.

programs to be somewhat consistent with their beliefs. No current studies were found on school 

counselors’ perceptions of their school counseling programs. However, in exploring 

discrepancies and factors predictive of role discrepancies, Scarborough and Culbreth (2008) 

found that high school counselors were less likely to perform the way they would prefer in their 

role as school counselors. Future research is needed to explore school counselors’ perceptions of 

program effectiveness.  

Values (SVS): The SVS (Schwartz, 1992) was used to obtain the participants value sco

based on four value dimensions (openness, conservatism, self-transcendence, and self-
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e dimensions ranged from .728 to .835). A review of the results of the measures of 

central 

 Range = 

7-

the value types of 

ith 

hough the 

rrent study used raw scores of each value dimension. Based on the 

results 

motivated 

enhancement). The Cronbach alpha for the SVS (Schwartz, 1992) was strong at .825 for these 

data (four valu

tendencies of the SVS (Schwartz, 1992) indicated that on average, the participants 

reported to be highly motivated by the value dimension of conservationism, with a reported 

mean of 65.90 (SD = 9.33, Range = 44-86). Self-transcendence (M = 65.07, SD = 7.12,

47-78) was reported as the second highest value dimension, followed by openness to change (M 

= 49.58, SD = 9.44, Range = 27-69) and, self-enhancement (M = 44.64, SD = 10.05, Range = 1

69). 

No studies were found that used the SVS (Schwartz, 1992) to measure 

practicing school counselors’. However, the results of the current study appeared consistent w

research with other helping professions. Specifically, Bacinelli (2006) conducted a study with 

adoption service workers and found that participants scored highest on self-transcendence 

(benevolence; M = 5.49) and lowest on self-enhancement (M = 2.15). Additionally, Bruursema 

(2007) examined how the values and trait boredom of individuals in the helping fields (e.g. 

educators and human resource workers) interfaced with the work behaviors and found that 

participants scored highest in self-transcendence (universalism [M = 37.2]; benevolence [M = 

26.4]) and lowest in self-enhancement (power [M = 11.3]; Hedonism [M = 13.7]). Alt

results of the current study are supported by Bacinelli (2006) and Bruursema’s (2007) study, 

variation in mean scores may have been due to the alternative methods of scoring provided by 

Schwartz (1992). Schwartz suggested using the raw scores of each value type or centering scores 

around the mean. The cu

of the current study and the findings from Bacinelli (2006) and Bruursema’s (2007) study, 

it may be assumed that individuals in helping fields and human services may be highly 
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ing (M = 48.75, SD = 6.09, Range = 33-60), followed by modeling (M = 46.91, SD = 6.45, 

Range 

s 

 the 

f 

ple, 

r 

by the desire to help others and to conform to rules and less motivated by the need for self-

enhancement (personal success).  

Leadership (LPI): The LPI (Posner & Kouzes, 1988) was used to obtain the particip

leadership scores. For the current study, the Cronbach alpha for the LPI (Posner & Kouzes, 

1988) was strong at .927 for these data (five leadership practices ranged from .903 to .917). A 

review of the results of the measures of central tendencies of the LPI (Posner & Kouzes, 1988) 

indicated that on average, the participants reported highest scores in the leadership practice of  

enabl

= 29.60), and encouraging (M = 46.23, SD = 8.31, Range = 26-60). The lowest mean 

scores were found for challenging (M = 42.53, SD = 8.68, Range = 20-60) and inspiring (M = 

41.02, SD = 10.07, Range = 14-60). The results suggested that the majority of school counselor

favored collaborating with others and modeling exemplary behaviors and resisted upsetting

status quo.  

Previous studies have been conducted using the LPI to measure leadership practices o

school counselors and the results appeared to be consistent with the current study. For exam

Sebera (2005) used the LPI (Posner & Kouzes, 1988) to measure school counselors leadership 

practices and reported that highest leadership scores were enabling (M = 49.59, SD = 5.12), 

followed by encouraging (M = 47.82, SD = 6.86), modeling (M = 46.83, SD = 6.06), and 

challenging (M = 44.26, SD = 7.91). Sebera found that the lowest leadership score was found fo

inspiring a vision (M = 72.76, SD = 8.69). Mason (2008) examined school counselors leadership 

practices and implementation of the comprehensive school counseling program and found 

highest leadership scores for enabling others (M = 49.75, SD = 5.64), encouraging (M = 47.48, 
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nd challenging (M = 43.25, SD = 7.78).  
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 school counseling activities scores. The Cronbach alpha for the SCARS 

(Scarbo

e 

70, 

th 

(2007) examined the activities school counselors (N = 305) were engaged in and found highest 

SD = 7.06), and modeling (M = 46. 07, SD = 6.68). Mason found lowest leadership scores fo

inspiring (M = 41.98, SD = 9.14) a

Similarly, Grant (2002) explored the leadership practices of counseling center directors 

and reported highest leadership mean scores in enabling (M = 52.6), encouraging (M = 50.0)

modeling (M = 48.6), and challenging (M = 45.8). Grant found the lowest leadership score was

for inspiring (M = 43.6). Therefore, based on the findings from the current study and the finding

from Grant (2008), Mason (2008), and Sebera’s, (2005) study, it may be suggested that 

leadership practices, enabling (development of collaborative goals) and encouraging (motivating

others) may be strengths for counselors, whereas, challenging (being a risk-taker) and inspiri

(communicate a vision to motivate others to work towards goals) may be areas in need of 

strengthening.   

Service Delivery (SCARS): The SCARS (Scarborough, 2005) was used to obtain 

participants’

rough, 2005) was acceptable at .729 (Cohen, 1988) for these data with the five service 

delivery subscales ranging from .610 to .782. A review of the results of the measures of central 

tendencies of the SCARS indicated that on average, the participants reported the majority of tim

spent in coordination of services (M = 39.31, SD = 8.61, Range = 18-59), followed by 

counseling (M = 33.23, SD = 6.98, Range = 16-50), “other services” (M = 32. 04, SD = 6.

Range = 14.48). Lowest mean scores were found for consultation (M = 26.47, SD = 4.91, Range 

= 14-35) and curriculum development (M = 21.97, SD = 8.11, Range = 8-40). 

  The results of the current study were inconsistent with other research conducted wi

school counselors. In exploring the time, task, and knowledge of school counselors, Hebert 
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g scores were found 

for “oth

at there 

 

ance 

as, Clark and Hebert used mean scores of the data. Nevertheless, there appeared 

to still ond, the 

chool 

in the school 

 

mean scores for consultation (M = 3.6, SD = .7), curriculum (M = 3.4, SD = 1.3), counseling (M

= 3.39, SD = .67) and coordination (M = 3.0, SD = .83). Lowest activity ratin

er services” (M = 3.10, SD = .74). Additionally, Clark (2006) investigated self-efficacy 

of school counselors (N = 118) in engagement in the ASCA (2005) National Model© and 

reported activity mean scores ranging from curriculum (M = 3.72), coordination (M = 3.68), 

counseling (M = 3.65), consultation (M = 3.57), and the lowest, “other” services (M = 3.33). The 

findings of the current study and Hebert’s (2007) and Clark’s (2006) study, suggested th

were inconsistencies in the findings on the service delivery of school counselors. Inconsistencies 

included differences in activities with the highest engagement. The inconsistencies may be due to

several reasons. First, the current study utilized raw scores of each subscale due to the vari

in the data where

be significant differences in mean scores between Hebert’s and Clark’s study. Sec

results may be a reflection of individual state mandates on the appropriate role of the s

counselors within each state where the studies were conducted (e.g., current study [Florida], 

Hebert [Tennessee], and Clark [Alabama]) as well as, differences in state requirements for 

school counseling certification. A third reason for the discrepancy in curriculum scores may be 

due to differences in sample size for each study. Although Hebert reported a larger 

representation of the school counseling population, the researcher also indicated that missing 

scores may have altered the results of the study. Finally, the discrepancies in delivery of 

curriculum services may be in fact be due to the role ambiguity that still exists 

counseling profession. Thus, it appears that school counselors’ service delivery may be 

influenced by systemic factors such as school administrators, supervisors, school counseling

organizations, and the individual value standards of school counselors themselves.  
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Descriptive Data Analysis 

Research Hypothesis One 

 Professional school counselors’ values as measured by the four value dimensions o

Schwartz Value Survey (SVS; Schwartz, 1992) and leadership practices as measured by the fi

leadership subscales of the Leadership Practices Inventory (LPI; Posner & Kouzes, 1988) 

contribute to their service delivery, as measured by the five subscales of the School Counselors 

Activity Rating Scale (SCARS; Scarborough, 2005).  

 Structural equation modeling (SEM) applied to the latent variable Service Delivery and 

the four dimensions of Values and the five subscales of Leadership Practices accomplished a 

theoretically appropriate model fit for the data after modification re-specifications. Initial CFA 

indicated low factor loadings for the Value dimension, self-transcendence, as well as low factor 

loadings for Service Delivery subscale, “other services.” The two variables were therefore 

extracted from the model, resulting in a theoretically appropriate model fit for the data (X2 = 

65.337, df = 50, p = .071). All factors for the LPI (Posner & Kouzes, 1988) loaded appropri

Correlations were found between some of the subscales of leadership, indicating that some 

factors loadings may be shared among particular variables. SEM path diagrams were

constructed based on the confirmed CFA model.   

The results of the CFA revealed that (a) self-enhancement made the most significa

contributions to the variance in values, (b) encouraging made the most significant contributio

to leadership, and (c) coordination of services made the most significant contributions to

delivery. The results of the CFA suggested that the most salient contributors to the model may be 

participants who value self-enhancement (self-directed and risk-taker), practice enco
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ating and celebrating), and engage in coordination of school counseling services 

(development of comprehensive pro s suggested that values made 

ificant contributions to the model fit (less than 1%); nevertheless, 

essful 

others (collabor

gram). However, the result

small, non-statistically sign

leadership practices made the most significant contributions (39%) to service delivery. The 

results support the findings of hypotheses one, two, and three indicating that school counselors 

who were able to engage in effective leadership practices, particularly those who were succ

in encouraging others to promote systemic change, were most influential in successful service 

delivery (see Figure 17).  
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Figure 17: Path Diagram: Structural Equation Model 

 No other studies were found that specifically investigated the contributions of values and 

leadership practices to school counselors’ service delivery. Moreover, no studies were found that 

simultaneously examined the three constructs of Values, Leadership, and Service Delivery in 

other human service professions. Nevertheless, the results of the current study appeared 
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 on the identified vision.   

The results of the current study on the contributions of Values and Leadership Practices 

to Service Delivery were further supported by leadership scholars (e.g., Bass, 1985, Fiedler, 

1966, Kouzes & Posner, 1995) who emphasized that effective leadership is paramount to 

promoting organizational goals, expectations, and roles. Furthermore, leadership scholars 

(Fiedler & Chemers, 1974; Kouzes & Posner, 1995, Zaccaro, 2007) contended that values (e.g., 

personal and shared among leaders and followers) are important in promoting individual and 

organizational success.   

Therefore, based on the results of the five hypotheses, it may be concluded that 

successful implementation of the comprehensive school counseling program may be dependent 

upon school counselors demonstrating more self-directed, risk-taking behaviors and less 

quo. Equally essential is 

consistent with research conducted by West and colleagues (2006) on leadership in the 

counseling profession (N = 82). West and colleagues found that counselors were most succes

in meeting the needs of those they serve by implementing leadership practices that would (a) 

encourage and celebrate the success of others, (b) communicate a clear vision of organizatio

goals, and (c) have the courage to evaluate and defend their vision. The results of West and 

colleagues’ qualitative study suggested that effective leadership involves developing a clear 

vision for success, collaborating with others, and implement services for accomplishing 

organizational goals based

behaviors centered on restraint of actions or fear of upsetting the status 

the need for school counselors to establish enhanced leadership practices, particularly in 

collaborating, appreciating, valuing, and acknowledging others.   
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icant contributions to Leadership Practices. Based on the results of the 

path mo ip 

values 

 the 

e women (N = 10). Ledbetter 

found significant relationships between values types (e.g., achievement, benevolence, and 

universalism) and the organizational leadership of the participants.  

 

Research Hypothesis Two 

School counselors’ values (as measured by the Schwartz Value Survey [Schwartz, 1992

contribute to their leadership practices (as measured by the Leadership Practices Inventory 

[Posner & Kouzes, 1988]). 

 Structural equation modeling was conducted to determine the model fit between 

exogenous variable, Values (openness, conservatism, transcendence, and enhancement) a

Leadership Practices and the respective subscales (ch

ouraging). The results indicated a non-significant Chi-square goodness of fit (X2 = 

29.155, df = 21, p = .110), suggesting that the model fit the data. Additional fit indices such a

the Comparative Fit Index (CFI = .992), Root Mean Square Error of Approximation (RMS

.049), and the Tucker and Lewis index (TLI = .986) were consulted and supported the mod

for these data. The model also indicated that self-enhancement (r = .91) and openness (r = .90) 

made the most significant contributions to Values and encouraging (r = .87) and inspiring (r =

.87) made the most signif

del, it appears that Values made small, non-significant contributions to Leadersh

Practices.  

No studies were found that have examined the contributions of school counselors 

and leadership practices. However, Ledbetter (2005) used the Rokeach Value Survey (Rokeach, 

1973), Schwartz Value Survey (Schwartz, 1992), and interviewing procedures to examine

ways values were used in the organizational leadership of executiv
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Additionally, Rendall (2005) found statistically significant differences in value types 

rofit business leaders (N = 36). Using t tests, Rendall found 

signific

roups 

fectiveness as leaders. Although caution should be taken in the 

ts hold 

 

). 

l model included all subscales of values and service delivery. However, a poor 

goodne

, df = 

among for-profit and non-p

ant differences in value types, openness to change and conservatism (t = 2.01, p < .05) 

and self-enhancement and self-transcendence (t = 2.81, p < .05) among the two leadership g

which contributed to their ef

interpretation of the results due to the non-statistically significant contributions, the resul

practical significance and indicated that values were foundational to the participants and may

have played distinct roles in the attainment of successful leadership.  

 

Research Hypothesis Three 

School counselors’ values (as measured by the Schwartz Value Survey [Schwartz, 1992]) 

contribute to their service delivery (as measured by the School Counselor Activity Rating Scale 

[Scarborough, 2005]). 

Structural equation modeling was conducted to determine the model fit between the 

exogenous variable, Values (openness, conservatism, transcendence, and enhancement) and 

Service Delivery (i.e., counseling, coordination, consultation, curriculum, and other services

The origina

ss of fit indicated the need for re-specification of the model. Modification indices were 

consulted, including the extraction of Value dimension, self-enhancement, and Service Delivery 

subscale, “other services.” The two excluded subscales were found to contribute poorly to the 

theoretical model due to low factor loadings for these data. The results of the modification re-

specification procedures indicated a non-significant Chi-square goodness of fit (X2 = 10.894

12, p = 538), suggesting that the model fit for the data.  
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s to Service Delivery, 

otentially due to the small sample size. 

ere found that examined the contributions of school counselors’ 

values 

 

te program (N = 239) contributed to their behavior choices. Specifically, 

Feather  for 

lf-

s 

Additional fit indices such as the Comparative Fit Index (CFI = 1.00), Root Mean Squ

Error of Approximation (RMSEA = .000), and the Tucker and Lewis index (TLI = 1.00)

consulted and supported the model fit. Based on the finding, value dimension, self-enhancemen

appeared to have made the most significant contribution to the Values construct and self-

transcendence contributed the least. Likewise, coordination of services was the most signific

contributor to the Service Delivery construct, while “other” unrelated services contributed the 

least. The results of the path diagram however indicated that, although the model fit for these 

data, Values made only small, non-statistically significant contribution

p

Although no studies w

to their service delivery, Feathers (1995) conducted research on the influences of 

individuals’ values on their behavior choices. Feathers found that the values of graduate students

in a psychology gradua

s found that participants’ choice to accept employment where the opportunity existed

independence, freedom, and creativity, but less security was positively related to value 

dimension, openness to change (r = .15, p < .001) but negatively related to value dimension, se

enhancement (r = -.17, p < .001). 

 Based on the model fit results of the current study and Feather’s (1995) findings, Value

appeared to be related to activities participants deem to be important. Therefore, it may be 

assumed that the manner in which individuals respond to career choices and career behaviors 

may be related to their value-driven motivational goals. However, the lack of research on the 

contributions of Values and career behaviors and services indicated a need for future studies. 
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enhanc
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scale, 

 fostering the academic, social/personal, or career 
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enhancement may be more successful in delivery comprehensive school counseling services to 

Modification specification including the exclusion of the two subscales (self-

transcendence and “other services”) from the model may be due to several reasons. First, SEM

not considered to be a test of significant (Garson, 2009), but rather a test of the goodness of fit of 

a given model based on the data and emphasizes the development of the simplest model f

theoretical constructs. Therefore, the exclusion of variables indicated the simplest model to 

represent the contributions of Values to Service Delivery. A second potential reason for the 

exclusion of value dimension (self-transcendence) from the theoretical model may be due to th

opposing nature of the dimensions on the SVS (Schawrtz, 1992). Schwartz clarified that self-

transcendence opposes self-enhancement

ement may ultimately score lower on self-transcendence. Based on the results of the 

current study, self-enhancement made a more significant contribution to participants’ valu

therefore, based on Schwartz’s theory (1992), self-transcendence scores would be less 

significant. So, it may be inferred that participants’ value scores opposed each other according to

the theoretical tenets of values. 

Additionally, exclusion of the SCARS (Scarborough, 2005), service delivery sub

“other services,” from the model was supported by Scarborough (2005) who found that “other” 

services was not directly related to

ment of students. Moreover, Clark (2006) utilized the SCARS (Scarborough, 2005) to 

examine the relationship between school counselors counseling activities and their self-effi

and reported that “other” services did not make statistically significant effects on participants’

self-efficacy.  

Consequently, it may be suggested that participants who may be motivated by self-
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 20.103, df = 19, p = .388), suggesting that the model fit for the 

data. A

appropriate 

 coordination, consultation, counseling, and curriculum development. Therefo

promote more successful service delivery, school counselors may need to be more focused on 

being self-directed and action-oriented, while engaging in more appropriate school counseling 

activities.  

 

Research Hypothesis Four 

School counselors’ leadership practices (as measured by the Leadership Practices 

Inventory [Posner & Kouzes, 1988]), contribute to their service delivery (as measured by the 

School Counselors Activity Rating Scale [Scarborough, 2005)]).  

Structural equation modeling (SEM) was conducted to determine the model fit betwe

the exogenous variable, Leadership (challenging, inspiring, enabling, modeling, and 

encouraging) and latent variable Service Delivery and the respective subscales (coordin

counseling, consultation, curriculum, and other services). The results indicated a non-significant 

Chi-square goodness of fit (X2 =

dditional fit indices such as the Comparative Fit Index (CFI = .999), Root Mean Square 

Error of Approximation (RMSEA = .019), and the Tucker and Lewis index (TLI = .998) were 

consulted and supported the model fit for the data. In order to identify a theoretically 

model fit, modification re-specification procedures were conducted whereby service delivery 

subscale, “other services,” was extracted from the model. See Figure 18 below. 
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 < .05]; and 

enabling [r = .42, p < .05]) and coordination of services. The smallest effects were found 

between leadership practices and “other services” (encouraging [r = .20, p < .05], inspiring [r = 

.15, p < .05], and challenging [r = .19, p < .05]).  

Figure 18: Path Diagram: Leadership and Service Delivery 

To substantiate the findings of the SEM, Pearson’s product-moment correlations were 

conducted and were found to support the path findings. The results of the correlational analysis

indicated statistically significant relationships between leadership practices and service delivery. 

The strongest effects were found between leadership practices (modeling [r = .50, p < .05]); 

encouraging [r = .51, p < .05]; inspiring [r = .47, p < .05], challenging [r = .47, p
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Limited research was found that investigated the contributions of school counselors’ 

leadership practices to their service delivery. However, the results of the current study appeared 

consistent with research in counseling and other related professions. Berry (2006) found 

statistically significant differences (X2 = 21.33, p < .001) in coordination of services of school 

counselors (N = 231) who considered themselves as leaders and those who did not, with 98% of 

the leaders conducting coordination of services. The results of Berry’s study suggested that 

school counseling leaders were significantly engaged in related school counseling activities such 

as, coordination of services.  

Additionally, Dollarhide, Gibson, and Saginak (2008) examined the perceptions and 

service delivery of school counselors (N = 5) in a qualitative study and found significant 

differences in the performance of participants who exhibited leadership practices and those who 

did not. For instance, Dollarhide and colleagues found that participants who were successful in 

their leadership roles were able to delivery effective comprehensive school counseling programs 

2006) in a qualitative study 

found t

est 

s which supported the development and 

implementation of the comprehensive school counseling program. However, “Other services” 

in spite of systemic paradigms. Similarly, West and colleagues (

hat effective leadership was instrumental among counselors (N = 82) in evaluating the 

strength and weaknesses of their institution and implementing necessary action for 

organizational growth. Therefore it may be concluded that successful leadership promotes the 

efficiency of the counselor in meeting the needs of the individuals they service. 

Based on the current study findings and Berry (2006), Dollarhide et al. (2008), and W

et al. (2006) findings, successful leadership appeared to be a constant theme in delivering 

appropriate services. Specifically, effective leadership practices were found to make the most 

significant contributions to coordination of service
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t found to make significant contributions to service delivery, neither were they found t

influenced by leadership practices. Therefore, the findings suggest that leadership practices are 

instrumental in increasing the probability of success in implementing an effective compre

school counseling program.  

 

Research Hypothesis Five 

School counselors’ leadership practices (as measured by the Leadership Practices 

Inventory [Posner & Kouzes, 

ment, graduate preparation, and school level), contribute to their service delivery.  

Simultaneous multiple regression applied to dependent variable, Service Delivery 

(coordination, consultation, curriculum, counseling, and other services) and independent 

variables, Leadership Practices (challenging, enabling, inspiring, modeling, and encouraging), 

and demographic information (school level, length of employment, and graduate preparation for 

leadership) identified  statistically significant relationships between the dependent and 

independent variables. The results indicated that there was a statistically significant relationshi

(F [8, 150] = 5.07, p < .05) between Leadership Practice (encouraging), school leve

Delivery (consultation). It was found the leadership practice encouraging (t = 2.573) contribute

significantly more to the model than did school level (t = -2.370). Analysis of va

A) was conducted to further examine the contributions of school level to service 

delivery. The results indicated that there were statistically significant differences between 

elementary school counselors (M = 27.80, SD = 4.5), middle school counselors (M = 26.46, SD

4.9), and high school counselors (M = 24.23, SD = 4.6). Therefore, it may be concluded that

school counselors with enhanced leadership skills in encouraging others (getting to know other
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rs.  

tatistically significant relationships (F [3, 150] = 5.79, p < .05) were also found 

es (encouraging and modeling) and Service Delivery (coordination 

of serv very 

s 

] = 

6.194, fore, it 

the 

9) found 

l level. 

er 

ere 

share their values, setting examples, and celebrating successes with others) may be more 

successful in delivery appropriate services. Likewise, school counselors employed at the 

elementary level may be more instrumental in delivering effective consultative services to 

students and other stakeholde

 S

between Leadership Practic

ices). Leadership practice of modeling was found to contribute more to Service Deli

(coordination of services) and reported a higher beta value (β = .248). Finally, simultaneou

multiple regression indicated that there was a statistically significant relationship (F [8, 150

p < .05) between school level (β = -.300) and Service Delivery (curriculum). There

appeared that leadership practices of modeling and encouraging others were related to 

coordination of services. Likewise, the school level of school counselors contributed to their 

engagement in curriculum development such as, delivery of classroom guidance lessons. 

The results of the current study appeared consistent with research conducted on 

service delivery of school counselors. Scarborough and Culbreth (2008) found statistically 

significant effects of school level on curriculum services (F [2, 358] = 13.55, p < .05) of school 

counselors (N = 361), with elementary school counselors having more significant mean score 

than did middle and high school counselors. Similarly, Dahir, Burnham, and Stone (200

significant difference in service delivery of school counselors (N = 1,244) based on schoo

For example, Dahir and colleagues reported that elementary school counselors placed high

priority on delivering classroom guidance and small group counseling than high school 

counselors. However, contrary to the findings of the current study, Berry (2006) found that th

were non-statistical significant relationships between school level and curriculum development 
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(N = 231). The inconsistency between the findings of the current study and the results of B

study may be due to differences in school counselor expectations as mandated by individu

states or school administrators. The inconsistencies may also be as a result of role confusion

lack of time management that con

Based on the findings from the current study and the findings of Scarborough and 

Culbreth’s (2008) study, school level appear to have a direct relationship with curriculum 

delivery of school counselors. Therefore, it may be assumed that elementary school counselors 

implement curriculum services by conducting classroom guidance lessons significantly more

than middle and high school counselors.  

    

Limitations of the Study 

This study encountered limitations in research design, sampling, and instrumentation. 

Each is discussed categorically in the following section.  

ch Design 

 A correlation design was chosen for this study. One primary limitation with correlati

research is that although it gives an indication of relationships between variables, it does not 

indicate causality (Pallant, 2007). Therefore, correlations may be due to one or other variable o

a third, unknown variable. Furthermore, correlation research, including structural equation 

modeling may be influenced by other extraneous factors such as non-linear relationships, 

outliers, as well as statistical versus practical significance.  

 Another significant limitation was the potential lack of sufficient power. At least

participants were needed for a p < .05 for the school counseling population of 5000. A 50% 

response rate would have been required in order to achieve this alpha level with a sample of 718
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y 

Sampli

ings 

A 

ipants having volunteered for the study. It may be 

possible that school counselors who were already motivated to engage in leadership practices 

were more willing to participate in t ts who responded to the electronic 

version

to time constraints; that is, those who 

e electronic version may have spent less time and devoted less concentration 

 

s with 

s differently. Additionally, although 

 

Achieving a response rate under 50% affected the generalizability of the findings as well as 

potentially affecting the significance of hypothesized relationships. The small sample size ma

have potentially limited the findings of the study. 

 

ng 

 Several sampling limitations have been noted. First, sampling limitations in the find

may have been the inclusion of only school counselors from the State of Florida. The sample 

may not be representative of the general population of school counselors in the United States. 

second potential limitation is that of partic

he study. Third, participan

 of the study may be different from those who chose to complete the printed version of 

the survey packet. A fourth limitation may have been due 

chose to answer th

to reviewing responses for completeness and accuracy.   

 

Instrumentation 

A potential limitation involving instruments utilized in this study was the number of

instruments and the length of each individual instrument. Fewer instruments or instrument

fewer items may have affected the response rate and finding

each instrument had strong reliability and validity, confirmatory factor analysis and structural

equation modeling confirmed that subscales from the SVS and SCARS did not load 

appropriately for these data and were excluded from the model. Finally, instrumental limitation 
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s 

at he or she was not able to proceed past the 

cond screen. It was at that time the researcher discovered that a technological glitch caused one 

 survey to be skipped; therefore, three items (e.g., teaching experience, length of time 

re 

e Research 

Based on the findings of the study, future studies may be necessary to provide additional 

e contributions of values and leadership practices to the school counseling 

profess e, 

e to 

included deleted items from the demographic questionnaire due to technological malfunction

during the data collection period. Ten days into the data collection period (peak collection 

period), it was reported by a potential participant th

se

page of the

as a teacher, and CACREP status) on the demographic questionnaire were not completed by 

several participants and thus were excluded from the data analysis procedures.  

A final limitation may have been the influence of social desirability in completing the 

survey instruments. It is possible that participants’ responses may differ from their actual 

practice. In spite of these limitations, the study produced several significant findings, which we

consistent with previous research, as well as findings worthy of future exploration. Particularly 

significant in the findings from the current study was the contributions of effective leadership 

practices to the successful delivery of appropriate school counseling services.  

 

Recommendations for Futur

 

information on th

ion. Any future research related to this topic would need to include a larger sample siz

better representing the school counseling population. A larger sample size would provide 

strength and variance in data analysis and decrease the potential for statistical errors. 

Furthermore, future studies on this topic should include a more diversified sample of school 

counselors, particularly in regards to the influences of values. Also important would b
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e 

vities.  

 

te leadership and 

rogram implementation. Finally, a replication of the current study with different instruments for 

measuring the three construc elivery) may produce 

include a sample of school counselors from different regions of the United States to increase th

generalizability of the findings.  

 In terms of exploring leadership practices of school counselors, it may be necessary to 

investigate different populations of PSCs such as, those who are members of ASCA as opposed 

to those who are not. This option would give insight into the nature of the contributions of the 

ASCA (2005) National Model to the leadership practices of school counselors as well as the 

influence of professional membership and the engagement in developmental acti

Additionally, future studies may need to include qualitative data analysis in order to 

identify systemic issues that may contribute to the lack of leadership practices of school 

counselors, particularly in terms of external, systemic barriers to challenging the process of 

change from unrelated activities to more appropriate school counseling activities. Although 

statistically, values appeared to make minimal contributions to service delivery, a qualitative 

study may provide further information in terms of internal barriers to appropria

p

ts (i.e., Values, Leadership, and Service D

more statistically significant results. Recommendations for future research in order to increase 

the strength of the findings of this study have been presented. These suggestions include 

revisions to the research design, sampling, and instrumentation. Future research utilizing these 

suggestions would either challenge or support the findings and contribute further to the 

profession.  
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ssional School Counseling and Counselor Education  

 

 

rs. 

ner, 

ry 

strict 

propriate service delivery. Additionally, the findings from the current 

study suggested that promoting effective leadership practices involved the process of 

encouraging others and inspiring a clear vision. A three step model is suggested in promoting 

these leadership practices among PSCs. The first step includes PSCs identifying and developing 

 

Implications for Profe

 The overall findings from this study have implications for practicing school counselors,

school administrators, and counselor educators who are commissioned to train future school 

counselors for the profession. The following section provides implications for PSCs and 

counselor educators.  

 

School Counselors 

The findings of the current study provided support for PSCs to engage in effective

leadership practices in order to delivery appropriate services to students and other stakeholde

Effective leaders are guided by clear organizational roles and identified goals (Kouzes & Pos

1995) therefore PSCs it would be advantageous to have a clear understanding of their roles. 

Engagement in professional activities geared towards decreasing role confusion and increasing 

professional identity may be beneficial in clarifying PSCs appropriate roles in schools (Butler & 

Constantine, 2005).  

The finding that leadership practices contribute and relate significantly to service delive

supported the need for practicing PSCs to enhance their leadership skills, particularly in 

challenging their involvement in unrelated school counseling activities. It would therefore be 

beneficial for PSCs to solicit leadership training from supervisors, administrators, and di

personnel to facilitate ap
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a vision portraying how they believe a successful comprehensive school counseling program 

should be i ed vision 

el 

g and participating in staff professional development workshops, (c) 

ttending school advisory meetings, (d) attending parent/teacher conferences, and (e) 

student workshop. The final step in the process of leadership would be to 

recogni

 

 

ry of 

at 

d 

 

erbalizing 

mplemented. Step two includes, encouraging others in promoting the identifi

by developing strong collaborative relationships with administrators and other stakeholders. 

Collaboration may be the first and most important method in attaining recognition as school 

counseling leaders. PSCs could begin the collaborative process by (a) attending grade lev

meetings, (b) organizin

a

coordinating parent/

ze the contributions of all collaborators in meeting the needs of all students and to 

celebrate the successes in delivering a successful school counseling program. By engaging in this

three step process, it is suggested that PSCs may increase visibility at their schools and 

exemplify their vision of what an effective school counseling program represents, and 

collaboratively improve students’ academic, personal/social, and career development. 

 

Counselor Educators

Counselor educators may be instrumental in assisting counselors-in-training in 

recognizing the importance of values and understanding how values influences the delive

effective school counseling services to students. The findings of the current study suggested th

self-enhancement and openness to change were influential in promoting effective leadership an

successful service delivery. Therefore, it may be meaningful for counselor educators to support

counselors-in-training in recognizing the need to be more self-directed, more open to v

the need for engagement in appropriate roles, and more visible to their school community. 
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s in 

hat 

ounselor 

of 

p 

ng, and 

 

hip 

ffectiveness and experience.  

agues (2006) recommended a three phase method of preparing students for 

leaders r their 

 

 

Counselor educators can assist students by facilitating open discussions, engaging the class in

experiential activities, and encouraging student reflections of aspect of self-advocacy.  

 Furthermore, in refining graduate program curricula, counselor educators may find it 

beneficial to include significant leadership preparation (CACREP, 2009) by engaging student

practical and experiential leadership activities. The findings from the current study implied t

by encouraging others, inspiring a vision, and challenging the process of change, PSCs were 

successful in promoting effective service delivery. Therefore, it is recommended that c

educators train students to understand their professional roles (ASCA, 2005), develop a vision 

program effectiveness (Kouzes & Posner, 1995), anticipate systemic obstacles, and develo

confidence in overcoming these systemic barriers (Dollarhide et al. 2008). Such graduate courses 

as, Introduction to School Counseling and Career Development, Techniques in Counseli

Theories of Group Counseling, could incorporate leadership enhancement activities and

discussions in order to provide students with greater exposure and awareness of leaders

e

West and colle

hip. Phase one included having students develop a vision or mission statement fo

ideal counseling programs. Phase two was to encourage students to develop and implement a 

plan for carrying out their vision. Plan implementation included professional presentations 

and/or professional writings. The final phase of preparing students for leadership was to have 

students reflect on their vision and plan implementation. West and colleagues suggested that the

three phase method may be beneficial in promoting student success as effective leaders in their 

eventual counseling professions. Therefore, development of effective leadership practices is
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n 

ate 

in their 

on 

ng 

 

 

majority of participants were Caucasian females. It is suggested that counselor education 

advantageous in preparing counselors-in-training for successful service delivery and program 

implementation. 

 To address the preparation of counselors-in-training for effective service delivery, the 

findings from the current study suggested significant engagement in coordination of services. 

Coordination of services included maintenance of the comprehensive school counseling 

program, coordination of teacher and parent consultation and workshops, and formal evaluatio

of student progress. It is suggested that counselor educators prepare counselors-in-training for 

operational coordination of services by promoting the aspects of the ASCA (2005) National 

Model and by recognizing the importance of the models guidelines in understanding appropri

roles. Furthermore, counselor educators can prepare their students for effective program 

coordination by strengthening students’ program evaluation skills. Astramovich, Coker, and 

Hoskins (2005) reported that PSCs were not adequately prepared for program evaluation 

graduate programs. Therefore, it may be meaningful to engage students in practical evaluati

training experiences.  

Additionally, coordination of services includes efficient consultative services with 

parents and teachers; consequently, counselor educators may assist in increasing counselors-in-

training consultative skills particularly in prescriptive and collaborative consultation by utilizi

vignettes, role-playing, and group discussions. Counselor educators could also facilitate the

preparation of counselors-in-training for effective service delivery by promoting student 

awareness of the influence of their values and leadership practices through comprehensive 

program training.  

 Finally, the findings of the current study and prior research on PSCs indicated that the
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t counselors-in-training from varied minority groups. Diversity in the school 

n-

services 

ults of 

 the findings supported the need for PSCs to be more assertive in engaging 

in scho on of 

 In spite 

rofessional and counselor education preparation programs.  

programs increase diversity in the school counseling profession by improving recruitment 

strategies to attrac

counseling profession is vital due to the increase in diversity of the K-12 student population 

(Davis, 2006). Therefore, it would be favorable for counselor educators to prepare counselors-i

training for successful leadership practices in delivery comprehensive school counseling 

to meet the academic, personal/social, and career needs of a diverse population of students.  

 

Summary 

  This study investigated the contributions of school counselors’ values and leadership 

practices to their service delivery in a sample of school counseling professionals. The res

the statistical analyses supported the hypotheses. Furthermore, the findings provide strong 

empirical support that although values made only minimal contributions to service delivery, 

leadership practices, particularly encouraging others, contributed significantly to service 

delivery. Additionally,

ol counseling related roles according to the identified needs of their diverse populati

students. 

 The findings of the study are encouraging in that the majority of PSCs were engaged in 

collaborative efforts with stakeholders, which may be indeed the first step in unraveling the 

effects of decades of role disparity which has impinged the school counseling profession.

of the limitations mentioned, the study offers practical implications for the enhancement of 

school counseling p



 

 

180

APPENDIX A: INFORMED CONSENT FORM 

 



 

Department of Child, Family, and Community Sciences 
Counselor Education Program 

 
Title of the Study: 

The Contributions of School Counselors’ Values and Leadership Practices on their 

Professional School Counseling Activities 

 
Principal Investigator: M. Ann Shillingford 

 
Dear Professional School Counselor, 
 
My name is Margaret Ann Shillingford and I am a doctoral candidate in the Counselor Education 
Program at the University of Central Florida. Because I am a graduate student, I am being guided 
by Dr. Glenn Lambie, a UCF faculty supervisor in the Counselor Education Program in the 
College of Education. I am working on a research study investigating the contributions of school 
counselors’ personal values and leadership practices on their school counseling activities. You 
are being invited to take part in this study because you are a practicing school counselor in the 
State of Florida; however, you must be 18 years of age or older to be included in this research 
study.   
 
Purpose of the research study:   
The purpose of this study is to investigate the contributions of school counselors’ values and 
leadership practices on their programmatic school counseling activities. The results of this study 
may provide clearer understanding of the role of the school counselor in leading educational 
change by successfully implementing their comprehensive, developmental school counseling 
program at their schools.  
 
Procedure:  
E-mail addresses for all school counselors in the State of Florida were made available to the 
researcher by the Florida Department of Education, Information Database Office. School 
counselors from the State of Florida will be contacted via e-mail inviting them to participate in 
this study. Participants will be forwarded to a web-link on Survey Monkey where they will be 
welcomed with information on the informed consent form, which describes the purpose of the 
study. The Non-Medical-Adult Waiver of Documentation of Consent form will be used; 
therefore, participants’ signatures will not be required. Completion of the survey instruments will 
be the participant’s indication of consent to participate in the study. Participants who are willing 
to participate will be forwarded to another page where they will find a demographic form, and 
three data collection instruments: (a) The Leadership Practices Inventory (Posner & Kouzes, 
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1988), (b) Schwartz Value Survey (Schwartz, 1992), and (c) the School Counselors Activities 
Rating Scale (Scarborough, 2005). Upon completion of the surveys, participants will be asked to 
hit a “complete” icon which will terminate the survey and forward participant responses to a 
secured database (VeriSign). All responses will be encryp  thereby only the researcher will be 
able to retrieve the data. Participants will also be given the option to print and mail surveys to the 
researcher based on  responses saved in 
the secured database tatistical database. 
Data retrieved from Survey Monk

ted,

their technological preference and comfort level. All data
 will be retrie nloaded to a sved by the researcher and dow

ey will be anonymous, that is, no identifying information will 
be available about the participants. Surv ed to the researcher will be stored in a 
secur  
Surve
Voluntary participation: 
Your participation is volun truments is completely 
up to you. Participants should take part in this study only because they want to and can withdraw 
at any time. There is no pe enalized. This study 

quires that participants c ble; however, you may 
e. Your identity and responses will be anonymous

eys which are mail
ed location. Upon completion of the data collection period, (three weeks) all data on the
y Monkey website will be permanently destroyed. 

  
tary and completion of the data collection ins

nalty for not taking part, and no one will be p
omplete as many of the survey items as possire

complete only the sections that you lik . It will 
uestionnaires.   

sation or payment:   
a $5.00 gift certificate for use at one professional 

e required or collected. All participant information will be 
ed in a secured database. This information will be used for statistical analysis. 

 
s 
  

take approximately 30 minutes to complete the q
 
Risks:  
There are no known or anticipated risks from participating in this study.  
 
Benefits:   
There may be no direct benefits to you for participating in this study. It is hoped that your 
participation may contribute to the enhancement of the school counseling profession.  
 

ompenC
Invited participants will be offered 
development workshop offered by the Florida School Counselor Association. All school 
counselors and related professionals in the State of Florida are invited to these workshops.   
 
Confidentiality:  
Whether you complete the electronic version or choose to print and mail your surveys, your 

entifying information will not bid
encrypted and stor
The information obtained from this research study may be used in future research and 
publications. However, your right to privacy will be retained. Surveys retrieved from each 
participant will be numerically coded for data analysis. Your name will not be written on any of
the questionnaires. Additionally, as completed survey will be forwarded to a server, your survey
will not be able to be traced back to you. That means the researcher will not know who you are.
 
Study contact for questions about the study or to report a problem:   
Margaret Ann Shillingford, Doctoral Candidate, Counselor Education Program, College of 
Education, (407) 538-0771 or shillingford1@msn.com; or you may contact my dissertation 
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advisor, Dr. Glenn Lambie, Associate Professor, Counselor Education Program at: (407) 823-
4967 or by email glambie@mail.ucf.edu .  
 
IRB contact about your rights in the study or to report a complaint:    

Research at the University of Central Florida involving human participants is carried out under 

the oversight of the Institutional Review Board (UCF IRB).  For information about the rights of 

people who take part in research, please contact: Institutional Review Board, University of 

Central Florida, Office of Research & Commercialization, 12201 Research Parkway, Suite 501, 

veys. If you choose to print and 
ail your survey packet you may do so at the address provided on the web link. Please do not

Orlando, FL 32826-3246 or by telephone at (407) 823-2901. 

 
How to return this consent form to the researcher:   
Please follow directions on the web-page after completing the sur
m  

our name or other identifiable information on the surveys or mailing envelop.  

d my rights as a research participant, and I understand what the study is about and 
 

include y
 
 
I understan
how and why it is being done. By completing the data collection instruments, I consent to
participate in this research study. 
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APPENDIX B: RECRUITMENT EMAIL 
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Dear School Counselor: 

I am a doctoral candidate a er school counselor. I 

am seeking your participation in my dissertation study. I am interested in learning about the 

contributions of school counselors’ values and leadership practices on their school counseling 

activities. My goal is to determine how values and leadership influence engagement in related 

and unrelated school counseling activities as mentioned by the American School Counselor 

Association. I would greatly appreciate it if you would take a few moments to complete my on-

line surveys. It should take you about 30 minutes to complete.  

To know more about this survey and to participate, please click on the web-link below: 

(Web-Link to be inserted here). 

Attached with the link is a $5.00 gift certificate to one of the Florida School Counselor 

Association’s professional development workshops. Please free to print and use this gift 

certificate regardless of your participation in the survey.  

Please note that this study has been approved by UCF’s Institutional Review Board (IRB). The 

informed consent form is attached on the web-link for more information on the IRB. If you need 

further information about this study, you may contact me or my advisor, Dr. Glenn Lambie at 

(407) 823-6947 or glambie@mail.ucf.edu

t the University of Central Florida and a form

.  

Thank you for your consideration. 

M. Ann Shillingford, M.Ed 
Doctoral Candidate 
University of Central Florida 
(407) 538-0771 
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APPENDIX C DER EMAIL : THANK YOU/ REMIN
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A week ago you were sent an email inviting you to participate in an on-line dissertation study 

regarding the contributions of school counselors’ values and leadership practices on their 

engagement in related and unrelated school related activities. As the responses are anonymous, I 

am unable to determine who have participated. Therefore, if you have already chosen to 

complete the surveys, I thank you and appreciate your time. If you have not yet completed the 

surveys, please take a moment to do so by clicking on the web-link attached below. 

(web-link inserted here) 

Please note that the attached $5.00 gift certificate to one of the Florida School Counselor 

Association’s professional development workshops is for your use regardless of your 

participation in the survey.  

Thank you for your time and consideration. 

M. Ann Shillingford, M.Ed 
Doctoral Candidate 

University of Central Florida 

(407) 538-0771 

 

 

 

 

Dear School Counselor: 
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APPEN ATE DIX D: GIFT CERTIFIC



 

 

 

189

 

 

 

 

 

 

 

 

 

                  

 

 

 

 

APPENDIX D 

      

This certificate entitles: 

$$$555...000000   OOOFFFFFF:::   FFFSSSCCCAAA   PPPrrrooofffeeessssssiiiooonnnaaalll   DDDeeevvveeelllooopppmmmeeennnttt   WWWooorrrkkkssshhhoooppp 

 (Gift Certificate good for one school counselors for one workshop)  

Florida School Counselor Association 
P.O. Box 752   

Safety Harbor, Florida 34695                                               
Expires: June 5, 2009 

 
fsca@fla-schoolcounselor.org                 Not redeemable for cash. Redemption value not to exceed $5.00 
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APPENDIX E: DEMOGRAPHIC QUESTIONNAIRE 
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The Contributions o n their Professional 

School Counseling Activities 

Directions

f School Counselors’ Values and Leadership Practices o

: Please complete the following demographic questionnaire. All responses are 

anonymous.  

Gender: Male        or        Female        or         Other  

Ethnicity: ___ Caucasian/White (Non-Hispanic); ___ African American/Black; ___ Hispanic; 

      ___ Asian American; ___ Pacific Islander; ___ Native American; ___ Other 

Age: ______ 

Highest Degree Completed: ___ Bachelors; ___ Masters; ___ Specialist; ___ Doctoral; 

            ___ Other (please specify) 

Was your Graduate Program CACREP Accredited? ___ Yes; ___ No; ___ I Do Not Know 

Current School Level: ___ Elementary; ___ Middle; ___ High; ___ Multi-level; ___ Other 

Length of Employment as a Licensed/Certified School Counselor: _______________ 

Did you have any teaching experience prior to becoming a School Counselor? _ Yes; _ No 

Number of Years of Teaching Experience: ____ 

How would you rate the preparation you received in your graduate program to take on 

leadership in your role as a school counselor? 

1  2  3  4  5 

Weak / Limited   Fair / Average      Strong / Advanced 

How would you rate your level of influence on the school counseling activities in your 

school? 

  1  2  3  4  5 

Weak / Limited   Fair / Average    Strong / Advanced 
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How involved are you in admin  (e.g., lunch duty, discipline, 

1  2  3  4  5 

nvol  Very involved 

are not

1  2  3  4  5 

ble 

How supportive is yo gage in school counseling activities 

 

volved   Very involved 

 

istrative duties at your school

test coordinating)? 

Not very i ved   Somewhat involved  

How comfortable are you in challenging your involvement in assigned duties that you feel 

 appropriate for your role as a school counselor? 

Not very comfortable   Somewhat comfortable  Very comforta

ur principal in allowing you to en

such as classroom guidance and small group counseling? 

1  2  3  4  5 

Not very Supportive   Somewhat Supportive   Very supportive

How consistent is your present school counseling program with how you believe your 

program should be implemented? 

  1  2  3  4  5 

Not very consistent   Somewhat in
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APPENDIX F: SCHWARTZ VALUE SURVEY 
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and Leadership Practices on their Professional 

In this questionnaire you are to ask yourself:  "What values are important to ME as guiding 
principles in MY life, and what values are less important to me?"  There are two lists of values on 
the following pages.  These values come from different cultures.  In the parentheses following each 
value is an explanation that may help you to understand its meaning. 
Your task is to rate how important each value is for you as a guiding principle in your life

The Contributions of School Counselors’ Values 

School Counseling Activities 

.  Use the 
rating scale below: 
0--means the value is not at all important, it is not relevant as a guiding principle for you. 
3--means the value is important. 
6--means the value is very important. 
The higher the number (0, 1, 2, 3, 4, 5, 6), the more important the value is as a guiding principle in 
YOUR life. 
-1 is for rating any values opposed to the principles that guide you. 
 7 is for rating a value of supreme importance as a guiding principle in your life; ordinarily 
 there are no more than two such values. 
In the space before each value, write the number (-1,0,1,2,3,4,5,6,7) that indicates the importance 
of that value for you, personally.  Try to distinguish as much as possible between the values by 
using all the numbers.  You will, of course, need to use numbers more than once. 
 AS A GUIDING PRINCIPLE IN MY LIFE, this value is: 
    opposed                                                                                                             of 
     to my               not                                                                   very                 supreme  
     values          important                        important                 important       importance 
       -1                    0            1           2           3           4           5           6                    7   
Before you begin, read the values in List I, choose the one that is most important to you and rate its 
importance.  Next, choose the value that is most opposed to your values and rate it -1.  If there is 
no such value, choose the value least important to you and rate it 0 or 1, according to its 
importance.  Then rate the rest of the values in List I. 

VALUES LIST I 
1         EQUALITY (equal opportunity for all)                               
2         INNER HARMONY (at peace with myself)                                                                                                    
3         SOCIAL POWER (control over others, dominance)                     
 © Schwartz, 1992, Used with Permission 
                                                     
4          PLEASURE (gratification of desires)                                      
 5         FREEDOM (freedom of action and thought)                           
6         A SPIRITUAL LIFE (emphasis on spiritual not material matters)      
7         SENSE OF BELONGING (feeling that others care about me)        
8         SOCIAL ORDER (stability of society)                                                                                        
9         AN EXCITING LIFE (stimulating experiences)                                                                                 
10       MEANING IN LIFE (a purpose in life)                           
 AS A GUIDING PRINCIPLE IN MY LIFE, this value is: 
    opposed                                                                                                           of 
     to my               not                                                                   very                supreme  
     values          important                        important                 important      importance 
       -1                    0           1           2           3           4           5           6                    7   
11        POLITENESS (courtesy, good manners)                           
12         WEALTH (material possessions, money)                                                                                    
13         NATIONAL SECURITY (protection of my nation from enemies)                                                                  
14         SELF RESPECT (belief in one's own worth)                                                                                  
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15        RECIPROCATION OF FAVORS (avoidance of indebtedness)                                                                        
16        CREATIVITY (uniqueness, imagination)                                                                                      
17        A WORLD AT PEACE (fr                                                                    
18        

ee of war and conflict)              
RESPECT FOR TRADITI ed customs)                                                            ON (preservation of time-honor

19        MATURE LOVE (deep emotional & spiritual intimacy)                                              
20____SELF-DISCIPLINE (self-restraint, resistance to temptation)                                                               
21        

                              
    

PRIVACY (the right to have a private sphere)                                                                
22        FAMILY SECURITY (safety for loved ones)                                                                                      
23        SOCIAL RECOGNITION (respect, approval by others)                                                            
24        

                 
UNITY WITH NATURE (fitting into nature)                                                                                      

25        A VARIED LIFE (filled with challenge, novelty and change)                                                                   
26        WISDOM (a mature understanding of life)                                                                                      
27        AUTHORITY (the right to lead
 © Schwartz, 1992, Used with Permission 

 or command)                      

                                             
28        TRUE FRIENDSHIP (close, supportive friends)                                                                                  
29        A WORLD OF BEAUTY (beauty of nature and the arts)                                             
30        

                               
SOCIAL JUSTICE (correcting injustice, care for the weak)      

  *  *  *  *  *   
VALUES LIST II 

Now rate how important each of the following values is for you as a guiding principle in YOUR 
life.  These values are phrased as ways of acting that may be more or less important for you.  Once 

e numbers. 
rtant to you and rate 

ere is no such 
its importance.  

portant    importance 
  6                    7   

a uish as much as possible between the values by using all thgain, try to disting
 Before you begin, read the values in List II, choose the one that is most impo
its importance.  Next, choose the value that is most opposed to your values, or--if th
value--choose the value least important to you, and rate it -1, 0, or 1, according to 
Then rate the rest of the values.  
 AS A GUIDING PRINCIPLE IN MY LIFE, this value is: 
     opposed                                                                                                            of 
     to my               not                                                                    very              supreme  
     values          important                        important                  im
       -1                    0           1           2           3           4           5         
31         INDEPENDENT (self-reliant, self-sufficient)                                                                                   
32         MODERATE (avoiding extremes of feeling & action)                                                                               
33        LOYAL (faithful to my friends, group)                                                                                          
34        AMBITIOUS (hard-work
35       _

ing, aspiring)                                                                                                    
BROADMINDED (tolerant of different ideas and beliefs)                                                                    

36        HUMBLE (modest, self-effacing)                                                                                                            
37        DARING (seeking adventure, risk)                                                                                                           
38        PROTECTING THE ENVIRONMENT (preserving nature)          
39        

                                                                   
INFLUENTIAL (having an impact on people and events)                                                                                

40        HONORING OF PARENTS AND ELDERS (showing respect)                                                                      
41        CHOOSING OWN GOALS (selecting own purposes)  
2        

                                                                                    
4 HEALTHY (not being sick physically or mentally)                                
4

                                                          
3        CAPABLE

44        
 (competent, effective, efficient)                                                                                                

ACCEPTING MY PORTION IN LIFE (submitting to life's circumstances)                                                     
45        HONEST (genuine, sincere)                                              
46       _PRESERVING MY PUBLIC IMAGE (protecting my "face")                  
47        OBEDIENT (dutiful, meeting obligations)               
48        INTELLIGENT (logical, thinking)                       
49        HELPFUL (working for the welfare of others)              
50       ENJOYING LIFE (enjoying food, sex, leisure, etc.)              
51        DEVOUT (holding to religious faith & belief)                                                                                
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52        RESPONSIBLE (dependable, reliable)                   
53        CURIOUS (interested in everything, exploring)                                                                                
54       _FORGIVING (willing to pardon others)                                                                                         
55        SUCCESSFUL (achieving goals)                                                                                     
56       _CLEAN (neat, tidy)                                    
57        SELF-INDULGENT (doing pleasant things)        
 
 
© Schwartz, 1992, Used with Permission 
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APPENDIX G: LEADERSHIP PRACTICE INVENTORY 
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The Contributions of School Counselors’ Values and Leadership Practices on their Professional 

School Counseling Activities 

Here are 30 statements describing various leadership behaviors. Please read each carefully then 

look at the rating scale and decide how frequently you engage in the behavior described. 

1 = Almost Never   6 = Sometimes 
2 = Rarely    7 = Fairly Often 
3 = Seldom    8 = Usually 
4 = Once in a While   9 = Very Frequently 
5 = Occasionally   10 = Almost Always 
 
In selecting each response be realistic about the extent to which you actually engage in the 

behavior. Do not answer in terms of how you would like to see yourself or in terms of what 

you should be doing. Answer in terms of how you typically behave—on most days, on most 

projects, and with most people. As a school counselor, think about how you behave with 

your colleagues and students. All responses will be anonymous. 

For each statement, decide on a rating and record it in the blank to the left of the statement. 

____ 1. I seek out challenging opportunities that test my own skills and abilities. 
____ 2. I talk about the future trends that will influence how our work gets done. 
____ 3. I develop cooperative relationships among people I work with. 
____ 4. I set a personal example of what I expect from others. 
____ 5. I praise people for a job well done. 
____ 6. I challenge people to try out new and innovative approaches to their work. 
____ 7. I describe a compelling image of what our future could be like. 
____ 8. I actively listen to diverse points of view. 
____ 9. I spend time and energy on making certain that the people I work with adhere to the principle and 

standards that we have agreed on. 
____ 10. I make it a point to let people know about my confidence in their abilities. 
____ 11. I search outside the formal boundaries of my organization for innovative ways to improve what 

we do. 
____ 12. I appeal to others to share an exciting dream of the future. 
____ 13. I treat others with dignity and respect. 
____ 14. I follow through on the promises and commitments that I make. 
____ 15. I make sure that people are creatively rewarded for their contributions to the success of our 

projects. 
____ 16. I ask what can we learn when things do not go as expected. 
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____ 17. I show others how their long term interests n be realized by enlisting in a common vision. 
 

 
____ 18. I support the decisions that peo

reat deal of freedo ow to do their work. 
e concrete plans and establish measureable 

ston s for th  projec s and p ork on. 
ebrate accomp

 outcomes are uncertain. 
ith ge uine co viction ning and purpose of our work. 

___ 28. I ensure that people grow in their roles by learning new skills and developing themselves. 

____ 30. I give my coworkers lots of appreciation and support for their contributions. 

 

 

 

 

 

 

ission. 

ca

© Posner and Kouzes, 1988. Used with permission. 

ple make on their own. 
____ 19. I am clear about my philosophy and leadership. 
____ 20. I publicly recognize people who exemplify a commitment to share values. 
____ 21. I experiment and take risks even when there is a chance of failure. 
____ 22. I am contagiously enthusiastic and positive about future possibilities. 
____ 23. I give people a g m and choice in deciding h
____ 24. I make certain that we set achievable goals, mak

mile e e t rograms that we w
____ 25. I fin lishments. d ways to cel
____ 26. I take the initiative to overcome obstacles even when
____ 27. I speak w n n  about the higher mea
_
____ 29. I make progress toward goals one step at a time. 

 

 

 

 

 

 

© Posner and Kouzes, 1988. Used with perm
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APPENDIX H: SCHOOL COUNSELORS ACTIVITY RATING SCALE 
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School Counselors Activity Rating Scale 

Developed by Janna L. Scarborough, PhD., NCC, NCSC, ACS 

Below is a list of functions that may be performed by school counselors.  
Please write the number that indicates the frequency with which you ACTUALLY perform each 
function. 
Please place the corresponding number in each box. 

Ratings: 1 = I never

 

 do this 

  2 = I rarely do this 

  3 = I occasionally do this 

  4 = I frequently do this 

  5 = I routinely do this 

Counseling Activities 

___: Counsel with students regarding personal/family concerns 

___: Counsel with students regarding school behavior 

___: Counsel students regarding crisis/emergency issues 

___: Counsel with students regarding relationships (e.g., family, friends, romantic) 

___: Provide small group counseling addressing relationship/social skills 

___: Provide small group counseling for academic issues 

___: Conduct small groups regarding family/personal issues (e.g., divorce, death) 

___: Conduct small group counseling for students regarding substance abuse issues (own use or 

family/friends, etc.) 

___: Follow-up on individual and group counseling participants 

___: Counsel students’ regarding academic issues 
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Consultation Activities 

___: Consult with school sta

___: Consult wit  

dinate referrals for students and/or families to community or education professionals 

(e.g., mental health, speech pathology, medical assessment) 

___: Assist in identifying exceptional children (special education) 

___: Provide consultation for administrators (regarding school policy, programs, staff and/or 

students) 

___: Participate in team / grade level / subject team meetings 

Curriculum Activities 

___: Conduct classroom activities to introduce yourself and explain the counseling program to 

all students 

___: Conduct classroom lessons addressing career development and the world of work 

___: Conduct classroom lessons on various personal and/or social traits (e.g., responsibility, 

respect, etc.) 

___: Conduct classroom lessons on relating to others (family, friends) 

___: Conduct classroom lessons on personal growth and development issues 

___: Conduct classroom lessons on conflict resolution 

___: Conduct classroom lessons regarding substance abuse 

___: Conduct classroom lessons on personal safety issues 

ff concerning student behavior 

h community and school agencies concerning individual students

___: Consult with parents regarding child/adolescent development issues 

___: Coor
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nd academic, career, or 

 

___: In ers / administrators about the role, training, program, and interventions of a 

ate teacher in-service programs 

___: Attend professional development activities (e.g., state conferences, local in-service) 

gram 

___: Fo te student progress as a result of participation in individual/group 

ents, faculty and/or 

___: Participate on committees within the school 

___: Coordinate the standardized testing program 

Coordination Activities 

___: Coordinate special events and programs for school arou

personal/social issues (e.g., career day, drug awareness week, test prep) 

___: Coordinate and maintain a comprehensive school counseling program

___: Inform parents about the role, training, program, and interventions of a school counselor 

within the context of your school 

___: Conduct or coordinate parent education classes or workshops 

___: Coordinate school-wide response for crisis management and intervention 

form teach

school counselor within the context of your school 

___: Conduct or coordin

___: Keep track of how time is being spent on the functions that you perform 

___: Coordinate with an advisory team to analyze and respond to school counseling pro

needs 

rmally evalua

counseling from student, teacher, and/or parent perspectives 

___: Conduct needs assessment and counseling program evaluations from par

students 

___: Coordinate orientation process / activities for students 

“Other” Activities 
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 low income families (e.g., Thanksgiving dinners, Holiday families) 

___: Pe

___: M rds/reports (cumulative files, test scores, attendance 

 

 

 

 

___: Organize outreach to

___: Respond to health issues (e.g., check for lice, eye screening, 504 coordination) 

rform hall, bus, cafeteria duty 

___: Schedule students for classes 

___: Enroll students in and/or withdraw students from school 

aintain/Complete educational reco

reports, drop-out reports) 

___: Handle discipline of students 

___: Substitute teach and/or cover classes for teachers at your school 

 

 

 

 

 

 

 

 

©  Scarborough, 2005, Used with Permission 
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APPENDIX I: IRB WAIVER FORM 



 

 

 

206



 

 

207

APPENDIX J: LPI PERMISSION FORM 
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